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Chairman of the Board of Directors and Director General
of Knowledge and Human Development Authority

“Unbiased and objective evaluation
is the first step towards developing
our education system.
We believe in accountability and
transparency: to find out how things
really are and then to motivate
everyone involved in the education
system to be better.
Everyone benefits if we push
ourselves to improve, rather than
sit back and think we are already
the best we can be.”
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Jameela Al Muhairi
Chief of the Dubai Schools Inspection Bureau

“These reports give us the facts
we need to talk to each other about
the future of education in Dubai.
The inspections are a tool we have
given to schools so that, with the
action plans as our guide, we can
work hand-in-hand to improve
standards in every classroom.
I hope that this report will help
every parent to select a school
that is best for their child.”
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Introduction
The mission of the Dubai Schools Inspection Bureau is to provide an independent, comprehensive,
and reliable assessment of the quality of the education available in Dubai’s schools. The idea of
monitoring standards in schools began with the Dubai Education Council in 2005. One year later,
the Knowledge and Human Development Authority (KHDA) was created by Decree Number 30.
Following this, Dubai Schools Inspection Bureau (DSIB) was formed in 2007 by The Executive Council
in Decree Number 38.
The next challenge was to make sure that DSIB truly reflected the huge diversity that we have here
in Dubai, in particular the many curricula that operate in our schools, both public and private. So,
KHDA held a series of workshops with all those interested in education, including parents, principals,
school owners and representatives from the higher education sector. The framework was further
developed during a series of pilot inspections in April 2008.
Inspections of schools in Dubai began in October 2008. There are 220 schools in Dubai and this
report includes the findings from inspections of 189 schools which took place between October
2008 and April 2009. The remaining thirty-one schools - which follow the Indian, Pakistani and
Iranian curricula - will be inspected during the next academic year.
Teams of between two and seven inspectors visited all 189 schools for between two and five days,
depending on the number of students in the school. These 189 schools are made up of 109 private
schools and 80 public schools.
The 109 private schools included 49 schools offering the UK National Curriculum, 30 following a
US curriculum, 16 schools offering the Ministry of Education (MoE) curriculum, six which follow the
International Baccalaureate (IB), four schools which follow the French curriculum and a further four
schools which provide unique curricula (German, Russian, Japanese and Philippine).
All public schools in Dubai were inspected, including Madares Al Ghad (MAG) schools and Model
schools. Parents in Dubai are entitled to know that their children are being well-educated and are
in safe, skilful, and caring hands. Inspection can go a long way towards providing this reassurance.
So we would like everyone who reads this report to understand that behind everything we do at
the Inspections Bureau is a real awareness of our responsibility to improve the education offered to
the children of Dubai.
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“The Information presented in this report is considered public information as per the Executive Council Decision No. 38
of 2007 establishing Dubai School Inspectorate Bureau “DSIB”, (unless otherwise noted by DSIB), and may be distributed
or copied. We strongly recommend that DSIB data be acquired directly from KHDA server and not through other sources
that may change the data in some way. While DSIB makes every effort to provide accurate and complete information,
various data may change prior to updating. DSIB provides no warranty, expressed or implied, as to the accuracy, reliability
or completeness of furnished data. For site security purposes and to ensure that this service remains available to all
users, this government computer system employs software programs to monitor network traffic to identify unauthorized
attempts to upload or change information, or otherwise cause damage. Unauthorized attempts to upload information
or change information on this website are strictly prohibited and may be punishable under the laws of UAE and the
international information protection laws. Information may also be used for authorized law enforcement investigations.”

Introduction

The mission of the Dubai Schools Inspection Bureau is to provide an independent, comprehensive,
and reliable assessment of the quality of the education available in Dubai’s schools. The idea of
monitoring standards in schools began with the Dubai Education Council in 2005. One year later,
the Knowledge and Human Development Authority (KHDA) was created by Decree Number 30.
Following this, Dubai Schools Inspection Bureau (DSIB) was formed in 2007 by The Executive Council
in Decree Number 38.

Main Findings

The next challenge was to make sure that DSIB truly reflected the huge diversity that we have here
in Dubai, in particular the many curricula that operate in our schools, both public and private. So,
KHDA held a series of workshops with all those interested in education, including parents, principals,
school owners and representatives from the higher education sector. The framework was further
developed during a series of pilot inspections in April 2008.
Inspections of schools in Dubai began in October 2008. There are 220 schools in Dubai and this
report includes the findings from inspections of 189 schools which took place between October
2008 and April 2009. The remaining thirty-one schools - which follow the Indian, Pakistani and
Iranian curricula - will be inspected during the next academic year.
Teams of between two and seven inspectors visited all 189 schools for between two and five days,
depending on the number of students in the school. These 189 schools are made up of 109 private
schools and 80 public schools.
The 109 private schools included 49 schools offering the UK National Curriculum, 30 following a
US curriculum, 16 schools offering the Ministry of Education (MoE) curriculum, six which follow the
International Baccalaureate (IB), four schools which follow the French curriculum and a further four
schools which provide unique curricula (German, Russian, Japanese and Philippine). DSIB respect the
right of school to select their own curricula and does not endorse any one curriculum over another.
Judgements based on curriculum refer to the schools implementation rather than the curriculum
itself.
All public schools in Dubai were inspected, including Madares Al Ghad (MAG) schools and Model
schools. Parents in Dubai are entitled to know that their children are being well-educated and are
in safe, skilful, and caring hands. Inspection can go a long way towards providing this reassurance.
So we would like everyone who reads this report to understand that behind everything we do at
the Inspections Bureau is a real awareness of our responsibility to improve the education offered to
the children of Dubai.
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Context
Figure 1.1 Dubai schools inspected by curriculum

As part of the inspection process, inspectors visited around 10,000 classes in 189 schools. Parent
questionnaires were provided to around 30,000 parents. The very high proportion of completed
questionnaires reflects the strong commitment of parents in Dubai to their children’s education.
Inspectors made judgements in each school about:
The students’ progress in key subjects: Arabic, Islamic Studies, English, mathematics and
(from Grade 6) science. Inspectors looked at the students’ performance in tests and examinations,
how well they were doing in lessons and how much progress they were making in relation to their
starting points.
The students’ personal and social development. Inspectors observed the attitudes and behaviour
of students in and about the school and their relationships with the staff. They also looked at
attendance rates and punctuality. Inspectors assessed how well the students, allowing for their age,
understood the idea of national identity and appreciated local traditions and cultures. They also paid
attention to the students’ knowledge and understanding of the place of Dubai and the UAE in the
world and the implications of local and global environmental issues.
Teaching quality and how well the students are learning. Inspectors assessed the effectiveness
of the teaching methods they observed and how well the students were learning as a result. They
assessed the teachers’ knowledge of their subjects and how to teach them. They judged how well the
teachers checked the students’ work and how well they helped the students to improve its quality.

9
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How well the curriculum meets the educational needs of the students. Inspectors looked at
the breadth and balance of the curriculum in each school and how well it served the interests and
abilities of the students.
How well the school protects and supports the students. Inspectors assessed each school’s
arrangements to ensure the health, safety and security of students in all parts of the school, on
school transport and in other environments used by the students. They looked at how the school
managed the students’ behaviour and the quality of the support and care it offered to individuals.
Inspectors assessed how well the school kept a check on the students’ progress in the subjects they
were studying.
The quality of the leadership and management. Inspectors assessed how well each school was
being led and managed, looking at how effectively the school’s resources were being used for the
benefit of the students. They assessed how aware each school’s leaders were of its strengths and
weaknesses and how effectively they made improvements. They looked at how well the school
engaged with the parents and, where appropriate, the effectiveness of the school’s governing body.
The school’s overall performance. Finally, inspectors made a judgement of the school’s overall
performance, concentrating on how well it was delivering its promises to the parents and its capacity
to improve further in the future.
Inspectors used a four-point scale to express their judgements. The four levels on the scale are
defined as follows:

Outstanding

Exceptionally high quality of performance or practice

Good

The expected level for every school in Dubai.

Acceptable

Unsatisfactory

The minimum level of acceptability required for Dubai. All key
aspects of performance and practice in every school should meet
or exceed this level.
Quality not yet at the level acceptable for schools in Dubai.
Schools will be expected to take urgent measures to improve the
quality of any aspect of their performance or practice that is judged
at this level.

Main Findings
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The overall performance of schools in Dubai
Figure 1.2 Overall performance; numbers of students and schools

Figure 1.3 Overall performance; public and private schools

Figure 1.4 Overall performance by curriculum
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Main Findings
* The title ‘Others’ refers to four schools which follow a French curriculum and a further four school which provide unique curricula (German, Russian,
Japanese and Philippine). This group of schools doesn’t include Indian, Pakistani or Iranian schools which are yet to be inspected.
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Overall performance of schools in Dubai

•
•
•
•
•
•
•
•

Nine out of every ten schools in Dubai provide an education
of at least acceptable quality.
Four out of every ten schools are good or outstanding.
More than half the schools are currently providing
an education that is not yet of the good quality expected
of all schools in Dubai.
Half of the good schools are public and half are private.
There is considerable variation in the performance
of different private schools: some are outstanding,
but more than one in ten is unsatisfactory overall.
Around 20,000 students in Dubai attend schools that provide
an unsatisfactory quality of education overall.
Three quarters of the unsatisfactory schools are private.
There are no outstanding public schools.

Main Findings
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Summary of the Main Findings
Students’ progress in the key subjects
Students are making acceptable progress overall, but are not yet making sufficient progress in
speaking and writing Arabic and English. Where they are in segregated schools, girls make better
progress than boys in the five key subjects. Practical science skills are not well developed in many
public and private schools.
In public schools, and where students are learning English as an additional language, students’
English language skills are under developed and expectations, particularly in terms of students’
writing and speaking, are not sufficiently high. The students’ ability to use mathematics to solve
problems is weak.
In private schools, students’ skills in Arabic require improvement. Almost 20% of students make
unsatisfactory progress. In Islamic Studies students make better progress in the public schools than
in the private schools.

Personal and social development
Almost all students have good attitudes to learning. In most schools students behave well. They are
keen to learn, are attentive and work hard on the tasks they are set.

Teaching and learning
Most teaching is acceptable and, in around a third of all lessons, it is good or outstanding. However,
in public schools and poorly performing private schools, the students often take little part in lessons,
which are dominated by the teachers talking.

Assessment
Assessment is unsatisfactory in more than a quarter of all schools. As a result, many students do not
have a clear idea of their strengths and weaknesses or how to improve their work.

Curriculum
The curriculum meets the educational needs of students to an acceptable level in most schools.
However, in schools providing the Ministry of Education curriculum, and in many schools offering a
US curriculum, students are not equipped well for university or employment.

Protection and support
The quality of health care is good or outstanding in most schools. School nurses, doctors and social
workers help to ensure good levels of support for students and their families.
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Leadership and management
Students make the most progress and achieve the best examination outcomes in schools where
there is strong leadership and effective management teams. Leadership and management are
unsatisfactory in around 20% of private schools and in a similar proportion of boys’ public schools.

Self-evaluation
Almost all schools do not have sufficiently rigorous systems to review their own work.

Governance
Governance in all public and many private schools is insufficiently developed to provide an appropriate
level of local accountability and support.

Main Findings
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Main Findings
The students’ progress in key subjects: Arabic, Islamic Studies, English, mathematics and
(from Grade 6) science.

Arabic and Islamic Studies

Students’ progress in both Arabic and Islamic Studies is at least acceptable in almost all of the
public schools. They make good progress in both subjects in half of the public schools. However,
the standard of speaking and writing in Classical
Key message: all schools
Arabic is weak. The standard at which many
Students make better progress in public schools
students recite chapters from The Holy Qur’an is
than private schools in Arabic and Islamic
also weak. Few students can link what they learn
Studies.
at school in Islamic Studies to the wider world.
Standards and progress in Arabic and Islamic
Studies are much weaker in the private schools
than in the public schools. They are good in just
over a quarter and unsatisfactory in nearly one in
five. Most private schools give too low a priority
to these subjects. Approximately one in ten do
not comply with Ministry of Education requirements for the amount of time they give to the study
of these key subjects. In these schools especially, students do not have sufficient opportunity to
make good progress.
Key message: private schools
A majority of private schools do not comply with
Ministry of Education requirements regarding
the number of lessons to be taught in Arabic or
Islamic Studies.
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English
Where students are learning English as an additional
language there are too few opportunities for them to
use the language in conversation. The curriculum often
requires students to use only a narrow vocabulary. The
range of students’ reading and writing in these schools
is similarly very limited.

Key message: all schools
Additional language learners are often
unable to communicate effectively and
teachers do not provide effective support
to assist these students.

Extended writing is rarely a feature in most public
and poorly performing private schools. Students
are mostly required to supply only short written
answers to questions posed in textbooks and there
is too much poor English teaching. As a consequence, too many non-native speakers are unable to
communicate their thoughts and ideas confidently
Key message: all schools
even in Grade 12. These shortcomings leave too
Students’ language skills are not sufficiently well
many students ill prepared for higher education
developed to enable them to take part fully in
and unable to make the positive contribution
the multi-lingual society of modern Dubai.
expected of them in Dubai and the wider world.
Key message: all schools
Students are not given sufficiently regular
opportunities for extended writing in English.

Main Findings
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Mathematics
Students in the public schools are taught the basics of mathematics in the early grades. There
is little opportunity for these students, as they proceed through the mathematics curriculum, to
apply mathematics to everyday life or to use mathematics in other subjects. Too often students,
especially in boys’ schools, use calculators for even the simplest calculations. The ability to think
for themselves when trying to solve problems is
often limited. The ability to apply mathematical
Key message: all schools
Students in public and private schools
theory in new situations is least developed in
demonstrate better skills using number than
public schools. Students’ learning shows similar
solving problems.
features in poorer performing private schools.
Many students in the best performing private schools make better progress in these areas although
only a minority can show how far they understand the mathematical ideas that underpin their
work. In these schools too, the teaching concentrates too heavily on the learning of well-rehearsed
examples at the expense of developing an understanding of mathematical concepts.

The results of the 2007 Trends in International Mathematics and Science Study (TIMSS) reinforce
inspection findings. The study showed that students in private schools in Dubai outperformed those
in public schools in mathematics, although both scored below the international average. The current
Ministry of Education mathematics and science curricula do not prepare students for TIMSS, which
places a strong emphasis on students’ abilities to think logically and apply their knowledge and
understanding to related topics.

Science
Although overall progress and attainment in science are good, in many schools the vital practical
scientific skills, such as observing, measuring and
Key message: all schools
investigating are not developed systematically. Only
Practical and enquiry skills in science
rarely are students able to make hypotheses that can
are not developed well, except in
be tested in controlled experiments and little attention
most schools offering the International
Baccalaureate curriculum and some
is paid to developing a scientific approach to solving
offering the UK curriculum.
problems. Significant exceptions are found in a few of
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the UK curriculum schools and in those offering the International Baccalaureate Diploma. Here the
scientific method of enquiry is a stronger feature.

As the 2007 TIMSS data indicate, standards of attainment in science are higher in the private schools
that offer a UK or US curriculum than in the public schools and the private schools that offer the
Ministry of Education curriculum. The Ministry of Education curriculum emphasises the acquisition
of a body of scientific knowledge rather than the understanding and skills needed to apply the
knowledge to real life problems.

Students’ personal and social development

Main Findings
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Students show responsible attitudes in many ways including, for example, through their
involvement in school councils and in helping to take part in, and in some cases lead, morning
assemblies. Their actions frequently result in important day-toKey message: all schools
day improvements in school routines and school life generally.
Students’ attitudes to learning
Poor behaviour presents significant difficulties in some of the
are mostly good.
Cycle 2 boys’ public schools and in a few of the private schools
where boys are segregated.
The rate of attendance is high at most schools, although not in the public Kindergartens, where more
could be done to encourage regular attendance. Most students use their time in school well and enjoy
good relationships with their teachers.
The level of students’ spiritual and civic understanding
and their appreciation of local traditions and cultures is
good in most schools. The development of the concept
of national identity and understanding of the nature and
aims of the diverse and multicultural society of Dubai are stronger in the public schools than in the
private schools.
Key message: all schools
Students’ civic understanding is good in
most schools.

The weakest aspect of students’ social development
is their involvement in economic and environmental
issues. These skills are under developed except in a
few schools.

Key message: all schools
Economic and environmental understanding is
under developed in most schools.

Teaching and learning
Teaching is of good or outstanding quality in nearly
a third of the public schools and unsatisfactory in
nearly one in ten of all public schools. The teaching
is good or outstanding in a higher proportion of
private schools than public schools. It is also
unsatisfactory in a higher proportion of private schools.
Key message: private schools
There is more outstanding teaching in
private schools but also more unsatisfactory
teaching.

In public schools and poorer performing private schools,
talking to the whole class with students expected to do
little other than listen. Most students make at least
acceptable progress, but too few learn as well as they
could. Students are not given sufficient responsibility to
organise their work, choose resources and decide how
to present it.

19

many lessons consist mainly of teachers
Key message: all schools
Teacher talk dominates lessons in
public and in poorly performing private
schools.
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Key message: all schools
In Kindergarten classes, teachers do not
consistently structure the school day
well to facilitate children’s choice and
independence.

The teaching in many of the Kindergartens, both public
and private, offers the children too few opportunities
to exercise choice and to learn actively from one another,
for instance, through play. Too many young children
spend too long sitting at desks.

Teachers in many of the public and poorer performing private schools try to supply all or most of the
information for their students, which prevents many of them from thinking sufficiently for themselves,
and limits their understanding of some of the most important themes and ideas in key subjects.
The textbook dictates the pace of many lessons and students have little scope to exercise
initiative by finding things out for themselves or creating and testing solutions to problems. In the
majority of public and private Ministry of Education
Key message: all schools
curriculum schools, students rarely ask questions in
Students’ thinking skills are not developed
a lesson as distinct from answering those asked by
well in a systematic way as they progress
the teacher. It is equally rare to find students having
through school.
to provide reasons or arguments in support of the
answers they give.

Main Findings
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Very little use is made of new technology as an aid to develop and support independent learning.
Many opportunities are missed to develop the students’
capability to use information and communication
Key message: all schools
ICT is not used well to support learning.
technology (ICT) by reinforcing it systematically in the
teaching of different subjects.

In the most effective lessons in public and private schools, teachers have high expectations of
their students, who are actively engaged in their work. They invariably ask demanding questions,
which require students to think rather than just recall
Key message: all schools
facts. They use new technology confidently and to
Where teachers’ expectations are high,
good effect to support and develop their learning.
students often make good progress in
Ideas and knowledge are routinely shared between
their learning.
the teacher and the class.
Outstanding and good lessons occur across the school system but are most common in the well
resourced private schools. They are least common in the poorly resourced private schools, particularly
when a significant proportion of the teachers are unfamiliar with the curriculum they are teaching
and the language they are teaching in.
Teachers in the private schools, especially the IB and
many of the UK curriculum schools, generally employ a
wider range of strategies, including getting students to
work successfully together in groups. Students in these
schools are expected to take responsibility for organising much of their work and, consequently,
their thinking skills develop well. In public schools, too few students are given similar opportunities
to explore, discover and make choices about how they learn.
Key message: all schools
Students make better progress when
teachers use a wide range of strategies.
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A common shortcoming in the teaching in all types of school is the way in which teachers check and
assess the students’ work. Most schools lack good systems for tracking and evaluating the progress
of individual students. Assessment is used predominantly to test knowledge in public schools and in
many poorer performing private schools; it is not used to advise children what to do next to improve
their work. Teachers rely too heavily on students’ performance in short answer tests designed to
check their recall of important facts, rather than more open-ended tasks and challenges. A minority
of teachers in both public and private schools make great efforts to identify accurately how far
students understand key ideas and use this information to shape their lesson plans and teaching
more generally. The purposes of lessons, as opposed to their content, are rarely shared with students
at the beginning or revisited at the end. Students are rarely asked to think about how they can
improve their own work. In many schools much of
Key message: all schools
the teachers’ marking is confined to ticks or grades.
Assessment practices are weak in a quarter
Feedback on written work that pinpoints strengths
of all schools.
and weaknesses is found only in a few of the best
performing private schools.

How well the curricula meet the educational needs of the students
The curriculum meets the educational needs of
students to an acceptable level in most schools.
However, in schools providing the Ministry of
Education curriculum, and in many schools offering
a US curriculum, students are not equipped well for
success in relation to international standards. In these schools the students, who are mostly Arab
children, are able to make only a limited choice of subjects and their physical, creative and analytical
skills are underdeveloped. These curricula are not operated in a sufficiently flexible way to meet the
needs of all students, including those experiencing difficulties with their learning and those with the
potential for the highest achievement.
Key message: all schools
Students in public schools and many
schools offering a US curriculum, are not
equipped well to compete internationally.

Weaknesses in the curriculum provided in the public schools impede the progress of many
students and limit their achievement. The narrow scope of the English curriculum, and the low
demands of the text books in these schools fail adequately to meet the needs of students for
proficiency in the language. The curricula in mathematics and science devote too little attention
to applying mathematical and scientific knowledge in
Key message: PUBLIC schools
investigations and to solving problems. The ICT
Weaknesses in the curriculum limit the
curriculum concentrates narrowly on practising skills.
achievement of students.
It is taught in the English language and many students
do not understand it well enough.

Main Findings

8094 DSIB_Report_section_1_Eng.indd 22

22

5/15/09 2:56:40 AM

Physical education and arts subjects are little valued and enjoy only low status in public schools
and many of the poorly performing private schools. Not enough time is allocated to these
subjects to positively influence students’ physical and cultural development. Many older students
are unable to study music beyond Grade 6 and art is taught to only a few students after Grade 9.
These restrictions limit further the opportunities
Key message: all schools
students have to develop their capacity for Physical education, art and music have low status
independent learning through such activities as in Ministry of Education curriculum schools.
team working.

Provision for students with special educational needs is weak in many schools. The public schools
provide additional support, mostly in separate
Key message: all schools
Provision for students with special educational classes, for students in Grades 1 to 3. Little or no
additional provision is made for students with
needs is poor overall.
special educational needs beyond Grade 3.
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Sharing good practice
Language learning and inclusion of students requiring
additional help with their learning
Dubai National School Al Barsha (US) – Principal:
Mohammed El-Merabi,
Dubai National School Al Twar (US) – Principal: Amjad Jubre
Dubai National Schools promote the key values of Islam which are embedded in the ethos
and evident in the relationships between staff, students and parents. Key strengths of the
schools are the commitment to bi-lingual teaching and the inclusion of students with special
educational needs. From Kindergarten and throughout primary, children have an Arabic and
an English teacher in the classroom simultaneously. The curriculum is delivered through both
languages. There is an emphasis in the early stages on ensuring language acquisition in
Arabic and English and learning environments reflect the two languages equally. Students
make very good progress in all aspects of Arabic and English, including extended writing and
many are fully bi-lingual at an earlier stage than in many other schools.
The Al Twar branch school advocates early identification and diagnosis of learning difficulties
and use a range of diagnostic screening tests to identify students and plan to meet individual
needs. This work is led by the ‘Achievement Centre.’ Parents are full of praise for the centre
and are involved fully in the processes of identification, diagnosis and referral. The type of
needs supported range from specific learning difficulties such as Dyslexia and Dyspraxia to
Autistic Spectrum Disorder. There are 50 students currently being supported through a balance
of withdrawal and in-class teaching. The centre is led and staffed by well qualified specialist
teachers who offer speech and language and other therapies according to need.

The provision for special educational needs is variable in the private schools. It ranges from very
comprehensive, with significant needs being met in mainstream classes, to individual learning and
support needs not being provided for at all. Provision tends to be better in the well resourced private
schools, many of which operate transparent admission policies, which define clearly the kinds of
needs for which they can cater and the type of support that individual students will receive.

How well the schools protect and support the students
The quality of health care is good or outstanding
the school system in both public and private
School nurses, doctors and social workers
prominently in the arrangements to ensure good
support for students and their families.

in a majority of schools. It is a strong feature of
schools.
Key message: all schools
feature
Health care arrangements are good
levels of
in the majority of all schools.
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Medical records are well maintained and routine checks are rigorous. The role of the social worker
is well established in public schools. They have positive links with families and monitor students
attendance closely. In too many public schools, however, social workers operate in isolation and do
not liaise well with other staff in the school to provide a rounded view of students’ performance.
Relatively little healthy food is sold in school canteens in most public schools; students in these
schools often eat crisps and sweets throughout the day.
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Safety issues including transport arrangements, fire safety procedures, supervision and security,
affect a number of public and private schools. Students are too often unsupervised at the beginning
and the end of the school day and between lessons. School transport is sometimes organised with
too little consideration for the safety of students in
Key message: all schools
pedestrian areas and on board buses, where working
The arrangements to ensure students’
seatbelts are not always provided. In a minority of
safety in relation to transport are weak
schools there are incidents of inappropriate use of
in too many schools.
physical punishment in response to negative behaviour.
Arrangements to ensure child protection lack rigour.
The staff of most schools, public and
Key message: all schools
private, know their students well and keep
Students are well cared for at school but their
a careful check on their well being, but
academic progress is not closely tracked by staff.
this effective tracking rarely includes the
students’ progress in the subjects they are studying. Consequently the quality of the advice and
guidance given to students about careers and the next stage of their education is frequently
unsatisfactory.
In private schools, a high number of the older students fail or do not complete courses, particularly
in mathematics and science subjects a situation not helped by the lack of independent information,
advice and guidance for students prior to their admission to courses.

The quality of leadership and management
The quality of leadership and management is at least acceptable in many private and public
schools and a substantial minority are led and managed well. Leadership and management are
unsatisfactory in around one fifth of private schools and in about the same proportion of boys’
public schools. The leadership in these schools lacks confidence and tends to react to external
influences rather than set its own course. Schools with
Key message: all schools
strong leadership, the best developed management
There is a direct link between good
teams, and those with most local autonomy, produce
leadership and good student progress.
the best student attainment and progress.
The lack of local discretion for the deployment
of resources, including teachers, in public
schools substantially reduces their efficiency and
effectiveness. All public schools have essentially
flat management structures, with the only paid responsibilities at principal and vice or assistant
principal level. Their contractual relationship with the Ministry of Education has traditionally placed
little responsibility on school principals to select, manage and evaluate the performance of their
workforce. There are consequently limitations on the principals’ ability to implement change
and challenge weaker teachers to improve their professional practice. They have no discretion,
for example, over the teaching loads of individual teachers, which are very light compared to
Key message: PUBLIC schools
Limited school autonomy prevents many public
school principals from leading effectively.
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international norms. Because of their limited autonomy, the leaders of these schools concentrate on
trying to manage their resources efficiently, rather than improving teaching and raising standards.
This, in turn, often limits their ability to take the appropriate action to provide a better education
for their students.
In schools that are well led and managed, the
Key message: all schools
principals and other senior staff possess a clear
Well developed management structures in a
vision and have a good sense of priorities. A few
few private schools ensure high quality.
of the best performing private schools have well
developed middle management structures, which work effectively to support high quality teaching
and learning.

Self-evaluation
Almost all schools do not have sufficiently
thorough and detailed systems to review their
own work. They do not always accurately identify
their strengths or aspects requiring improvement.
Because so many schools do not know themselves well, improvement planning is often weak and
resources are often used ineffectively.
Key message: all schools
Poor school self-review leads to poor planning
and ill defined school priorities.

Links with parents
Many schools have extensive links with parents but they are not always as productive as they need
to be and a few parents are critical of schools for not giving them sufficient information about their
child’s progress. There are also generally poor links and insufficient cooperation between schools
across public and private sectors, not least in building and sharing successful practice. Links with
parents are usually good or outstanding in the best performing private schools. A small number of
public schools have very good links with the local community and local businesses, which lead to
enhanced outcomes for students. This is particularly true of schools in low economic status areas.

Buildings and facilities
School buildings and facilities in public schools are generally sufficient and suitably maintained,
but resources are not always used well and there are some deficiencies. Many schools do not have
areas where students can do research and learn independently. Many schools do not have prayer
rooms and facilities for physical education are poor. Many public schools have too few resources of
certain kinds. For example, simple equipment is needed to ensure young children’s understanding
of key concepts, especially in mathematics. In the designated model public schools, however, the
facilities is of a very high standard as are the excellent equipment and resources for learning.
Many of the best performing private schools have outstanding learning resources and facilities,
including excellent arts, library and sports facilities. Many other private schools have far fewer
resources; some have no sports facilities.
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Governance
Governance is not sufficiently well developed
in most schools, both public and private, and
does not provide an appropriate level of local
accountability and support. Currently there is no requirement for public schools to have a governing
body, but few schools have close links with parents and the local community and have formed useful
consultative committees which are beginning to play an important role in support and accountability.
In the best performing private schools, good governance, is usually a particularly strong feature. This
may be a management board or an advisory group. The governing body in these schools include
strong representation from a wide range of stakeholders and is highly effective both in supporting
and guiding the school and in holding the senior managers to account.
Key message: all schools
Effective governance is lacking in most schools.
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Part Two: School Quality in Dubai
DSIB inspection teams made judgements in every school in relation to the following quality
indicators:
•
•
•
•
•
•
•

the students’ progress in key subjects: Arabic, Islamic Studies, English, mathematics and (from
Grade 6) science;
the students’ personal and social development;
teaching quality and how well the students are learning;
how well the curriculum meets the educational needs of all the students;
how well the school protects and supports the students;
the quality of the leadership and management;
the school’s overall performance.

Inspectors used a four-point scale to express their judgements. The four levels on the scale are
defined as follows:

Outstanding

Exceptionally high quality of performance or practice

Good

The expected level for every school in Dubai.

Acceptable

The minimum level of acceptability required for Dubai. All key
aspects of performance and practice in every school should meet
or exceed this level.

Unsatisfactory

Quality not yet at the level acceptable for schools in Dubai.
Schools will be expected to take urgent measures to improve the
quality of any aspect of their performance or practice that is judged
at this level.
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Quality Indicator 1: Students’ progress in key subjects
Inspectors judge a combination of two aspects;

Progress
•

The gains students make between two points in time, such as the beginning and end of a
year. Students can be described as having made unsatisfactory, acceptable, good or outstanding
progress in relation to where they started.

Attainment
•

The students’ attainment – the levels they reach, usually measured by test or examination.

Students’ progress in Arabic
•
•
•
•
•

most students make better progress in reading and listening than in writing and speaking
Classical Arabic;
most students do not have access to a wide range of age appropriate books to help raise their
standard of reading;
students make better progress in public schools than in private schools; in segregated schools,
girls are making better progress than boys;
most private schools following the Ministry of Education curriculum fail to give sufficient priority
to students’ progress and attainment in Arabic;
unsatisfactory progress is especially notable in schools following a UK or US curriculum.

Figure 2.1 Students’ progress in Arabic
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Figure 2.2 Students’ attainment in Arabic

Public Schools: Arabic
Despite the shortcomings in much of the teaching, students make acceptable or good progress in
Arabic in nearly all public schools as judged by the standards set for them. Many students start
Classical Arabic from a very low base and test results do not always reflect actual progress in the
use of the language. The tests tend to focus on assessing
KEY MESSAGE: public schools
the students’ knowledge of the content of lessons rather
Students in a majority of public
than assessing the students’ language skills. Students’
schools are making good progress in
writing across all grades is mainly limited to short
Arabic and reaching good standards
against the standards set.
sentences and only a few students by the end of Cycle 1
can write confidently using a wide vocabulary.
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While most students continue to improve their writing skills, too few students by the end of Grade 12
can use an extended vocabulary or write well using Classical Arabic. Most students listen attentively
and follow instructions carefully. Most are able to answer questions directly related to a text and
have good comprehension skills. However, their answers are often limited to one word or simple
phrases. Students are able to summarise paragraphs and give the main idea contained in a text.
They have an acceptable knowledge and understanding of grammatical rules. Most are able to
apply these rules to single sentences in exercises. However, the majority are less confident in the
use of such grammatical rules in their own written and spoken language.
At Cycle 1 and Cycle 2, from Grade 1 to Grade 9, students make better progress reading Classical Arabic
compared to writing or speaking. Better progress is made when students are given opportunities for
both extended reading and reading for pleasure.
Beyond Grade 9, few students demonstrate an appreciation of Arabic poetry and novels. Little progress
is made developing the necessary skills in writing for different audiences and communicating for
different purposes, such as debates and presentations. The teaching approaches tend to repeat
those used in earlier years and students’ interest in developing their knowledge and understanding
of Arabic declines steadily.

Figure 2.3 Students’ progress in Arabic by curriculum
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Figure 2.4 Students’ attainment in Arabic by curriculum
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Figure 2.5 Public schools: students’ progress in Arabic by gender

Figure 2.6 Public schools: students’ attainment in Arabic by gender
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Private Schools: Arabic
Students make good progress in just over a quarter of private schools, and unsatisfactory progress
in about one in five. Unsatisfactory progress is especially
KEY MESSAGE: PRIVATE SCHOOLS
notable in some of the schools categorised as “others”
Not all private schools allocate enough
(see footnote on page 11) and in some of the schools
time to teaching Arabic. The place
following a UK or a US curriculum. In these schools staff
of Arabic as a National language is
not emphasised sufficiently in many
place a greater emphasis on other subjects. In many
private schools.
private schools, Arabic is not valued sufficiently as a key
subject and not all comply with the Ministry of Education
expectations for the number of lessons to be given to Arabic as a first language.
Students who are first language Arabic speakers
make acceptable rather than good progress. The
KEY MESSAGE: PRIVATE SCHOOLS
quality of students’ spoken Arabic is strongly
Students’ progress is limited by poor teaching,
which relies too much on a very narrow range
influenced by individual teachers’ dialects. Many
of teaching methods and which is often too
students have only a limited Arabic vocabulary
dependent on textbooks.
and poor conversational skills: they often employ
phrases out of context. Students tend to copy
Arabic text rather than develop their own ideas in the language.
Students for whom Arabic is an additional language make limited progress. Few of these students
are able to show significant improvement in their use of conversational Arabic. By Grade 7, most
students are able to return greetings and speak simple sentences when prompted. They are able
to read aloud from a familiar Arabic script and answer questions to indicate their comprehension.

Students’ progress in Islamic Studies
•
•

students make better progress in public schools than in private schools;
progress is adversely affected by the limited range of teaching and learning strategies used;

School Quality in Dubai
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•
•
•
•

students are keen to explore the main ideas and values of Islam;
most students can read chapters from The Holy Qur’an but only a minority are able to apply the
recitation rules accurately;
most students acquire a sound knowledge of the basics tenets of Islam;
a significant minority of private schools do not allocate sufficient time to Islamic Studies in the
school timetable and are not compliant with Ministry of Education guidance.

Figure 2.7 Students’ progress in Islamic Studies
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Figure 2.8 Students’ attainment in Islamic Studies

Public Schools: Islamic Studies
Students in almost all the public schools make at least
KEY MESSAGE: public schools
acceptable progress in Islamic Studies and in nearly
Progress in Islamic Studies is good or
half they make good or outstanding progress. They are
outstanding in half of the public schools
often enthusiastic about their faith and in carrying out
against standards set for them.
the duties required in Islam. They demonstrate a sound
knowledge of key religious values, but there are limited opportunities for them to reflect on their
learning and apply it to their daily lives. Students are keen to learn and participate well in lessons.
Most children in Kindergarten can respond correctly to greetings, using Islamic terms and phrases.
At this stage, students can recite verses from short chapters of The Holy Qur’an. By the end of Cycle
1, students know the Pillars of Islam and are able to give examples of how Muslims apply each
of these pillars. Most students can recall facts relating to key Islamic figures. In Cycle 2, students
demonstrate at least an acceptable understanding of the meaning of the Hadiths learnt and can
answer direct questions. However, only a few are able to discuss more complex issues if asked
open ended questions. By Grade 9, students can read chapters from The Holy Qur’an. However,
they are less knowledgeable regarding the rules of recitation. By the end of Grade 12, the majority
of students demonstrate an ability to discuss personal and social issues and link them to concepts
covered.
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Figure 2.9 Students’ progress in Islamic Studies by curriculum

Figure 2.10 Students’ attainment in Islamic Studies by curriculum
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Figure 2.11 Public schools: students’ progress in Islamic Studies by gender
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Figure 2.12 Public schools: students’ attainment in Islamic Studies by gender

Private Schools: Islamic Studies
In private schools, especially those that follow a UK
or a US curriculum, there is little focus on students’
progress and attainment in Islamic Studies. The best
progress is made in schools where students are given
the opportunity to reflect, discuss and appreciate
Islam in the context of their own lives.

KEY MESSAGE: PRIVATE SCHOOLS
Some private schools place insufficient
emphasis upon Islamic Studies and often
marginalise the subject, allocating too little
time in the school curriculum.

The progress many students make is limited by poor
teaching, which relies too much on a very narrow range
of teaching methods, which are highly dependent on
textbooks. In the majority of private schools, students’
progress and attainment are hindered by the school not
complying with the Ministry of Education requirements for Islamic Studies.
KEY MESSAGE: PRIVATE SCHOOLS
Progress in Islamic Studies is
unsatisfactory in about a quarter of
private schools.
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Students’ progress in English
•
•
•
•
•

in public schools girls’ progress is better than boy’s progress in all aspects of English;
in public schools most students are unable to write extended essays;
first language learners of English in private schools make acceptable or better progress;
students for whom English is an additional language make better progress in private than public
schools in the secondary grades;
in all types of school, students make better progress in speaking and listening than in reading
and writing.

Figure 2.13 Students’ progress in English

Figure 2.14 Students’ attainment in English
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Public Schools: English
In Kindergarten, children are enthusiastic participants in English lessons. Their listening, speaking and
reading are developing well. Most can recognise letters and repeat sounds correctly when they are
asked. Children are able to recognise letter symbols in text and a few can identify key words. There
is no formal reading programme through which students may develop reading strategies. Because
they have so few opportunities to speak English, children in Kindergarten classes understand the
language better than they can speak it.

In Grades 1 and 2, students make acceptable progress and begin to build up a sight vocabulary, which
enables them to spell and write simple words correctly. Students in these early stages of schooling
are often capable of higher attainment but their progress is impeded by a lack of collaborative
activities and role play.
From Grades 3 to 5, most students make acceptable progress overall. Listening skills are well
developed but speaking is often inaccurate and grammatical skills are also poor. This is often due to
the lack of English proficiency of teachers. A few children develop reading skills, such as inference,
and are able to identify well with characters in a story. Students in the best schools use full sentences
when answering questions and a few are able to write full sentences by Grade 4.
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In Grades 6 to 9, students continue to make better progress with their speaking and listening than
with their reading. Most students’ writing skills are under developed and students are unable to
write anything but short phrases and simple sentences. In a few of the best schools, and when given
the opportunity, students discuss their work with the teacher maturely and share their thinking with
the class before using the ideas generated by these discussions to improve their narratives.
All aspects of English are weak in Grades 10 to 12. The students’ progress is significantly limited by
the lack of opportunity to write for specified audiences and purposes. Students occasionally produce
narrative writing and project work based on internet research, but often the content is limited to a
paragraph and their use of grammar is poor. Extended
KEY MESSAGE: PUBLIC SCHOOLS
writing is rarely a feature and, as a consequence, too
Students do not make the expected
many students are unable to communicate their thoughts
progress in English.
and ideas confidently in writing.
At Grade 12, students’ progress is limited by the low level of English proficiency required to pass
the Common Educational Proficiency Assessment (CEPA) tests, coupled with teaching that prepares
them solely for the end of year assessments rather than equipping them with conversational fluency
in English.
Overall, girls’ progress is better than boys’ progress in all aspects of English.

Figure 2.15 Students’ progress in English by curriculum
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Figure 2.16 Students’ attainment in English by curriculum

Figure 2.17 Public schools: students’ progress in English by gender
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Figure 2.18 Public schools: students’ attainment in English by gender

Public Schools - Madares Al Ghad/Model Schools
Madares Al Ghad (MAG) schools and model schools have been chosen to pilot proposed changes
to the curriculum, with English language used also as the medium of instruction in mathematics
and science subjects. The younger students in the most successful of these schools are becoming
confident and fluent in their use of English, both for conversation and in their written work. However,
their bilingual skills are not so well developed at Grade 6 and above.

Private Schools: English
In the Kindergarten and Grades 1 and 2, progress in English is extremely varied. In the best schools,
progress and attainment are good and, in a few cases, outstanding. In these schools, nearly all
students are enthusiastic about reading and most either meet or exceed the standards expected of
them. Listening skills are mostly good but speaking depends greatly on whether or not the child has
English as a first or additional language.
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In poor performing private schools students make too little progress in all aspects of English, but
better progress in speaking and listening than in reading and writing. About half of the private
schools encourage students to read widely and write extended answers in a range of styles and
for real-life purposes, but others focus excessively on English grammar, often repetitively, at the
expense of understanding. New technology is often an under used resource in English language
learning in public and most private schools.

From Grade 8 onwards differences in the progress students make in public and private schools
widen sharply. In these grades students from private schools make better progress than those in
public schools, partly because most private schools are working towards international examinations.
In those schools where the curriculum is defined as “others” (see footnote on page 47), students’
achievements in English are acceptable or better.
Most students following advanced courses, such as the
International Baccalaureate and UK Advanced Level,
are successful in their examinations. Their written work
invariably provides a sound basis from which to revise, but
in many instances there is too little development of the
students’ as a writer and rather too many notes taken directly from the teacher and the textbook.
KEY MESSAGE: PRIVATE SCHOOLS
Students achieve well in international
examinations in English in most
private schools.

Students’ progress in mathematics
•
•
•
•
•
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in the primary grades students in public and private schools make similar progress
too many students enter Grade 6 with only a basic understanding of the four rules of number;
addition, subtraction, multiplication and division;
students make better progress in the secondary grades;
girls are making better progress than boys;
TIMSS indicates weaknesses in students’ application of their mathematical knowledge and
understanding.
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Figure 2.19 Students’ progress in mathematics

Figure 2.20 Students’ attainment in mathematics

Public Schools: mathematics
In Kindergarten and Grades 1 to 5, most children are capable at working through questions that
have been demonstrated by the teacher in the classroom or are clearly explained in the textbook.
They are less confident when performing more practical tasks and solving mathematical problems.
By Grade 5, too few students can work confidently with addition, subtraction, multiplication and
division, and less than half can do so with anything beyond simple numbers. In those schools where
progress and attainment in mathematics are good, younger students have a good understanding
of number and carry out simple calculations confidently. They have a good understanding of shape
and space and are able to simplify fractions and rename them accurately. In this minority of schools,
the students are good at mental mathematics and display good problem-solving skills, working
collaboratively on practical activities.
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At the primary stage, TIMSS, indicates weaknesses in students’ application of their mathematical
knowledge and understanding. They do not cope well with unfamiliar problems and situations
and perform much better when they have been well rehearsed. This is confirmed by inspection
evidence.

KEY MESSAGE: PUBLIC SCHOOLS
Compared to international standards,
attainment in mathematics is low in
public schools.

Most students reach above average levels of performance
according to national standards, but these standards are
low in comparison to international benchmarks. Too much
emphasis is placed on obtaining correct answers without
grasping the mathematical concepts.

From Grade 6 onwards, in most schools, students make acceptable rather than good progress. There
is a strong emphasis on practising examination questions, particularly in the upper grades. Many
students revert too quickly to using calculators to help solve even the simplest problems. Relatively
few students develop their abilities to do mental arithmetic with any confidence. Where their
progress is good they calculate fractions methodically and can work out the area, perimeter and
volume of a variety of shapes accurately. Generally, however, students do not apply their learning
well to solve unfamiliar practical mathematical problems.
Girls make significantly better progress than boys.

Figure 2.21 Students’ progress in mathematics by curriculum
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Figure 2.22 Students’ attainment in mathematics by curriculum

Figure 2.23 Public schools: students’ progress in mathematics by gender
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Figure 2.24 Public schools: students’ attainment in mathematics by gender

Private schools: mathematics
In many schools too few students by Grade 5 can work confidently with addition, subtraction,
multiplication and division. Students who have difficulties in developing their mathematical
understanding are often poorly supported. The premature use of calculators hinders their progress
and disguises students’ failings. ICT is rarely used as an aid to furthering mathematical understanding
in the poorly resourced private schools, a situation that contrasts markedly with the better and most
well resourced schools. In these schools attainment in mathematics is often outstanding.
In the best performing private schools, students make excellent progress in developing key skills
in number, calculation, shape, space, measure and handling data and make equally good progress
in solving mathematical problems. The application of
KEY MESSAGE: PRIVATE SCHOOLS:
mathematics is evident in many of the lessons and
Problem-solving in mathematics is
students make links between the mathematics they use
outstanding in the best private schools.
in different subjects.
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In Grades 6 to 12, students in most schools, including those categorised as “others”, make acceptable
or good progress. There is a strong emphasis on practising examination questions, particularly in the
upper grades, and this sharp focus is often the key to success. In these grades students frequently
perform well in number, algebra and space, with the highest attainers particularly proficient in
trigonometry.

However, skills in aspects of handling data and investigations are frequently not as well developed.
Students are more confident in answering questions about topics they have covered in class than
they are when asked to demonstrate their understanding of important mathematical ideas.
Those who take UK examinations, such as IGCSE (International General Certificate of Secondary
Education) and Advanced Level, generally do well, but these examinations are too difficult for a
significant number of those entered for them, and they perform poorly. A high number of students
fail advanced courses. In some schools as many as two thirds of students fail to complete their
courses successfully because they have not appreciated the necessity of a secure mathematical
foundation before they start their course.
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Students’ progress in science
•
•
•
•

public school students’ achievements are in line with national expectations but these are below
the international average, as indicated by TIMSS;
private school students make variable progress in science;
in all but the best performing private schools, students’ practical and scientific enquiry skills
are weak;
girls are making better progress than boys in science.

Figure 2.25 Students’ progress in science

Figure 2.26 Students’ attainment in science

Public schools: science
Progress and attainment in science from Grade 6 onwards are good in 60% of public schools. At
best students are able to develop their knowledge steadily, often building on some good work
undertaken in the primary grades. Knowledge of the life sciences is usually better than the physical
and material worlds. Under developed practical skills are a common weakness, as is students’
understanding and their capacity to apply their scientific knowledge to the real world.
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Despite good results in tests, students are not encouraged to think enough for themselves. Where
progress is good, students are able to experiment and undertake practical enquiries. However, in
most public schools the vital practical skills such as observation, measurement and investigation
are rarely developed systematically. The idea of making
KEY MESSAGE: PUBLIC SCHOOLS
hypotheses that can be tested in controlled investigations
Scientific approaches to problem
and an appreciation of the scientific approach to problem
solving are weak in public schools.
solving are not common features.

Figure 2.27 Students’ progress in science by curriculum

Figure 2.28 Students’ attainment in science by curriculum
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Figure 2.29 Public schools: students’ progress in science by gender

Figure 2.30 Public schools: students’ attainment in science by gender

Private schools: science
Students make the most progress in the best-resourced schools. Here the scientific method of enquiry
is well developed. Students’ progress in the poorly performing private schools is similar to that of
the public schools. Students who take the UK-based examinations frequently exceed age-related
expectations, although some are achieved in examinations that require little or no practical work.
At some of the best schools, achievements in the
International Baccalaureate Diploma programme are
outstanding. Here students perform at the highest
level of scientific understanding, using and applying
their excellent subject knowledge. They hypothesise,
design experiments with an awareness of the need for
controlled conditions and show that they understand the importance of accurate observation and
KEY MESSAGE: all SCHOOLS
Practical and enquiry skills in science
are not developed well, except in
most schools offering the International
Baccalaureate and UK curricula.
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measurement. In most other private schools, including those providing French, German, Japanese
and Russian curricula, most students makes steady progress and, in external tests and examinations,
those students who have completed the course do well. These students demonstrate their abilities
to undertake independent research and give presentations on aspects of their work to the class. This
in turn both consolidates and extends their understanding.
However, progress in the poorly performing private schools is often impeded by the weak subject
knowledge of some teachers and the missed opportunities to learn through doing rather than
listening. Often there are few practical facilities, inhibiting students’ ability to investigate, solve
problems and apply their knowledge.

Quality Indicator 2: Students’ personal and social
development
This quality indicator covers three areas:
•
•

•

attitudes and behaviour - how the students behave, what relationships are like between them
and teachers, how regularly the students come to school and whether they keep good time;
spiritual and civic understanding – how well Muslim students understand and apply Islam in their
daily lives and how well non-Muslim students respect Islam, the extent to which all students
understand national identity and appreciate local traditions and culture;
economic and environmental understanding - the extent to which students understand
Dubai’s place in the world. Students are asked about their understanding of local and global
environmental issues.

Figure 2.31 Students’ attitudes and behaviour
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Figure 2.32 Students’ spiritual and civic understanding

Figure 2.33 Students’ economic and environmental understanding

Students personal and social development
•
•
•
•

students’ attitudes and behaviour are good or outstanding in most schools;
schools successfully create a harmonious ethos within very diverse communities;
students show an appreciation of local traditions and cultures;
students’ environmental awareness is under developed.

In both public and private schools students show good
KEY MESSAGE: all SCHOOLS
levels of concentration and are keen to answer questions.
Students demonstrate positive attitudes
Behaviour outside of classrooms is also generally good
to learning in almost all schools.
with students respecting each other and playing well
together. In nearly all cases schools have clear expectations about behaviour, which are generally
supported by parents. This is a notable strength of schools in Dubai, made possible by the positive
climate for learning that teachers are able to develop.
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A strong feature of both public and private schools is the ability to cultivate a harmonious ethos
within very diverse communities. Students show one
KEY MESSAGE: all SCHOOLS
another friendship and respect, irrespective of home
Schools cultivate harmony within very
background or circumstances. They are tolerant, embrace
diverse communities.
similarities and celebrate differences.
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In both public and private schools students’ understanding of world environmental issues is under
developed. They are often unclear and take little responsibility for making a difference to their
environment. In several boys’ public schools and a few boys’ sections in private schools, the students
display casual attitudes towards dropping litter around the school. Students’ knowledge and
understanding are measurably better when they have been taught topics that explicitly cover
important environmental and economic questions, such as sustainable development, the impact
of climate change and the need to conserve water and harness
KEY MESSAGE: all SCHOOLS
sources of energy carefully. In Grades 1 to 5, students are often
Students’ environmental
enthusiastic about how they might be involved in projects that
understanding is variable.
promote re-using resources and a few schools are involved in
“Clean Up” Dubai campaigns.
In a few schools students are able to engage in lively discussions about local and global environmental
issues and show mature knowledge and understanding of economic issues relevant to Dubai.
Students at the secondary stages are often able to consider and articulate their own potential
contribution to Dubai’s progress. They understand that economic decisions affect the sustainability
of the environment. Several schools have well developed student-led recycling systems.

Figure 2.34 Students’ attitudes and behaviour by curriculum
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Figure 2.35 Students’ spiritual and civic understanding by curriculum

Figure 2.36 Students’ economic and environmental understanding
by curriculum

Public schools : personal and social development
Students show positive attitudes to learning and are conscientious in their approach to schoolwork.
They are nearly always eager to talk about life at school
KEY MESSAGE: PUBLIC SCHOOLS
and home and which subjects they enjoy. In public schools
Students show good appreciation of
students are well behaved, both in class and elsewhere
their national identity, local traditions
around the school. They relate well to one another and to
and culture. They demonstrate good
their teachers and take part with a strong sense of pride
spiritual understanding.
in daily assemblies, where the National Anthem is sung.
Most are enthusiastic about school life. Students often
display positive behaviour despite unimaginative teaching.
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Figure 2.37 Public schools: students’ attitudes and behaviour by gender

Most students, as well as demonstrating an understanding of their national identity, show an
appreciation of local traditions and cultures. Conduct is not consistently good and there are a few
instances of poor behaviour, particularly in Cycle 2 boys’ schools. Occasionally poor behaviour is
linked to poor supervision, especially on school transport or, in a few cases, when students are not
supervised as well as they need to be. In the cases where this is apparent it constitutes a potential
safety issue.
In a minority of schools there are incidents of unacceptable use of physical punishment in response
to negative behaviour, mainly in the case of boys but, occasionally, also girls. Schools sometimes
fail to monitor and follow up incidents appropriately.
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Private schools: personal and social development
In almost all inspection reports schools were commended for the positive attitudes to learning and
the impressive behaviour their students displayed.
Students in Grades 6 to 12 focus on the tasks in hand and have clear goals and aspirations for the
future. The incidence of disruption to lessons is low and where it exists is directly related to very
basic tasks provided by the teacher, the low expectations and lack of challenge set.
In many schools, students hold mature discussions about immigration, tolerance towards religious
differences and various values. They cite valid examples of how to resolve conflicts in a civilised
manner. Many expatriate students have a good understanding of the national identity of the UAE
and appreciate local traditions.

Quality Indicator 3: Teaching and learning
This quality indicator covers:
•
•
•

•

teaching methods – how well the methods chosen help students of all abilities to learn, how
well lessons are paced and how well teachers use questions to develop students’ thinking;
teachers’ subject knowledge – how well they know the subjects they are teaching and how to
teach them without relying on a single source of information, such as a textbook;
student learning – how well the students’ knowledge, understanding and skills develop as a
result of the teaching and, when appropriate, how well the students work together or alone
without the teacher telling them what to do;
assessment – how well the teachers allow the students to think about and understand what
they could do to improve their work, getting them to judge their own work and sometimes that
of others. How well teachers use examinations and test results to help students.

Figure 2.38 Teaching methods
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Figure 2.39 Teachers’ subject knowledge

Figure 2.40 Student learning

Figure 2.41 Assessment of students
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Teaching and learning
•
•
•
•

the quality of teaching is generally better in private schools than in public schools;
the teaching is unsatisfactory in a significant proportion of private schools;
students’ learning is acceptable or better in most schools, but many students do not learn as
much or as quickly as they could;
assessment procedures and practices are unsatisfactory in more than a quarter of schools.

The quality of teaching is acceptable in general, but the individual components that make for good
teaching and learning are variable. Students’ progress closely matches the quality of teaching and
learning.
KEY MESSAGE: all SCHOOLS
Checking and recording students’
progress over time are weak in many
schools.

Teaching methods are unsatisfactory in nearly one in five
schools. Most teachers know their subjects well, but the
assessment of students’ work is unsatisfactory in about a
quarter of schools.

Public Schools: teaching and learning
In most of the public schools teachers use only a limited range of methods. The content of many
lessons is determined by the textbooks. Few other resources are used to amplify and develop the
ideas and themes in these texts. It is rare for teachers to provide extension or support materials for
students. This is particularly the case in the teaching of Arabic and Islamic Studies. In English lessons
too, many teachers are not sufficiently skilled in English, which adversely affects students’ standard
of speaking.
The quality of the students’ learning is good in less than four out of every ten public schools. The
absence of opportunities for students to take responsibility for their learning is a significant weakness
in most public schools. Students are not often given the opportunity to work independently and to
reflect upon their learning. It is rare to see teachers sharing the aims for the lesson at the outset and
then reflecting with the students at the end of a session to see if they have been achieved.
Group work, research and collaborative learning are relatively
rare in public schools. One consequence of this is that the
KEY MESSAGE: PUBLIC SCHOOLS
Higher level thinking, problem students are frequently over-dependent on their teachers
solving and guided research are
for every aspect of their learning. These students are not
under developed in public schools.
developing their skills of personal organisation and selfdisciplined study. Although their behaviour is good, which
indicates the capacity of students to assume some responsibility for their own learning through
collaboration, group work or through their own researches, they are rarely given the opportunity to
do so.
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Sharing good practice
Quality of learning and relationships
Al Qeyam Model Boys School – Principal: Muna Abdullah
Positive relationships are a key feature of Al Qeyam Model School. The students interact with
each other respectfully and cooperatively and engage in group activities with enthusiasm. This
level of rapport is developed from the moment children enter the school. The programmes
are highly structured so that children know how the day is organised, where they should be
at set times, who is responsible for particular roles within the school and how they fit into the
structure. High expectations and good modelling by teachers help secure positive behaviour.
The level of enthusiasm for learning among the students is particularly strong. The curriculum is
developed to ensure that students’ needs are fully met and every child succeeds at their own level. The
students’ ability to understand lesson objectives, cope with tasks, and apply skills taught is carefully
monitored at each stage of their progress, with support and reinforcement given until they are competent
in each area.

A common recommendation in inspection reports is that staff in public schools should widen
opportunities for all students to practise higher-level thinking skills, problem-solving and guided
research. In too many public schools the students are hardly ever asked to give a considered
response or to write more than a few words to fill spaces in the textbooks or their own workbooks.
Few students build up a body of work or a portfolio of achievements which they can carry with them
as they progress through the school and which can be assessed and commented upon by teachers
to help them understand what to do to improve.
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In most public schools, the almost complete absence of extended written work by students means
that there is little for teachers to mark or assess other than limited responses to often highly
restrictive tasks. The achievements of individual students are assessed but often the next steps in
their learning are not clearly identified. As a result,
students do not understand their current achievements
KEY MESSAGE: PUBLIC SCHOOLS
sufficiently and have not grasped what they need to do
Students in public schools often do
not know what they need to do to
to improve their work. Students’ written work is invariably
improve their work.
checked but there is little evidence of written feedback
specifying how it could be developed and improved.
All public schools administer tests in accordance with Ministry of Education guidelines. Only a few
present students with an assessment of their key strengths and weaknesses at the start of courses.
Too few provide sufficient feedback to the students on what they would need to do to meet the
required standards. Schools occasionally have the means to track students’ progress using paperbased or electronic systems, but they are rarely used to analyse performance or identify strengths
and weaknesses on a topic-by-topic basis. Consequently they rarely lead to changes in teaching or
agreed targets for students.

Figure 2.42 Teaching methods by curriculum
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Figure 2.43 Teachers’ subject knowledge by curriculum

Figure 2.44 Student learning by curriculum

Figure 2.45 Assessment of students by curriculum
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Private Schools: teaching and learning
There is a high incidence of good and outstanding lessons in the high performing private schools. In
these good lessons, the objectives are clear, the pace is brisk and the level of challenge appropriate
for students of different abilities. Where teaching is most effective, the teacher-student discussions
are accompanied by high quality questioning and answering, in which ideas and knowledge are
shared between the teacher and the class. This is not, however, a consistent feature in all private
schools and in many of the poorly performing private schools, the features of lessons are similar to
those in the public schools.
In the outstanding schools, one of the key features of effective teaching is that teachers are not only
expert practitioners, but they also know the best way to share their knowledge. They are highly
successful in establishing very positive attitudes to learning. They create good opportunities for
learning and students are expected, either individually or in groups, to put new knowledge into a
context that is meaningful which promotes deeper understanding.
Overall, teachers have a good knowledge of their
subjects, although this is sometimes not the case
in Grades 10 to 12, where subject knowledge is not
always secure, except in the best performing private
schools. In these upper grades, some unsatisfactory
teaching is attributable to shortcomings in the teachers’ subject knowledge. In some of the poorly
performing UK curriculum schools, the teachers of English speak in heavily accented language,
which affects the students’ pronunciation and grammatical accuracy. In a few Kindergarten classes,
teachers lack understanding of how young children learn and this results in children sitting for long
periods listening to a teacher rather than being active in their learning.
KEY MESSAGE: ALL SCHOOLS
Teachers’ limited language proficiency
leads to poor student progress in English
for additional language learners.
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Where teaching is unsatisfactory, planning is often confined purely to selecting the section of
the textbook the students will cover in the lesson. A limited range of resources is used to support
and develop learning. Whilst in a few schools, teachers
use ICT effectively, it is not used across the curriculum as
KEY MESSAGE: ALL SCHOOLS
In many schools ICT is not used
a tool for learning or effective teaching. In outstanding
effectively to support teaching and
schools, access to laptops with wireless internet access
promote learning.
ensures students use technology effectively to support
learning.
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In the high performing private schools, students are expected to work independently and take
measured responsibility for their own learning. Most do so responsibly. These students are able to
refer to work they have done earlier and in other subjects to help them succeed with the tasks in
hand. The emphasis given to enquiry-based learning means that students in these schools work
well on their own and with others. There is high quality group work, with defined roles, and
evidence of high level thinking. Students at these
schools are self-critical and determined to improve
KEY MESSAGE: PRIVATE SCHOOLS
In even the best performing schools,
further. In many International Baccalaureate schools
teachers do not systematically develop
and in the most effective UK curriculum schools,
students’ skills as independent learners.
students apply their learning to problem solving and
real-life situations.
Monitoring and recording of students’ progress are unsatisfactory features throughout the school
system. In over three quarters of schools many teachers fail to assess with sufficient thoroughness
what students know, understand and can do. Also students are unaware of what they need to do to
improve and what they have learnt on the basis of their performance in tests.
Among the private schools, assessment is best developed in many UK curriculum schools, where it is
possible to use level descriptors to track student progress and compare it with UK benchmarks. This
is also the case in well-established International Baccalaureate curriculum schools. In International
Baccalaureate schools, teachers place a strong emphasis on assessing students using grade
descriptors. Teachers in these schools set individual targets with students to define their next steps.
In US curriculum schools there are few benchmarks against which to judge progress and attainment,
and end of course assessment tends to be restricted to Advanced Placement tests in Grade 12. This
leads to a lack of insight into students’ relative performance and means that parents lack awareness
of the rate of progress their children are making.
There are a few examples in UK, US and International Baccalaureate curriculum schools of students
assessing their own work and the work of others, but it is not widespread. Where this is apparent,
students have a very clear idea of their own strengths and weaknesses and so make better progress.
The use of comments by teachers in students’ workbooks to help them understand how to improve
their work is under developed in all kinds of school.

KEY MESSAGE: PRIVATE SCHOOLS
Assessment is best developed in most
UK and well-established International
Baccalaureate schools.
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Only a few private schools have well-developed systems
for tracking the progress of students, and in these it is
possible for teachers and school leaders to analyse trends
and identify which students are falling behind. In most
private schools, however, assessment practices are similar
to those in public schools.
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Sharing good practice
Development of language through role play
Jumeirah English Speaking School – Head: Ruth Burke
High quality active learning characterises this school, where every year group has easy access to
a number of impressively displayed and resourced classrooms, together with a central area for
themed role-play activities and independent study. The use of role play throughout the primary
age range as a context to explore literacy, history, geography, ICT and science, independently of
the teacher significantly develops students’ literacy and communication skills.
Students’ use role play to explore sensitive social topics, research historical findings and
develop writing, speaking and listening skills. The role play areas are dynamic and are changed
regularly to support the class topic.

School Quality in Dubai

8094 DSIB_Report_section_2_Eng.indd 74

74

5/15/09 2:59:03 AM

Quality Indicator 4: How well the schools’ curricula meet the
students’ educational needs
The curriculum includes everything a school deliberately teaches including such things as educational
visits and extra-curricular activities1.
Inspectors judge the quality of the curriculum, its breadth, its range and the mix of subjects offered,
how much choice there is for older students and the challenges it presents for them. Inspectors
assess how relevant the curriculum is to the students’ needs, especially those who are able and
those who have difficulties.

Figure 2.46 Curriculum quality

Curriculum
•
•
•

weaknesses in the curriculum provided in public schools restrict students’ progress and limit
their achievement;
provision for students with special educational needs is unsatisfactory in many schools;
the public and poorly performing private schools give their students too little choice of subjects
and offer limited opportunities for them to follow courses in arts and physical education.

The curriculum in most schools meets the needs of the students acceptably, although only in a
minority are they met well. The curriculum in most schools ensures that all students study all the
key subjects. Weaknesses are apparent in the provision for the youngest and oldest students as well
as for the most and the least able.
KEY MESSAGE: ALL SCHOOLS
Many schools do not recognise
the value of active learning
for young children.
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The biggest shortcoming for the youngest children is that insufficient
emphasis is given to active learning. The value of structured play is
often not recognised by school leaders or practitioners. Children’s
enjoyment of learning is not given a high enough priority.
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KHDA respects the rights of schools to select their own curricula and does not endorse any one curriculum in preference to another. Judgements based on
curriculum refer to the schools’ implementation rather than the curriculum itself.
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Sharing good practice
Outdoor learning and curriculum enrichment
Albaraah Kindergarten – Principal: Fatima Al Zaabi
Albaraah Kindergarten enriches the Ministry of Education curriculum. Staff in the school believe
that children learn best through doing. Children explore and discover independently and with
the minimum of teacher guidance within a high quality learning environment. The learning
zones created by the school for this purpose include a quiet reading area, a numeracy corner,
a role play area and an art and craft area. Children explore the intended objectives for each
zone engaging in activities underpinned by the principles of Montessori, which place play at
the centre of learning.
The curriculum is further enriched by role play activities in a well equipped folk village, which
provides an exciting resource for supporting Islamic Studies, rich in artefacts and visual stimuli.
Children re-enact traditional cultural practices thus developing language and communication
skills through play whilst developing their understanding of national identity.
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Public Schools
One of the most serious weaknesses in the public school curriculum is its highly prescriptive nature.
These restrictions make it very difficult to adapt teaching to ensure the curriculum meets the needs
of students appropriately at all times. The principals in most schools are not empowered to make
the changes they regard necessary to raise students’ interests and expectations or, for example, to
make best use of the specialist skills and interests of particular teachers.
The narrow scope of the English curriculum in public schools
KEY MESSAGE: PUBLIC SCHOOLS
fails to meet the needs of students for proficiency in the The Ministry of Education curriculum is
language. Curricula in mathematics and science devote too narrow and too prescriptive to meet
too little attention to applying mathematical and scientific the educational needs of all students
knowledge in investigations and to solving problems. The
ICT curriculum concentrates narrowly on practising skills. It is taught in the English language and
many students do not understand it well. Physical education has low status: not enough time
is allocated to the subject for it to improve the students’ physical fitness and skills. Many older
students are unable to study music beyond Grade 6 and art is taught to only a few students after
Grade 9 as an extra curricular activity. There is almost no opportunity for students to develop their
capacity for independent learning through such activities as collaborative group work, nor are they
given sufficient time to think and reflect on their learning.
Provision for students with special educational needs
is weak in many schools. Arrangements for identifying
the learning needs of individual students are weak and
few schools have teachers with specialist knowledge
and expertise in supporting students with special needs.
Support is provided, mostly in separate classes, only for students in Grades 1 to 3. The quality of this
support is weak in most schools.
KEY MESSAGE: PUBLIC SCHOOLS
Students experiencing difficulties with
their learning are not supported well
from Grade 3 upwards.

Older students receive little additional support. KEY MESSAGE: PUBLIC SCHOOLS
No additional provision is made for students The practice whereby students are required to repeat
who fall behind and repeat one or more several years of their education is not effective in
meeting the students’ learning needs
grades; they follow the same curriculum as
the younger students in their class. A few students are enrolled in Cycle 1 and Cycle 2 schools when
they are four or five years older than their fellow students. This practice is not effective in meeting
students’ learning needs and is counter-productive in promoting the students’ self-esteem.
Public school students have to choose either a scientific or literary arts option for their last two
years of school-based study. Both of these options are narrow in their scope, content-heavy
and inadequate in terms of their preparation of students for study in higher education. Basic English
and mathematics are often poorly developed and higher order thinking and personal study skills
are frequently overlooked.
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Sharing good practice
Outstanding student work and inspirational teaching in art.
Al Khansaa School for Girls
Principal: Ms Hamda Mohammed
Al Khansaa is a Cycle 2 school (Grades 6 to 9) A highly successful feature of this school is the quality of
the teaching in art and the quality of the students’ work that results.
Art is successfully used to foster an understanding of the students’ own and other cultures, with students
creating work from a diverse range of traditions. Students use all their senses to explore creative
ways to communicate ideas and meanings. They work with traditional and contemporary media to
create a variety of images and artefacts. This approach to the teaching of art encourages creativity and
exploration which, when applied to other areas of the curriculum, enriches students’ capacity to enquire
and examine.
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A few public schools have compensated for the narrowness of the curriculum by developing a range
of extra-curricular activities, but these usually take place for short periods of time during the school
day rather than as after school activities. The teaching time in these schools is short; it starts and
finishes early to take account of transport arrangements. In the best performing schools, additional
transport arrangements are made to allow students to participate in a wide range of additional
activities at the end of the school day.
At Grade 12 the English curriculum is not sufficiently challenging to prepare students for the next
stage of education. Low expectations in the CEPA examination do not require students to acquire
full language proficiency. Several subjects that are interesting and motivating for many students of
this age are not options they can choose to study. The curriculum they are required to follow
prevents students from acquiring the
KEY MESSAGE: PUBLIC SCHOOLS
qualifications that will allow them to apply
Narrow options in Grades 10 to 12 do not always
for work or further education and training on
prepare students for higher education.
leaving school.
Whilst not a specific focus for inspection, DSIB teams sampled lessons in subjects such as art,
music, physical education (PE) and ICT. The curriculum in these subjects in public schools is almost
invariably unsatisfactory, due to weak curriculum planning, inappropriate time allocation, lack of
continuity, limited resources and poor assessment.

Figure 2.47 Curriculum quality by curriculum offered
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Sharing good practice
Cross-curricular learning including the use of ICT
Kings Dubai – Head: Deborah Watson
A highly successful feature of this private primary school is the delivery of the curriculum through a
series of carefully selected themes, which enable students to learn about several subject areas through
a single topic and so make the necessary connections for effective learning. For example, a theme such
as ‘penguins’ is developed through detailed studies into habitat, food cycles and animal groups. The
thematic approach contributes to the students’ growing understanding of science, mathematics, literacy
and ICT. Students demonstrate knowledge, skills and understanding through a scripted commentary, with
a highly accomplished cinematic display of photographs of penguins and music, designed and presented
by students. Similarly, a ‘Globe Theatre’ theme results in excellent student plans for a performance of a
Shakespearean play incorporating costume and stage design, costings, marketing, public relations and
script writing.

Private schools
The high performing private schools offer a broad and balanced curricula, which offer students a
significant degree of choice in the subjects they study. A wide range of sporting, artistic and creative
activities is offered in these schools, enriched by musical and dramatic productions. These activities
serve to enhance the students’ personal and social development and leadership skills. Students
benefit from opportunities to take responsibility and to
KEY MESSAGE: PRIVATE SCHOOLS
play their part in a team. They can work on practical and
High performing private schools
applied tasks and projects in an extended way to produce
provide broad, balanced and enriched
artefacts, achieve sporting excellence through competition,
curricula, which promote personal and
and improve their presentational skills and self esteem
social development.
through drama and role play.

81

School Quality in Dubai

8094 DSIB_Report_section_2_Eng.indd 81

5/15/09 2:59:16 AM

The curriculum in these schools contributes strongly to the development of students’ higher order
learning. Students’ capacity to use ICT effectively is well developed. They can use electronic media
and the internet both for finding things out and for producing their own materials. ICT is also used
as an effective tool for collaboration. Students can operate in a virtual learning environment which
is linked to their school-based library and classroom resources. Knowledge, understanding and
skills are reinforced systematically in the work students do in different subjects. Students are well
prepared for higher education by completing courses that lead to internationally benchmarked
qualifications, such as Advanced Levels, Scholastic
Aptitude Tests (SAT), Advanced Placement tests and the
KEY MESSAGE: PRIVATE SCHOOLS
High performing private schools
International Baccalaureate Diploma. These programmes
prepare students well for higher
successfully equip students with the necessary knowledge,
education.
personal understanding and study skills to be eligible for
courses at universities anywhere in the world. Where the
curriculum is reviewed and updated, this often leads to improved choice, relevance and flexibility.
For example, a recent review of the French curriculum has led to more opportunities for students
to benefit from personalised learning and improved access to the creative arts.
The curriculum in the poorly performing private schools, including those that offer the Ministry
of Education curriculum, has many of the same features as the public schools. In these schools
the curriculum is driven more by the availability of specialist teachers rather than the needs and
interests of students. A few of these private schools offer a broad and balanced curriculum on
limited budgets, which relies heavily on teacher goodwill and strong leadership.
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Sharing good practice
Meeting students’ learning needs through independent
learning and choice
Jumeirah College – Head: Martin Clark
The strength of the flexible curriculum at Jumeirah College is that it encourages students to
take charge of their learning, as they regularly self-assess their work and are required to agree
learning targets with their tutor. Opportunities for curriculum choice meet a range of student
needs in different ways. For example, Advanced Level Sociology is successfully offered by
supported distance learning. The course is taught predominantly through video conferencing,
with the assigned teacher visible via an interactive whiteboard. Students are assigned a nonacademic tutor, who monitors how well students are coping with assignments.
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Quality Indicator 5: How well schools protect and
support students
This quality indicator covers two areas:
•

•

health and safety – the arrangements the school makes to ensure that the students are safe, the
suitability and safety of the buildings, safety on the school buses, how clean and hygienic the
premises are and the medical care of students. Inspectors also investigate the extent to which
schools promote a healthy lifestyle for the students, for example by educating them about diet
and exercise;
quality of support – how good the relationships are between staff and students, how well they
handle student behaviour and the quality of the advice and guidance they provide. Inspectors
assess how well schools keep a check on the welfare and track academic progress of individual
students.

Figure 2.48 Health and safety

Figure 2.49 Quality of support
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Protection and support
•
•
•
•
•

the quality of the arrangements to protect and support students is good or better in half of
schools;
the support provided for students is good. Most schools handle their students’ behaviour well,
but a few schools use physical punishment, which is unacceptable;
students’ health is also carefully monitored by school nurses and doctors;
the tracking of students’ academic progress is weak;
advice and guidance for students, especially in relation to careers and the next stage of
education, are weak.

The quality of the arrangements to protect and support
students is generally good in both public and private
schools. There are, though, some common weaknesses in
emergency evacuation procedures and school transport in
all but the best performing private schools.

KEY MESSAGE: ALL SCHOOLS
The monitoring of student health,
safety and security is mostly good in
all types of school.

The impetus provided by external examinations and assessments results in private schools having a
stronger focus than public schools on careers education and guidance for the next stage in education.
Nearly all schools fail to distinguish between authorised and unauthorised absence, making it hard to
identify the level of truancy. The lack of consistent approaches to recording absences and classifying
them make it difficult to make comparative judgements about attendance.

Public Schools: protection and support
Public schools, with the exception of Kindergartens, have at least one social worker on the staff,
who liaises directly with parents over welfare issues. The social worker often knows the students
well, keeps detailed records and understands the students’ social and home circumstances. Public
schools successfully support students from low income and challenging social backgrounds.
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Students’ health is carefully monitored by school nurses and care for those with significant medical
needs is good. Whilst in a few schools there are clear evacuation procedures and regular fire drills,
most schools rely on the Civil Defence Authority to carry these out and too few have made suitable
school based arrangements.
In many public schools, buses are often not fully compliant
with local safety regulations. The wearing of seat belts,
for example, is not commonplace and buses are often
overcrowded and therefore unsafe. In the school grounds
there is usually no segregation of traffic and pedestrians
around the entrances and the risk of accidents is high.
Whilst several schools have become very active in drawing students’ attention to the dangers of
obesity, the food available at break times is often unhealthy
and dominated by stodgy snacks, carbonated drinks and
KEY MESSAGE: PUBLIC SCHOOLS
School canteens do not provide
confectionary, with little fresh produce available, such as fruit,
sufficiently healthy choices for
salads and vegetables. In Kindergarten and Cycle 1 schools,
students.
healthy food options are more common, and a few schools
educate parents on healthy diets for children.
KEY MESSAGE: PUBLIC SCHOOLS
The transport arrangements in place
for public schools students are not
always fully compliant with local
safety regulations.

The physical education curriculum in public schools is limited to a weekly 45-minute period of
unstructured physical exercise with occasional team games. Facilities are limited and teaching lacks
a clear purpose. There is no teaching of the skills needed to participate in sport and so encourage a
healthy lifestyle. The Princess Haya Initiative for the Development of Health, Physical Education and
School Sports has resulted in improved fitness and skills for students.

Sharing good practice
Career Advice and Guidance and Community Links
Asma Bint Al Numan – Principal: Shaikha Hizam
Asma Bint Al Numan’s vision is to prepare students to take an active part in Dubai’s knowledge
economy and prepare for life after school. It does this through a well-planned career development
programme, which enables Grade 12 students to gain work experience by attending short summer
programmes and internships in local industries and companies. They also participate in workshops
on CV writing, presentation skills and interview techniques, delivered by human resource specialists
from companies such as the National Bank of Dubai. Following the programme, the students apply
the communication, presentation and other work-related skills they acquire to the compilation of
a career advice guide for other students. Students evaluate their own development and articulate
their enthusiasm for the programme through presentations of their experiences. As key outcomes
of the programme, all cite greater confidence in their career choices and better understanding of
the expectations of the world of work as well as improved skills.
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In many public schools there is poor understanding of child protection issues and unreliable systems
for supporting children who may be at risk of abuse.
There are a few examples of schools resorting to physical
punishment to control students, particularly in boys’
schools at Cycles 1 and 2. There should be no place for
adults to physically, verbally or emotionally abuse children
for whom they have been entrusted the duty of care.

KEY MESSAGE: public schools
Students should not be harmed either
emotionally or physically through the
behaviour management arrangements
adopted by school staff.

In most other respects the arrangements for the care and welfare of students are acceptable or
better, with suitable levels of supervision in classrooms, playgrounds and school grounds. However
in many schools there is a lack of awareness of health and safety precautions required in science
laboratories. In a few schools, students are too often unsupervised at the beginning and the end of
the school day and between lessons.
KEY MESSAGE: public schools
Students are not supported well to make informed
or realistic choices regarding their potential career
paths or options for further education.

Attendance and punctuality are acceptable in
most schools, apart from kindergartens, where
it is unsatisfactory with very relaxed parent
attitudes to attendance.

Careers guidance and counselling is a common
weakness in public schools. Many students are
not well prepared for the world of work or for
their next stage in education.
KEY MESSAGE: public schools
Childrens’ attendance rates in Kindergarten are
low and this, in addition to a lack of punctuality,
leads to inconsistent and varied progress by a
significant minority of children.
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Figure 2.50 Health and safety by curriculum

Figure 2.51 Quality of support by curriculum

Private Schools: protection and support
The great majority of private schools are good at monitoring health, safety and security issues.
However, in a minority, high student numbers and low budgets lead to poor maintenance of
facilities and potential safety hazards. Hygiene is mostly acceptable or better. In a few schools,
premises are not well kept and sometimes toilets are
KEY MESSAGE: pRIVATE schools
unhygienic and ill equipped to promote safe practices
Many private schools providing the
such as hand washing. In those private schools that
Ministry of Education curriculum were
offer the Ministry of Education curriculum, too often
found to have significant weaknesses in
there are serious weaknesses in health and safety,
either health and safety or care.
care and support.
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School transport arrangements are exemplary in the better performing private schools; safety and
security are paramount in these schools. Buses are equipped with up-to-date safety features and
they each have adult supervision to ensure good behaviour. By contrast, in many of the poorly
performing schools there are too many hazards and too little attention is paid to health and safety.
Buses are often overcrowded, seat belts are inoperable, and there is no adult supervision during
journeys to and from school. There is often no effective segregation of students and buses in
parking areas.
Many private schools work hard to promote healthy
KEY MESSAGE: pRIVATE schools
lifestyles. They include personal, social and health
Physical education and sport are strong
features of most private schools.
education in the curriculum and encourage healthy eating
in school cafeterias. Notable features of high performing
private schools with International Baccalaureate, UK and US curricula are the comprehensive physical
education programmes and extensive extra curricular activities including sport, designed to promote
an active lifestyle and good health.
The best performing private schools operate clear procedures for child protection. In many other
schools, however, procedures for child protection are weak. Most schools have clear and
unequivocal policies to deal with bullying and other forms of hurtful behaviour, and students report
such incidents as infrequent. However, schools rarely
KEY MESSAGE: ALL schools
identify a designated staff member as a point of contact
Students experiencing serious harm
to refer students experiencing abuse or harm.
require well defined and effective
Arrangements to support these children lacked rigour and
support strategies. These are missing
in many schools.
policies and guidance for staff were often ill defined.
The support provided for students is good in most schools. Most private schools handle their students’
behaviour well. They set high expectations, have clear agreed policies and positive approaches to
dealing with negative behaviour.
The staff keep a careful check on the well-being of
individual students. However, the tracking of students’
progress in the subjects they are studying is generally
only effective in the best performing schools. Guidance
for students about careers and the next stage of
education is often weak, except in a few of the better performing schools.
KEY MESSAGE: ALL schools
Keeping track of the academic progress
of individual students is a weakness in all
but the best performing private schools.

Most private schools do not benefit from in-house social workers but social and emotional care
systems are well developed in the best performing private schools where teachers have specific
roles and responsibilities for student support and care. In most private schools offering the Ministry
of Education curriculum, and in a minority of other private schools, behaviour management is
unsatisfactory. In these schools physical punishment is used frequently.
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Attendance and punctuality are acceptable or better in almost all private schools but a few schools
make inadequate checks and keep poor records. Many
KEY MESSAGE: ALL schools
schools expressed concerns about a few parents’ relaxed
The relaxed attitude of a minority
attitudes to attendance, demonstrated by taking holidays
of parents towards taking holidays
during the school term affects the
within school time or adding days to existing school
continuity of educational experience
holidays.
for a minority of students.

Quality Indicator 6: Leadership and management
This quality indicator covers five areas:
•
•

•

•
•

leadership and management capacity – how committed the leaders are to improving the school
and whether they have the vision and skills to bring about improvement;
self-evaluation and improvement planning – how well the leaders know the school’s strengths
and weaknesses, and how effectively they plan to develop and improve the quality of the
education it provides;
links with parents – how well the school keeps parents informed and involved in their children’s
education. Inspectors also consider what the school does to link with the local and wider
community in order to support students’ development;
the role of the governing body – the inspectors consider the influence of the governing body on
the school and how well it supports the school’s leaders;
staffing, facilities and resources – the quality of the school’s environment for learning, how well
it uses the facilities is has, the quality of its human resources and how well they are deployed
to provide the best possible education for students.

Figure 2.52 Leadership and management capacity
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Figure 2.53 Self-evaluation and improvement planning

Figure 2.54 Links with parents

Figure 2.55 Role of the governing body

Public schools currently
have no formal
requirement to have
a governing body.
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Figure 2.56 Staffing, facilities and resources

Leadership and management
•
•
•
•

day-to day management of schools in Dubai is generally good;
the ability of many schools to self-assess their strengths and their areas for improvement is
unsatisfactory;
public school and a few private school principals are not sufficiently empowered to lead and
manage their schools effectively;
in only a minority of schools are parents full partners in learning.

Public schools: leadership and management
Public schools have essentially flat management structures,
KEY MESSAGE: PUBLIC schools
with the only paid responsibilities at principal and vice or
Middle management is under
assistant principal level. Those public schools where a tier of
developed in public schools.
middle management exists have only been able to create
it because innovative principals have been able to encourage individuals to assume positions with
middle management responsibilities without additional remuneration.
The role of vice principals in public schools is also often under developed. In most cases the vice
principal is engaged in routine management tasks such as organising transport, school visits or
timetables and has insufficient involvement in raising the standards of attainment or improving the
quality of teaching in the school.
Owing to the nature of the contractual relationship between
school principals and the Ministry of Education, the role of
the principal has, traditionally, been that of school manager
rather than as the leader of learning. Consequently, the quality
with which school leadership teams review the work of their
schools and evaluate their schools’ strengths and weaknesses is unsatisfactory in up to a quarter of
public schools and good in only one in every five.
KEY MESSAGE: PUBLIC schools
Self-evaluation and improvement
planning are unsatisfactory in a
quarter of public schools.
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Those principals in public schools who have experienced educational systems in other countries
often bring to their schools a clearer vision of what can be achieved in a well led and managed
school. This vision is also evident in many schools such as the MAG schools, where the principals
have the benefit of a school leadership mentor whose post is funded by the MAG programme.

Links with parents
Some schools have highly productive links with parents, which help improve children’s learning and
raise standards. However, in many schools, engagement with parents and their involvement with
their children’s learning are underdeveloped.

Sharing good practice
Home-School Links
Al Anwaar Kindergarten: Principal – Fakhra Jumah Bin Tamin
Al Anwaar Kindergarten places great value on their parents working in partnership to develop
learning. Parents know exactly what is taking place in the school through a visual curriculum
planner in the entrance area and the sharing of lesson plans. There is a well-used suggestion
box and school and community news is displayed prominently around the school. This, together
with a continuously updated DVD of school events and classroom activities ensures that parents
know exactly what is happening in their school. Parents work alongside students in lessons and
on school trips. The school has a database of parents’ skills and talents which it draws upon as and
when needed for instance, during special events and to deliver parent workshops on aspects of
learning. These workshops are very well attended and serve to develop parents’ understanding
of the learning process. An integral part of this parent-school partnership includes visits by
children to each other’s homes to cultivate understanding of family values as part of a study unit
on ‘The Family.’ In addition, the school supports children’s families by establishing a network of
parents who are ready to assist families experiencing challenging personal circumstances.
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Governance
Whilst public schools have no formal requirement to have a governing body, several have parents’
consultative councils with which the school principals can confer. These councils play an important
role in securing accountability and offering advice.

Staffing, facilities and resources
One of the limiting features of the Ministry of Education’s relationship with principals is regarding
the appointment and management of teachers. Principals not only have no hand in the
appointment of their teaching staff, they are often unable to deploy them as they wish. Teachers
are often appointed to, or removed from, schools at very short notice without consultation with
the principal. In these situations it is very difficult for principals to manage their staff in a way that
would enable them to reward success, identify weaknesses and make appropriate interventions.
Most teachers in public schools teach around half of the timetabled hours, which is light by
international standards. Teachers in private schools have teaching loads, or contact ratios, which
are nearer the international norms of 75% or above (Organisation for Economic Cooperation and
Development, Education at a Glance 2008). The light teaching load in public schools represents a
poor return on the investment in teachers’ remuneration and their professional development.
There is considerable scope for reviewing the size of the teaching workforce and conditions of
service to raise teachers’ status, maximise their
KEY MESSAGE: PUBLIC schools
deployment and improve their contribution to
The principals of public schools lack the
autonomy to lead their schools effectively.
students’ progress and attainment.
The quality and sufficiency of facilities and overall learning environment are at least acceptable in
public schools. Some of the model public schools and a few of those involved in initiatives such
as Madares Al Ghad, have attractive and spacious buildings, which are entirely suitable for their
use with large classrooms, and specialist suites. Most public schools have libraries, many of them
spacious, but many do not have a good stock of up to date books, including fiction, and in most
cases, the range of English language books is poor.
There is usually a good basic provision of ICT equipment in public schools, with one or two dedicated
ICT suites available. The equipment, however, is usually not used to best effect since, few teachers
recognise ICT as a key tool for learning in all subjects, rather than for office and administrative
applications.

Madares Al Ghad (MAG) schools
Madares Al Ghad (MAG) schools – schools of the future – is an initiative started two years ago, across
the UAE, to promote “schools of tomorrow”. The initiative aims to provide students with all the skills
they will need to succeed in the fast changing 21st Century economy, where the keys to success are
flexibility, a personal commitment to excellence, and a capacity to be confident in the use of more
than one language.
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MAG schools, in principle, represent an example of the changes which are necessary in order to
make Ministry of Education schools in Dubai as successful as the best private schools. At best, the
MAG schools are providing a quality of education which is preparing the students well for life in
Dubai; but currently, the MAG schools in Dubai have a mixed record of success.
The initiative focuses primarily upon promoting the use of modern management techniques, in
terms of planning and distributed management structures, in public schools. Additionally, the MAG
programme is promoting the use of English as the medium of instruction in the core subjects of
mathematics and science, as well as in English. The MAG schools have been given the opportunity to
run longer school days and to have some flexibility in the way the Ministry of Education curriculum
is delivered.
In practice, the success of the initiative is only apparent in those schools where the local capacity
of the management team and the teachers is strong and is able to make best use of the increased
local autonomy for curriculum. Of the MAG schools inspected, the greatest success was evident in
the Elementary (Cycle 1) girls’ schools. Here the commitment of the school leaders and the skills
of the teachers were evident in the ability of the students to make choices, think for themselves.
The MAG schools at Cycle 3 are less successful, partly because of the limitations of the workforce
to enact change, but primarily because the promotion of bilingualism at this late stage in students’
school experience is problematic. Children at the age of seven learn an additional language more
readily than students aged 14 or more.
An additional feature is the capacity of the school management to bring about change. Undoubtedly,
the principal’s mentor plays an important role in raising expectations about the nature and role of
school management, but their success is dependent upon the ability of the school principal and
their openness to change. At best the school management is transformed; at worst there are only
slight superficial changes.
If the MAG initiative is to succeed in Dubai, then clear and challenging targets must be set for the
school management. These targets need to be articulated within an action plan, the implementation
of which should be closely monitored.

Model Schools
The model schools were established in order to make
Ministry of Education schools as successful as the best
private schools are public schools that benefit from in
most cases new school buildings, better funding, and high
quality teachers. The schools do not operate a system of
open enrolment, but are selective, accepting students who achieve consistently high scores in the
Ministry of Education tests. Parents are required to pay an annual fee for their children’s enrolment.
As a consequence, the schools usually enjoy a greater degree of parental involvement which serves
to improve the accountability of the school leadership and to provide additional support.
KEY MESSAGE: PUBLIC schools
Effective self-evaluation processes are
in place in most model schools and
these schools are well led.
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Overall, most model schools were judged to provide a good quality of education. The main strengths
of these schools are the quality of the leadership teams and the high attainment of the students.
The schools are led with vision and purpose and, in most cases, there is some distribution of
management responsibilities amongst the staff. However, the role of middle managers remains
underdeveloped. Effective self-evaluation systems serve to identify the schools’ strengths and
areas for development and planned improvements. Relationships are consistently very positive.
The facilities and equipment and the additional opportunities for students to experience activities
beyond the normal curriculum, contribute significantly towards a very positive climate for learning.
However, the resources for learning, especially ICT, are not consistently used well to promote
independence in students’ personal and academic development; the teaching methods are often
restricted in their range and lessons do not always sufficiently challenge the most able. Assessment
and tracking systems do not consistently provide students and parents with the information
necessary to maintain high achievement and sustain continuous improvement.
The girls’ model schools provide continuity from Cycle 1 to Cycle 2 on the same premises, whereas
the boys have to move school at the end of Grade 5. This presents some parents with organisation
and transport difficulties since the current Cycle 2 boys school is some way distant from the two
Cycle 1 schools.

Figure 2.57 Leadership and management capacity by curriculum
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Figure 2.58 Self-evaluation and improvement planning by curriculum

Figure 2.59 Links with parents by curriculum

Figure 2.60 Role of the governing body by curriculum
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Figure 2.61 Staffing, facilities and resources by curriculum

Private schools: leadership and management
Almost invariably, the best performing schools are led and
KEY MESSAGE: PRIVATE schools
managed effectively by skilful principals and senior teams with Leadership and management are
strong professional qualities. In these schools the clear vision is good or outstanding in four out
ambitious and well rooted in a secure understanding of the of every ten private schools.
school’s existing strengths and weaknesses. However, selfevaluation and improvement planning are unsatisfactory in more than a quarter of private schools.
In contrast to their colleagues in public schools, almost all
principals in private schools have the authority to recruit
the staff they consider the best qualified. They are able to
deploy them as they feel will best serve the school and
the students’ interests. Many private school principals have
considerable control over their budgets. This enables them to allocate resources appropriately.
KEY MESSAGE: PRIVATE schools
Self-evaluation and improvement
planning are unsatisfactory in more
than a quarter of private schools.

Links with parents
In the best schools, procedures for communicating with and reporting to parents about their
children’s progress and attainment are comprehensive. However, a significant number of parents
complain that schools give too little information about their children’s progress. Whilst a few of the
best performing private schools have good strategies for involving parents in decisions relating to
their children, this is underdeveloped in most schools.

Governance
The most successful private schools are those that have the benefit of a governing body to which
the school leadership team is accountable and which monitors their work, as well as advising

99

School Quality in Dubai
Note: All numbers displayed are the percentage based on the number and grade of judgements made by school inspectors. A particular school will often
have multiple judgements based on different levels within the school.
* The title ‘Others’ refers to four schools which follow a French curriculum and a further four school which provide unique curricula (German, Russian,
Japanese and Philippine). This group of schools doesn’t include Indian, Pakistani or Iranian schools which are yet to be inspected.

8094 DSIB_Report_section_2_Eng.indd 99

5/15/09 2:59:39 AM

and supporting them. In a small minority of private schools governing bodies, which include
representation of all key stakeholders, make a significant contribution to the leadership of the
school and its successes. They work successfully in support of the school in fulfilling its promise to
parents. A significant feature of these effective governing bodies is that they operate with a degree
of independence from the owner, thus ensuring that decisions are made in the best interests of
students. In schools following the French curriculum, the governing boards are a positive feature
and contribute well to the success of the schools.

Staffing, facilities and resources
Not all private schools are run along these lines. In a significant minority of private schools, the
owners keep tight control on spending and in some cases expand student numbers and the teaching
load of staff with little reference to the educational resources and space needed to maintain and
improve the quality of education. In some schools the links between owners and school principals
are good, but the principals’ capacity to operate with autonomy and in the students’ best interests
is restricted. A key strength of the best performing private schools is the ability of senior teachers
to promote loyalty and involvement among the staff, so that all are committed to adding to the
schools’ strengths and addressing their known shortcomings. Almost all teachers have clearly defined
contractual roles and responsibilities. Their deployment is efficient and effective and teachers are
recognised and rewarded for their successes.
In most private schools, non-teaching time is limited,
although the best-performing private schools allocate time
to teachers for planning, preparation and assessment.
Recruitment and retention of teachers are significant
issues for many of the poorer performing private schools
and frequently lead to teachers being recruited who have little or no experience or expertise in the
curriculum they are expected to teach.
KEY MESSAGE: PRIVATE schools
Many private schools employ teachers
who are unfamiliar with the curriculum
they are teaching.

In almost all private schools, facilities and resources are acceptable or better, with a few schools
having outstanding facilities, including specialist film-making and performing arts areas, sound
proofed music rooms, well equipped auditoria, excellent sports halls, and even, in one case, an
observatory. In other private schools, facilities are limited and classrooms are overcrowded, which
hinders the progress that students can make. The best private school facilities provide an inspiring
learning environment, celebrating student work in ways that transform the school and provide a
good stimulus for learning. In private schools, the library facilities are usually at least satisfactory,
and often they are good. However, the range of Arabic and dual-language books is poor. Picture
books are in especially short supply. The ICT facilities in private schools are usually good and in a few
they are outstanding, with student access to wireless communities and personal laptop computers
to support learning. Interactive whiteboards are much more prevalent in these schools, where
teachers are well trained and students use them frequently and with confidence to support and
develop learning.
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Key Challenges for School Improvement
This section of the report presents some of the recurring issues that emerged during the first year of
inspections of Dubai schools. Inspectors repeatedly identified these aspects of educational provision
as matters for schools to reflect on further and in which to develop their practice.

Students’ skills in Arabic and English
Arabic
Standards of attainment in Arabic are too low in many private schools. In one in every five private
schools, students’ progress and attainment are unsatisfactory and, in most private schools, students’
attainment is often lower in Arabic than in other subjects.
Even those students who are first language Arabic speakers are not making as much progress as
expected in many cases. A significant minority of students for whom Arabic is an additional language,
make better progress in the primary stage than they do in the secondary phase of education.

There are a number of factors which contribute towards students’ underachievement in Arabic. Too
many lessons are dull and repetitive and are taught by poorly skilled teachers who fail to excite
students’ interests and appreciation. Students have limited access to a range of resources beyond
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the textbook. Schools could do much more to ensure that students have access to a wider range of
resources by improving the resources for the teaching of Arabic to include library and ICT provision.
One in every ten private schools does not comply with the Ministry of Education requirements for
Arabic and Islamic Studies. This in turn sends out a message to students about the importance of
these subjects in relation to others.
The teaching of Arabic needs to be improved if students are to benefit fully from their studies. If
real improvements are to be made in students’ abilities to speak, read and write Arabic, then more
opportunities need to be provided for them to use the language, both in Arabic and in other lessons.
The curriculum should be widened to include more opportunities for students to speak and write in
meaningful and relevant contexts.

English
In many public schools, students’ progress in speaking English is poor because they are not given
enough practice. Their teachers are often not the best role models since they lack fluency in using
the language.

From the start of their education, the young children in Kindergarten understand spoken English
better than they can speak it. Students build up some vocabulary in Grades 1 and 2 but, again, their
progress is impeded by a lack of activities such as role play that require real engagement with the
language. Many of the younger students in the best schools are becoming confident users of English,
both for conversation and in their written work because their teachers are fluent and use English
routinely in other parts of the curriculum.
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Students in Cycle 2 schools develop their understanding of the English spoken to them but their
own speech is often inaccurate and their writing skills are weak. Whilst students in Cycle 3 continue
to make progress with their speaking and listening skills compared to their reading and writing,
overall standards in Cycle 3 are weak. Most students are unable to write anything but short phrases
and simple sentences. Too many students are unable to communicate their thoughts and ideas
confidently in writing and are unable to speak fluently in conversation. To improve students’ progress
and attainment in English, the quality of teaching needs to be improved. The curriculum should be
widened to include more opportunities for students to speak and write in meaningful and relevant
contexts across the curriculum. Students need to use English in practical real life settings rather than
being trained simply to pass examinations.

Boys’ Achievement
Inspectors found that boys underachieved in relation to girls in all of the key subjects. Most schools
are aware of the situation but do not have clear strategies to address it. Most schools are not yet
comparing gender performance systematically.
The difference in achievement between boys and girls is reflected in other indicators, such as
attendance, punctuality and behaviour. Against each of these measures, boys do less well than girls.
This pattern of boys’ underachievement is found across all schools. However, it is most marked in
Cycle 2 boys schools and segregated private schools.
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There are significant differences in the progress made between boys and girls in each of the key
subjects. Fewer boys than girls stay in full time education beyond Grade 9. Boys leave school less
well qualified than girls and boys are less likely to take up courses in higher education. The difference
between how well boys and girls achieve is at its greatest in mathematics, where the data suggest
that more than three times as many girls make good progress as boys. In English, Arabic and Islamic
Studies approximately twice as many girls make good progress compared to boys. In science, the
differences are not as wide but are still significant. These inspection findings are supported by the
recently published TIMSS data.
The problem with boys’ achievement is an international one. Successful practice internationally has
drawn attention to the need for a curriculum that boys find relevant and challenging, especially one
where practical and applied subjects are taught. Active engagement in lessons is often the key to
raising expectations and achievement. More and better monitoring and assessment practices have
a role to play as well as the need to share successful practice as widely as possible.

Sharing good practice
Activities to develop active and collaborative learning
Sultan Al Owais Public School Cycle 1 Boys
Principal: Mariam Ahmed Ali
Sultan Al Owais School has imaginative leadership, good quality teaching and a highly
supportive group of parents. A major feature of the curriculum is the activities programme,
which takes place each week for a whole morning. Students have the opportunity to take
part in active learning through a large number of creative and enjoyable activities such as
water confidence games, kite flying, cookery, badge making and art therapy. Many of the
boys’ mothers are involved in running these activities and their enthusiasm and commitment
to the school strongly contribute to their sons’ success. The programme engages the boys in a
series of stimulating and enjoyable activities, designed to develop language through working
and playing together.
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Teaching for effective learning
Most teaching in Dubai schools is acceptable but only a third is good or better. These proportions
need to be reversed. To do this, schools need to give greater attention to what students are learning.
Improvements are needed in the way lessons are planned and taught. More varied teaching methods
are needed and a wider range of resources drawn upon. Homework needs to build in a planned way
on the work started in class.
Too many lessons consist of the teacher talking while students sit passively at their desks. They are
expected to listen attentively for long periods of time to the teacher delivering information. Students
are not always given opportunities to develop note taking skills and by this extend their thinking
skills. Effective group work does not happen often enough. Students do not discuss problems or
topics in ways that extend and deepen their understanding.
While it is vital that teachers plan and take full responsibility for students’ learning, students need
to make a transition from being dependent to independent learners by the time they leave school.
In many schools this transition is not taking place, or not at a sufficient pace. An important reason
is that students are not being given enough opportunities to develop their skills as independent
learners. Schools can and should be more imaginative in providing students with opportunities to
do work that runs over the course of several lessons.

Key Challenges for School Improvement

8094_DSIB_Report_Section3_5_Eng.indd 108

108

5/15/09 3:00:21 AM

Students’ ICT skills should be developed and integrated more effectively to help students to learn in
other subjects. Students need to be given increasing levels of responsibility for what they do as they
get older. At present most are not. This pattern is a predictable outcome of content-driven curricula
which teachers often feel pressured to deliver quickly and thus inflexibly. It will only change when
curricula are revised to recognise students’ developmental needs and abilities in different subjects
To help bring about more effective teaching and learning, schools need to provide more support
for teachers. More, appropriately focused, professional development programmes should be made
available to help teachers keep up to date and share their ideas productively.
Schools in Dubai have made rapid progress in recent years and are now much better placed than
ever before to develop their use of ICT as a tool for teaching and learning. Many teachers are well
qualified and many students of all ages are capable of using ICT effectively to enhance and enliven
their work. Approximately 30% of public schools now have small numbers of computers in libraries,
offering internet connection, though relatively few as yet provide open-access facilities for students
to pursue independent project work.
In the public schools, the prescribed curriculum for ICT presents a significant impediment to progress
because it is limited to a basic skills programme to develop computer literacy. Inspectors judged that
teachers in these schools needed to be given greater freedom and flexibility as to how they used
ICT in their classrooms. At present, although appropriately qualified in using the technology, many
teachers in the public schools have yet to apply their knowledge in their day-to-day teaching.

Sharing good practice
Student and Parent involvement in learning
Uptown Primary School (IB) – Principal: Elizabeth Loadwick
At Uptown Primary, the Student Council takes an active part in making education at their school
meaningful. The student-led Council is responsible for planning meetings, preparing the agenda
for distribution and discussion, and reporting decisions to the school leadership. The emphasis is
on consultation, collaboration and collective decision making which leads to real change. Council
members are given administrative support in planning and implementation. The elected Council
members promote the objectives of the school, inform their peers of the schools policies and
decisions, and encourage compliance with school rules and involvement in activities and events.
Achievements of the Council include a substantial increase in charitable donations and improved
behaviour around the school. The school also develops very effective links with parents and
involves them in their children’s learning. This includes regular year level newsletters, sent both as
a document and electronically, shared reading projects with parents working alongside students
in class and well attended curriculum workshops. Regular, three-way student led conferences
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enable parents to understand the progress made by their child from a child’s perspective and
ensure excellent dialogues about learning and how parents can support children at home. These
links are further enhanced by the positive relationships which arise from all members of the
school community working together to organise social and cultural events such as Iftar dinners
and sport competitions.
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Assessment for learning
Assessment – the way schools check, monitor, record and report on students’ progress – is one of the
key challenges for schools. At present, many schools do far too little to inform students and parents
about how well their child is doing and what they as parents can do to help.
An important starting point is to identify each student’s learning needs more accurately. Schools
occasionally have the means to track students’ progress using paper-based or electronic systems, but
they rarely use these systems to reflect on the overall progress students are making by identifying
particular strengths and weaknesses that seem to be emerging. Attempts at tracking students’
progress rarely lead to modifications of the curriculum or to targets that individual students can
recognise and act upon. In only a very few schools are attempts made to draw together the overall
pattern of learning that the tracking has revealed.
A small minority of private schools have well-developed systems for tracking students and in these
schools it is possible for teachers and school leaders to track individuals, classes, and grades to analyse
trends and identify students failing to make expected progress.
Sharing the purposes of lessons with the students is relatively rare, and so is getting them to think
about how well they have done and what they need to do to improve further. Too often, teachers’
marking is superficial, with a few notable exceptions amongst the private schools. Marking often
recognises that students have covered work but gives insufficient information to the students regarding
what they need to do to improve.
To improve assessment practices, schools need to ensure that teachers routinely share learning
objectives with students in a way that is appropriate to their age. In lessons, students at all stages
should be involved in reviewing their achievements against agreed targets. Most importantly,
the students themselves need to be kept informed of how well they are doing and what they
need to do to improve. Similarly, their parents need to be regularly informed of how much progress
is being made.

Improving the curriculum
The focus of the Ministry of Education curriculum upon the accumulation of factual knowledge
restricts students’ learning. Facts are learned in isolation and students are unable to apply their
knowledge in unfamiliar situations.
This is demonstrated clearly in the results of the 2007 TIMSS survey, which analysed students’
performance in the application of mathematics and science in a number of countries. The Ministry of
Education curricula in mathematics and science devote too little attention to practical investigation
and the use of mathematical and scientific knowledge to solving problems.
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Schools offering the Ministry of Education curriculum, provide few opportunities for learning through
practical and thought provoking activities. Consequently, students are not well prepared for the
courses and careers they will follow when they leave school. This leaves students short of the skills,
knowledge and understanding to enable them to solve problems, work in teams and work on
their own.
Public school students have to choose either a scientific or literary arts option for their last two years
of school-based study. Both of these options are narrow in their scope, content-heavy and do too
little to prepare students for study in higher education. Physical education and arts subjects have
low status: not enough time is allocated to them for students to benefit from the collaborative and
independent learning activities that these subjects involve.
Similarly, in early years education, in both public and the poorly performing private schools, there is
a need to provide more opportunities for children to be active in their learning. Timetables are rarely
used flexibly to allow teachers to spend longer on activities where students are engaged and learning
and instead confine topics and subjects to a set number of timetabled periods. This also restricts
opportunities for students to learn from one another and to use information in other subjects.
A review of the public school curriculum has already commenced. This should consider ways to
reduce the burden of subject content and increase the choices open to students.

International benchmarks
Schools need to make better use of information to help them compare their students’ achievements
with those in other countries. This is particularly the case for public schools. The TIMSS survey reported
that Dubai students perform below international standards in mathematics and science. Standards
in English and mathematics in public and a few private schools are frequently unsatisfactory in
Grades 10 to 12, largely because of the low expectations of CEPA tests.
Most schools are unaware of how their students perform against international standards or how well
their students are achieving in comparison to other schools. Standardised tests at agreed times would
ensure that students’ progress is measured, tracked and compared with national and international
standards. Students and parents would benefit from such comprehensive information.

Leadership and Management
If schools are to enable their students to make the necessary progress to achieve the standards
expected, school leaders need to be given more autonomy. They also need to be more accountable
for how well their students succeed. An important step in developing better accountability will be
to allow schools the discretion to use the resources at their disposal in the way they see best.
Conditions of service for teachers in public schools and many poorly resourced private schools do
not always serve the best interests of students. They lead in some schools to a high turnover
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of staff and teacher shortages in particular subjects. Teachers’ contractual arrangements should
be reviewed to ensure the most effective development and deployment of teaching staff.
Teachers often feel undervalued and such a review could contribute to improving their standing and
status in the community. It could also contribute to making teaching a more attractive profession
for UAE males.
Schools can learn from one another even when they are in competition. The sharing of successful
practice is one area where they can do so. Each private school could be required to establish a formal
link with a corresponding public school to promote professional dialogue, teacher development,
and share best practice.
School leaders lack awareness of the need to develop clear policies, procedures and responsibilities
in relation to child protection. Such arrangements are necessary to ensure that students are protected
from all forms of abuse both in and out of school.

Governance
Dubai does not have a statutory requirement for public schools to have governing bodies. Currently
in public schools the governance is in effect provided through the monitoring and support role played
by the Ministry of Education. In private schools it is provided through the relationship between the
senior management team and the owners. Several principals, who recognised the importance of
local accountability have established advisory committees which fulfil many of the functions of a
governing body. Inspection findings and international evidence indicate that the most successful
schools are those that enjoy strong and enlightened leadership, coupled with local accountability to
their own communities.
In the private sector, governing bodies are extremely varied in character and purpose. At their
strongest, they exhibit all the best features of a board of trustees, whose purpose is to ensure that
a school runs in accordance with its founding principles. However, it is unusual for private schools to
have a governing body that is able to operate independently of the ownership of the school. In many
private schools, the governing body has limited influence on educational standards.

Managing student behaviour
In a minority of private and public schools, inappropriate measures are used to manage students’
behaviour. Physical punishment as well as verbal abuse or threats and intimidation are sometimes
used on students. The underlying causes of many of the problems that lead to the use of such
punishments are poor teaching and poor classroom management.
School leaders should ensure that staff do not physically assault or threaten students. School leaders
need to be empowered to discipline those teachers who fail to comply with school policy and
should provide all staff with appropriate training to manage behaviour positively.
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Recommendations
Raise standards in Arabic
Standards of attainment in Arabic are too low in many private schools. Private schools should raise
students’ progress and attainment and the status of Arabic, by:
•
•
•
•
•

ensuring curriculum time meets Ministry of Education requirements and that students learning
Arabic as a first language follow the Ministry of Education’s curriculum for Arabic;
ensuring that school leaders take full responsibility for promoting the learning of Arabic as
a key subject;
employing effective teaching and learning strategies which engage students by using a range
of appropriate resources, beyond the text book;
enabling students to engage in meaningful dialogue, read and respond to a wide range of texts
and write for different purposes and audiences;
ensuring that Arabic is taught by qualified, well-trained teachers.

In Arabic lessons, teachers in private schools should reduce their use of English to increase students’
opportunities for increased exposure to Arabic. Schools need to ensure that effective practice in
teaching and learning in other subjects is shared with Arabic teachers.
Students in public schools need to develop their writing as a means to communicate in a range of
styles and types for a variety of reasons. Teachers should have higher expectations regarding the
quantity and quality of students’ written work.

Improve provision for Islamic Studies
Private schools should improve provision for Islamic Studies by:
•
•
•

ensuring curriculum time meets Ministry of Education requirements;
employing effective teaching and learning strategies which engage students;
ensuring that Islamic Studies is taught by qualified, well-trained teachers.

Raise standards in English
In public schools students’ skills in speaking, reading and writing English need to be improved. The
quality of teaching should be improved by:
•
•
•

enabling students to engage in meaningful dialogue, read and respond to a wide range of texts
and write for different purposes and audiences;
providing more opportunities for role play, discussion and collaboration;
ensuring students in Grade 10 to 12 engage in more meaningful language activities to prepare
them further for the next stage of education.
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In order to do this, teachers of English in all schools will require training and professional development
in relation to teaching English as an additional language. Schools should make effective use of links
with other schools to identify and share best practice. It is essential that all teachers of English are
proficient in the language and so provide good role models for students.
Teachers should set higher expectations for the quantity and quality of students’ written work
and develop classroom activities which promote understanding rather than simple factual recall.
Students with English as a first language need to develop their writing as a means to communicate
in a range of styles and contexts for a variety of reasons.

Improve boys’ attainment and overall achievement
Boys’ progress and attainment, especially in Cycle 2 boy’s schools, should be improved by:
•
•
•
•
•

ensuring that the curriculum is adapted to better reflect the interests and aspirations of boys;
designing learning activities which engage boys and develop active learning;
ensuring reading material is relevant and interesting;
introducing greater practical, hands on experiences in subjects such as science and technology;
developing cross-curricular links especially in areas such as physical education and
mathematics.

Improve teaching for effective learning
Schools should help students to develop independent learning skills by giving them a wider range
of projects and research-based tasks and teaching them how to use ICT in much more constructive
and creative ways.
Teachers should employ a wider range of teaching strategies to supplement their use of textbooks,
so that learning is more enjoyable and not over-directed.
Schools should invest in high quality professional development opportunities to improve teachers’
expertise in developing students’ higher order learning and meeting the needs of all students,
including additional language learners and those with special educational needs.
Schools should develop better assessment practices, in which teachers share with students the
purposes of lessons, get them to think about the quality of their work and use the results of
assessment to help students to improve. Teachers and students need to be able to use assessment
information to inform teaching and learning, track progress, set targets for students and compare
performance against international standards.
Testing for all students in both public and private schools should be carried out at regular intervals
to ensure that the progress made by boys and girls, is measured, tracked and compared with
international benchmarks.
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Improve the curriculum
The Ministry of Education is currently reviewing the national curriculum. This review should include
expectations for each age and stage of education for all subjects. It should reduce the burden of
subject content whilst developing skills and understanding. In particular, the review should;
•
•
•
•
•
•
•
•

develop students’ physical, creative and analytical skills through increased time allocation to
arts subjects;
ensure provision for the full range of learning needs with an appropriate balance between
content and skills;
increase the time allocated to physical education;
review the current arrangements for students who are required to repeat a year having failed
the ministry examinations ;
increase students’ choice and independence in their learning;
develop meaningful cross curricular links;
create more opportunities for students to use ICT across the curriculum;
include school-based career guidance.

Schools should be encouraged and enabled to compare their students’ achievements against
recognised international standards. Levels of attainment in Dubai need to exceed world-class
educational standards, so that all students have the best opportunities to achieve their aspiration
for university entrance, further education and training or employment.

Improve the quality of leadership and management
Where leadership is identified as strong, the Ministry of Education should give public schools more
control over the management and deployment of teachers and resources for learning, in order to
improve efficiency and raise standards.
Public school teachers’ contractual arrangements should be reviewed to ensure the most effective
development and deployment of teaching staff. All public schools should develop a staffing structure
which includes positions of responsibilities, career paths and recognition based on merit.
The Ministry of Education should ensure that public schools have access to a wide range of high
quality professional development opportunities for principals, vice principals and aspiring school
leaders in aspects of devolved authority.
All schools should ensure that the processes for the care and welfare of students include clear
procedures and responsibilities for dealing with child protection issues.
Each private school should establish links with a corresponding public school to promote professional
dialogue, teacher development, and share good practice.
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Introduce more effective arrangements for governance
All schools should have a governing body with a degree of independence which provides support
and guidance to the leadership and holds the school to account. Where governing bodies already
exist, their role should be strengthened to include a representation from all stakeholders.
In public schools the current informal consultative structures involving parents should be developed
into a formal governing body, the existence of which should become mandatory.

Improve the management of behaviour in schools where it is unsatisfactory
Regulations should be put in place to ensure that teachers cannot threaten students or use physical
punishment to manage students’ behaviour.
A revised code of conduct for teachers should reflect these regulations.
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Next Steps
Using the outcomes of inspection.
The first year of school inspections provided the stakeholders – policy makers, the Ministry of
Education, the owners of private schools, principals and parents – with an overview of the strengths
and weaknesses of provision across schools in Dubai. This report identifies key challenges for schools
to raise standards and improve the quality of education for all young people in Dubai.
Inspection alone, however, cannot improve schools. Improvement results from what schools do with
the recommendations following an inspection. Inspection reports inform schools of what needs
to be improved and why. They offer schools an objective, impartial view of the school’s performance
against agreed, referenced, quality standards. The next steps lie with schools themselves, with
partners and stakeholders; firstly to develop action plans to address identified weaknesses and then
to implement these action plans in an effective way.
Appendix 7 of this Annual Report contains an example of an action plan adopted by a public
school, aimed at implementing an inspection recommendation to improve the quality of the
students’ writing.
In the first year of inspections 22 schools were identified by DSIB as providing, overall, an
unsatisfactory quality of education. These schools are obliged to act on the recommendations of the
inspection team. They are required to submit a plan to DSIB indicating the actions they will take to
address the identified weaknesses. A team of DSIB inspectors will visit the schools, approximately
every three months, to determine whether sufficient progress has been made by the school. DSIB
will continue to visit these schools until the improvements recommended have been made. Follow
through inspection reports will be provided to the schools and made available to parents.
DSIB expects all schools, regardless of their overall performance, to prepare a detailed action plan
setting out what the school proposes to do to address each of their inspection recommendations
and the timescale involved. They are expected to share this with DSIB and parents. To be effective,
such action plans should be created and implemented through effective team work and shared
leadership in the school.

Inspections
A second cycle of inspections will begin in September 2009. The initial quality inspection of Indian,
Pakistani and Iranian schools will take place alongside the second cycle of inspections.
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The inspection framework
In line with international best practice DSIB will place an increasing emphasis on self- evaluation
in the next cycle. The framework for inspection will be developed following consultation with
stakeholders including parents, teachers, principals, owners and students. This framework will be
refined in response to findings from the first year of inspections. It will include clear guidance and
tools to support school self-evaluation. Schools will be encouraged to use the framework to help
them measure the quality of their provision.
The inspection framework will be amended to place sharper focus on those aspects of the work
of schools in Dubai which inspections have identified as requiring improvement. In particular, the
quality of students’ learning experiences will be inspected using a revised quality indicator. This will
examine the degree to which, for example, students are actively involved in their learning and the
extent to which the learning environment stimulates and engages students.
In this framework outstanding provision will be characterised by a number of features including
effective governance by key stakeholders, including parents. An effective link with one or more
other schools, for example, public and private partnerships, will also be required of all schools.

The process of inspection
The process of inspection in the next cycle will have many of the main features which have proven
successful in the initial quality inspections. Inspectors will be required to spend at least sixty
percent of their time in classes. Interviews with students will be a key feature of the programme
of activities. The views of a greater number of parents will be surveyed as part of the inspection
process. Interviews with parents and key staff will also take place. Inspectors will continue to report
on students’ progress and attainment in the following key subjects; Arabic, Islamic Studies, English,
mathematics and science.
In order to assess students’ knowledge and skills, inspectors will work with a number of students
at certain stages during each inspection. This will allow inspectors to confirm the assessment
information provided by the school in key subjects and allow comparison against the school’s and
international benchmarks.
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Appendix 1
Overview of the Work of the DSIB
The Dubai Schools Inspection Bureau was created in 2007 as an agency within the Knowledge and
Human Development Authority. It began inspecting schools in October 2008.
The essential purpose of the Bureau is to inspect and report on the quality of the education being
provided in all the schools in Dubai.
DSIB school inspection reports:
•
•
•

help schools improve their performance;
help parents make the right choice of school for their children;
help policy makers make strategic decisions about the development of education in Dubai.

A unique feature of education in Dubai is the culturally diverse make up of the schools and the
contrasting curricula that offer a wide range of choices for parents. This diversity presented the DSIB
with a considerable challenge: it needed to adopt an approach to inspection that would allow fair
and valid assessments of quality to be made in very different types of school.
Consequently, DSIB’s inspection framework was developed in close consultation with groups of
stakeholders, representing school principals, school owners, parents and higher education.
In April 2008 six schools volunteered to host Pilot Inspections, which allowed the Bureau to test the
inspection framework and trial its methods for inspecting schools. In the summer of 2008, after a
further round of consultation with stakeholders, the Bureau published and distributed to all schools
its Initial Quality Inspection Handbook.
The Handbook explains the inspection framework, which consists of a set of Quality Indicators.
These indicators were determined on the basis of global good practice in inspection and from the
findings of research into school effectiveness conducted in several countries.
In its first year of operation DSIB has used the framework of Quality Indicators to inspect 189 schools
in Dubai. Owing to the timing of their academic year, the remaining schools – those offering Indian,
Pakistani and Iranian curricula – will be inspected in the next academic year.
Every school inspected has received an inspection report, containing a clear analysis of its strengths
and weaknesses and a set of recommendations for further improvement. For the first time in the
history of education in Dubai a comprehensive description of school quality, educational provision
and educational practice from Kindergarten to Grade 12 has been made available.
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DSIB is challenged with the task of providing a service in keeping with the cultural diversity of Dubai’s
schools. For this reason inspectors have been recruited from across the world. The permanent senior
team includes eight nationalities, Muslims and non-Muslims.
School inspection teams are made up of experienced and well-qualified associate inspectors,
recruited from countries and jurisdictions that match the curriculum of the schools they inspect
in Dubai. The expertise of these associate inspectors complements that of the resident Dubai
senior team.
All DSIB inspectors are highly qualified, many with higher degrees and doctorates, and are proven
experts in their own fields. They bring with them an international dimension that is a pre-requisite
of any team working in Dubai, and which brings with it the checks and balances that allow fair and
rigorous judgements to be made. The invaluable experience of inspectors with extensive knowledge
of Dubai and the UAE strengthens every inspection team. Not only do these inspectors bring
proficiency in the Arabic language to the evaluation of schools, they ensure that due consideration
is given to Islam and its impact on the lives of the students.
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Appendix 2
Feedback from Principals and Teachers
Inspectors invited the principals of every school to complete and return a questionnaire requesting
their views of the experience of inspection. They were invited also to distribute a similar questionnaire
to a sample of teachers in their schools. DSIB will use the information provided to help evaluate
and review inspection procedures. The questionnaire asked principals and teachers how highly they
rated:
•
•
•
•
•

the information they were given prior to the inspection;
the suitability of the methods the inspectors employed;
the quality of the feedback they received from inspectors;
the quality of the inspection report;
how helpful they thought the inspection recommendations would be for moving the school
forward.

The principals of around 80 schools and about 1000 teachers had given their views by the time
of this first Annual Report. Almost 90% of the principals reported that the information they had
received from DSIB before the inspection had been of good or very good quality.
About two thirds of all respondents approved of the methods the inspectors had employed. More
than three quarters of the principals rated the oral feedback they had received at the end of the
inspection as good or very good. A slightly smaller proportion of teachers gave a good or very good
rating to the individual feedback they had received on their teaching.
About three quarters of principals rated highly the quality of their inspection report, including the
usefulness of the recommendations it contained. A similar proportion felt that the recommendations
would help to move the school forward in the future.
How principals rated the inspection in terms of the courtesy of the inspection team
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How principals rated the inspection in terms of how helpful it will be for moving
the school forward

These strongly positive ratings from principals and staff indicate that most schools consider the
inspections to have been timely and beneficial in helping them to build on existing strengths and
to identify the areas where improvement was most needed. Many schools are already responding
well to the recommendations made in their inspection reports.

135

Appendices

8094_DSIB_Report_Appendices_Eng.indd 135

5/15/09 3:01:40 AM

Appendix 3
The Views of Parents
The survey
Inspectors invited the parents of students in every school they inspected to give their views
of how well they felt their school was performing. A sample of parents in every school received a
questionnaire, which they were asked to complete and return to the school in a sealed envelope. The
size of the sample depended on the number of students at the school. About 30,000 questionnaires
were distributed, of which about 70% were completed and returned.

The views expressed by parents formed part of the evidence gathered in the inspection of every
school. Inspection teams took them into account when forming their judgements of the quality
of education each school offered.
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The results
The overwhelming majority of parents agreed with all of the statements, and so expressed strong
approval of the schools their children attend. There were few significant differences between
the responses received from parents whose children attend public schools and those who attend
private schools.
One area where views did diverge was to do with the quality of reporting students’ progress:
parents of those in public schools were significantly less content with the information they get
than the parents of students in private schools. Another area relates to how well the schools make
clear to parents the standard of work they expect from students; again, a rather smaller proportion
of parents from public schools agreed that their school does this successfully. On the other hand,
rather more parents of students in public than private schools agreed that their school would do
something about a concern they might raise.
Parents stated that their children enjoyed school, were treated fairly at school and that the school
staff showed concern for their children’s care and welfare; over 90% of parents in all kinds of
schools expressed agreement with these statements. A similar proportion agreed that they
were made welcome at their school, that there were good relationships between teachers and
students, that their school was well led and that it enjoyed a good reputation locally. About 15%
of parents disagreed with the statements that their school deals effectively with poor behaviour
and that it encourages their children to work to the best of their abilities.
Parents registered lower than 80% agreement with only two statements. Both were concerned with
communication between school and home. Slightly more than one in five parents did not agree that
their school was good at consulting them about decisions which affect their children; and about the
same proportion felt they had less than a clear idea of the school’s priorities for improving their
children’s education.
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Appendix 4
DSIB Evaluation of Schools from Inspection
PUBLIC SCHOOLS
School

Curriculum

Overall

Al Anwaar Kindergarten

MOE

Good

Al Bara'ah Kindergarten

MOE

Good

Al Dhahrah School – Girls – Cycles 2 & 3

MOE

Good

Al Lesaili School – Girls – Cycles 2 & 3

MOE

Good

Al Manhal Kindergarten

MOE

Good

Al Nukhbah Model School – Boys – Cycle 1

MOE/Model

Good

Al Qeyam Model School – Boys – Cycle 1

MOE/Model

Good

Al Rabeea Kindergarten

MOE

Good

Al Raya High School – Girls – Cycle 3

MOE

Good

MOE/Al Ghad

Good

Al Shurooq Kindergarten

MOE

Good

Al Sufooh High School – Girls – Cycle 3

MOE

Good

Al Thani Min December School – Girls – Cycles 1

MOE

Good

Al Waha School – Girls – Cycles 2 & 3

MOE

Good

Al Wasl School – Girls – Cycle 2

MOE

Good

Amna Bint Wahab School – Girls – Cycle 3

MOE

Good

Asma Bint Al Numan High School – Girls – Cycle 3

MOE

Good

Childhood Development Center (KG)

MOE

Good

Dubai High School – Boys – Cycle 3

MOE

Good

Ghurnatah School – Girls – Cycle 1

MOE

Good

Hind Bin Maktoum School – Girls – Cycle 1

MOE

Good

MOE/Model

Good

MOE

Good

MOE/Al Ghad

Good

Al Saadah School – Girls – Cycle 1

Jumeirah Model School – Girls – Cycles 1 & 2
Mohammed Bin Rashid High School – Boys – Cycle 3
Nad Al Hamar School – Girls – Cycle 2
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School

Curriculum

Overall

Omar Bin Al Khattab Model School – Boys – Cycle 2

MOE/Model

Good

Qurtobah School – Girls – Cycle 2

MOE

Good

Salma Al Ansaria School – Girls – Cycle 1

MOE

Good

Sultan Al Owais School – Boys – Cycle 1

MOE

Good

The Religious Institute – Boys – Cycles 2 & 3

MOE

Good

Um Suqaim School – Girls – Cycle 2

MOE

Good

Zabeel High School – Girls – Cycle 3

MOE

Good

Zayed Bin Sultan School – Boys – Cycle 1

MOE

Good

Abu Hanifa School – Boys – Cycle 1

MOE

Acceptable

Ahmad Bin Sulaim School – Boys – Cycle 1

MOE

Acceptable

Ahmed Bin Rashid School – Boys – Cycle 2

MOE

Acceptable

Al Ahmadeyah School – Boys – Cycle 2

MOE

Acceptable

Al Alfeyah School – Girls – Cycle 2

MOE

Acceptable

Al Aqsaa School – Boys – Cycle 1

MOE

Acceptable

Al Athbah School – Girls – Cycle 1 & 2

MOE

Acceptable

Al Aweer School – Girls – Cycle 1

MOE

Acceptable

MOE/Model

Acceptable

Al Edrisi School – Boys – Cycle 2

MOE

Acceptable

Al Fadeelah Kindergarten

MOE

Acceptable

Al Fardoos Kindergarten

MOE

Acceptable

Al Hekmah Kindergarten

MOE

Acceptable

Al Huda Kindergarten

MOE

Acceptable

Al Jahidh School – Boys – Cycle 1 & 2

MOE

Acceptable

Al Khansaa School – Girls – Cycle 2

MOE

Acceptable

Al Khulood Kindergarten

MOE

Acceptable

Al Kuwait School – Girls – Cycle 2

MOE

Acceptable

Al Maaref High School – Boys – Cycle 3

MOE

Acceptable

Al Mizhar School – Girls – Cycle 1

MOE

Acceptable

Al Mohallab School – Boys – Cycle 2

MOE

Acceptable

Al Ebdaa Model School – Girls – Cycle 1 & 2
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School

Curriculum

Overall

Al Nada Kindergarten

MOE

Acceptable

Al Nahda School – Girls – Cycle 1

MOE

Acceptable

Al Razi School – Boys – Cycle 2

MOE

Acceptable

Al Saeedeya School – Boys – Cycle 2

MOE

Acceptable

Al Safa High School – Boys – Cycle 3

MOE/Al Ghad

Acceptable

Al Shaab School – Boys – Cycle 1

MOE

Acceptable

Al Shaarawi High School – Boys – Cycle 3

MOE

Acceptable

Al Shafie School – Boys – Cycle 2

MOE

Acceptable

Al Wahidah High School – Boys – Cycle 3

MOE

Acceptable

Anisah Al Ansariah – Girls – Cycle 1

MOE

Acceptable

Badr School – Boys – Cycle 2

MOE

Acceptable

Bilal Bin Rabah School – Boys – Cycle 1

MOE

Acceptable

Hamdan Bin Rasihd High School – Boys – Cycle 3

MOE

Acceptable

Hatta School – Boys – Cycle 1

MOE

Acceptable

MOE/Al Ghad

Acceptable

Khadija Bind Khuwailed School – Girls – Cycle 1

MOE

Acceptable

Latifa Bint Hamdan School – Girls – Cycle 2

MOE

Acceptable

MOE/Al Ghad

Acceptable

Otbah Bin Azwaan School – Boys – Cycle 1

MOE

Acceptable

Rashid Bin Saeed School – Boys – Cycles 2 & 3

MOE

Acceptable

Sakina Bint Al Hussain School – Girls – Cycle 3

MOE

Acceptable

Sarah School – Girls – Cycle 1

MOE

Acceptable

Al Hudaibiah School – Girls – Cycle 1

MOE

Unsatisfactory

MOE/Al Ghad

Unsatisfactory

Al Maktoum School – Boys – Cycle 2

MOE

Unsatisfactory

Al Watan Al Arabi School – Boys – Cycles 1 to 3

MOE

Unsatisfactory

Mohammed Noor School – Boys – Cycle 2

MOE

Unsatisfactory

Hessa Bint Al Mer School – Girls – Cycle 1

Mariyah Al Qubtiyah High School – Girls – Cycle 3

Al Khulafaa Al Rashideen School – Boys – Cycle 1
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PRIVATE SCHOOLS
School

Curriculum

Overall

Jumeirah College

UK

Outstanding

Jumeirah English Speaking School

UK

Outstanding

Jumeirah English Speaking School (Arabian Ranches)

UK

Outstanding

Kings Dubai

UK

Outstanding

Al Ittihad Private School-Jumeirah

US

Good

Al Ittihad Private School-Mamzar

US

Good

Al Safa Private School

UK

Good

Al Salam Private School

UK

Good

Al-Mizhar American Academy Private School for Girls

US

Good

American School of Dubai

US

Good

Dar Al Marefa Private School

IB

Good

US/IB

Good

Dubai Carmel School

UK

Good

Dubai College

UK

Good

Dubai English Speaking College

UK

Good

Dubai English Speaking School

UK

Good

Dubai National School - Al Barsha

US

Good

Dubai National School - Al Twar

US

Good

GEMS Jumeriah Primary School

UK

Good

GEMS Wellington International School

UK

Good

GEMS Wellington Primary School

UK

Good

German International School

GERMAN

Good

Greenfield Community School

IB

Good

Horizon School

UK

Good

JAPANESE

Good

UK

Good

Lycee Francais International

FRENCH

Good

Lycee Georges Pompidou (High School)

FRENCH

Good

Dubai American Academy

Japanese School in Dubai
Jebel Ali Primary and Branch school
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School

Curriculum

Overall

FRENCH

Good

Queen International School

UK

Good

Raffles International School (South Campus)

UK

Good

Repton School Dubai

UK

Good

RUSSIAN

Good

St. Mary‘s Catholic High School

UK

Good

Star International School - Mirdif

UK

Good

The English College, Dubai

UK

Good

SABIS (UK/US)

Good

IB

Good

Al Arqam Private School

MOE

Acceptable

Al Basateen Kindergarten - Alkhawaneej

MOE

Acceptable

Al Diyafah High School

UK

Acceptable

Al Eman Private School

MOE

Acceptable

Al Khaleej National School

US

Acceptable

Al Mawakeb School - Al Barsha

US

Acceptable

Al Mawakeb School - Al Garhoud

US

Acceptable

Al Rashid Al Saleh Private School

MOE

Acceptable

UK

Acceptable

MOE

Acceptable

American International School

US

Acceptable

Apple International School

UK

Acceptable

Cambridge International School

UK

Acceptable

UK/IB

Acceptable

Dubai British School

UK

Acceptable

Dubai Gem Private School

UK

Acceptable

Dubai Infants School

UK

Acceptable

Dubai International Academy

IB

Acceptable

Dubai International School - Al Garhoud

US

Acceptable

Lycee Libanais Francophone Prive-Dubai

Russian Private School

The International School of Choueifat-Dubai
Uptown school

Al Sadiq Islamic English School
Al Thuraya Private School

Deira International School
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School

Curriculum

Overall

US

Acceptable

US/MOE

Acceptable

Dubai Police Children Kindergarten - Bur Dubai Branch

MOE

Acceptable

Dubai Police Kindergarten - Deira Branch

MOE

Acceptable

UK

Acceptable

Emirates International School (Jumeira)

UK/IB

Acceptable

Emirates International School (Meadows)

UK/IB

Acceptable

English Medium School, Dubai

UK

Acceptable

GEMS Royal Dubai School

UK

Acceptable

GEMS World Academy

IB

Acceptable

Greenwood International School

US

Acceptable

US/MOE

Acceptable

International School of Arts and Sciences

US

Acceptable

Islamic School for Education and Training

MOE

Acceptable

FRENCH

Acceptable

MOE

Acceptable

New Academy School

US

Acceptable

New Arab Unity School

US

Acceptable

New World Private School

MOE

Acceptable

Nibras International School

US

Acceptable

Philadelphia Private School

US

Acceptable

Pristine Private School

UK

Acceptable

Raffles International School (West Campus)

UK

Acceptable

Regent International School

UK

Acceptable

School Of Modern Skills

US

Acceptable

Sharjah American International school

US

Acceptable

Star International School (Umm Al-Sheef Branch)

UK

Acceptable

The City School International

UK

Acceptable

The Private Religious Institute

MOE

Acceptable

Dubai International School - Al Qouz
Dubai Modern Education School

Dubai Scholars Private School

International Academic School

Lycee Georges Pompidou (Primary)
National Charity School
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School

Curriculum

Overall

The School of Research Science

UK

Acceptable

The Sheffield Private School

UK

Acceptable

US/IB

Acceptable

The Westminster School

UK

Acceptable

The Winchester School

UK

Acceptable

Uptown High School

IB

Acceptable

Al Ameen Private School

UK

Unsatisfactory

Al Basateen Kindergarten - Hatta

MOE

Unsatisfactory

Al Falah Model Private School

MOE

Unsatisfactory

MOE/US

Unsatisfactory

Al Maaref Private School

US

Unsatisfactory

Al Shorouq Private School

MOE

Unsatisfactory

Arab Unity School

UK

Unsatisfactory

Deans International School

US

Unsatisfactory

Dubai American Scientific School

US

Unsatisfactory

Dubai Arab American Private School

US

Unsatisfactory

US/MOE

Unsatisfactory

European School of Dubai

UK

Unsatisfactory

Grammar School

UK

Unsatisfactory

Mirdif Private School

US

Unsatisfactory

Star International School - Al Twar

UK

Unsatisfactory

The Oxford School

UK

Unsatisfactory

PHILIPPINE

Unsatisfactory

The Universal American School

Al Hesn Private School

Dubai First School

United International Private School
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Appendix 5
Guide to the Language Used in the Annual Report
This guide is intended to ensure that all readers understand what is meant when the report refers
to a particular aspect of education.
All inspection reports use the following terms consistently with the following definitions:
All students:
100% or as near as makes no difference
Almost all students:
90% and more
Most students:
more than three quarters but fewer than 90%
A majority of students:
more than half but fewer than three quarters
Few students:
up to about 15%
Word or acronym

Meaning

Accountability

Schools being answerable for their actions and performance.

Achievement

A measure of the standard of success that students gain in any area
of learning or life. For example, academic, sporting, artistic and creative.

The level students reach, usually measured by reference
to benchmarks, such as test and examination results.
The process of finding out how well students learn what they are
Assessment
taught. This is a continuous process using a variety of forms for
different purposes.
Assessment that goes beyond just marking and giving a grade. This
is aimed at enhancing learning by telling students exactly what they
Assessment for Learning need to do to improve their work, revisiting their progress in making
these improvements. This process involves students in judging their
own and others’ work.
Learning activities which involve students working together in order
Collaborative
to achieve a learning outcome.
Any training or development designed to improve skills and
Continuing Professional understanding and develop expertise. This includes a wide range
Development (CPD)
of opportunities including courses, seminars or observations of
other teachers.
A way of thinking which uses the imagination to create new ideas
Creative Thinking
or things.
Everything a school deliberately teaches, including subjects and
Curriculum
activities inside and outside the classroom such as extra-curricular
activities and educational visits and visitors.
A learning disability, which involves difficulty with written language,
Dyslexia
particularly with reading and spelling.
Attainment
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Word or acronym

Meaning

Dyspraxia

A learning disability which involves difficulty with bodily actions.

English Language
Learners

Students who are learning English as an additional language to their
Mother tongue language.
Drafting a paragraph or more of writing about a topic, for an audience
and purpose, for example writing a letter of complaint, a story, an
information sheet, a poem, a speech.
Learning which involves investigating a topic or idea, usually
independently of the teacher.

Extended Writing
Inquiry based learning
Grade descriptors
Governance
Group Work
Hypothesis
Improvement Planning

Madares Al Ghad
(MAG) Schools

Model Schools

Phonemes
Private Schools
Progress
Public Schools
Quality Indicators

A descriptive level, step, or stage against which to judge progress.
An objective system for managing a school which ensures it achieves
what it says it will achieve.
Learning activities carried out by a group of students who work
together.
A theory or idea which needs investigation.
The process of planning to make a school better. This should involve
all those who have an interest in the school such as parents, students,
teachers, leaders and owners.
Schools of the Future – Selected Ministry of Education funded schools
involved in a UAE initiative to introduce modern methods of school
management with an emphasis on English language teaching in
certain subjects.
Selected Ministry of Education funded schools given additional
resources and/or new buildings plus greater freedom to develop
English more widely. Parents contribute a small fee for their children
to attend these schools.
A speech sound that distinguishes one word from another – the
smallest unit of sound that can give meaning, for example ‘t’ in bat.
Schools offer different curricula licensed by KHDA to operate in Dubai,
these include profit, non-profit and embassy schools.
The gains in learning between two points in time. A student may
make unsatisfactory, acceptable, good or outstanding gains in relation
to his/her starting point.
Schools organised and funded by the Ministry following the
national curriculum.
Performance standards within the inspection framework against
which inspectors evaluate schools.
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Word or acronym
Special Educational
Needs (SEN)
Tracking Progress

School Self-Evaluation

Self Assessment
Standards

Meaning
Educational needs that are different from those of the majority
of students. They include those who need additional support or
challenge in their learning.
Processes which allow schools to systematically check students
academic and personal development.
The identification by the staff of a school of its strengths and
weaknesses across the main areas of its performance. Effective
self-evaluation focuses on the impact the school’s work has on the
outcomes for students. The findings from self-evaluation should be
used to decide on the school’s future priorities for the improvement
of teaching, learning, leadership and management.
Students making judgements about their work and their learning in
order to improve.
The levels of knowledge, understanding and skills that students
display at a particular point in time.

Syntax

The ordering and organisation of words in phrases and sentences.

Teaching Strategies

The methods used by teachers to teach students.

TIMSS
Vocational Education

Trends in Mathematics and Science Study (an international survey on
achievements in mathematics and science).
Programmes designed to provide the necessary skills for a specific job
or career.

Plain language guide to the Quality Indicators
Inspectors use the quality indicators to evaluate the performance of schools.

QI 1 – Progress in key subjects
Inspectors judge a combination of two aspects:
•

•

147

the gains students make between two points in time, such as the beginning and end of
a year. Students can be described as having made unsatisfactory, acceptable, good or outstanding
progress in relation to where they started;
the students’ attainment – the levels they reach, usually measured by test or examination.
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QI 2 – Personal and social development
This quality indicator covers three areas:
•
•
•

attitudes and behaviour - how the students behave, what relationships are like between them
and teachers, how regularly the students come to school and whether they keep good time;
spiritual and civic understanding – how well the students understand the national identity
of Dubai, the extent to which students appreciate local traditions, cultures and Islam;
economic and environmental understanding - the extent to which students understand
Dubai’s place in the world. Students are asked about their understanding of local and global
environmental issues.

QI 3 – Teaching and learning
This quality indicator covers:
•
•
•

•

teaching methods – how well the methods chosen help students of all abilities to learn, how
well lessons are paced and how well teachers use questions to develop students’ thinking;
teachers’ subject knowledge – how well they know the subjects they are teaching and how
to teach them without relying on a single source of information, such as a textbook;
student learning – how well the students’ knowledge, understanding and skills develop as a
result of the teaching and, when appropriate, how well the students work together or alone
without the teacher telling them what to do;
assessment – how well the teachers allow the students to think about and understand what
they need to do to improve their work, getting them to judge their own work and sometimes
that of others; how well teachers use examination and test results to help students.

QI 4.1 Curriculum quality
The curriculum includes everything a school deliberately teaches including such things as educational
visits and extra-curricular activities. Inspectors judge the quality of the curriculum, its breadth,
its range and the mix of subjects offered, how much choice there is for older students and the
challenges it presents for them. Inspectors assess how relevant the curriculum is to the students’
needs, especially those who are very able and those who have learning difficulties.
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QI 5 Protection and support of students
This quality indicator covers two areas:
•

•

health and safety – the arrangements the school makes to ensure that the students are safe, the
suitability and safety of the buildings, safety on the school buses, how clean and hygienic the
premises are and the medical care of students. Inspectors also investigate the extent to which
schools promote a healthy lifestyle for the students, for example by educating them about diet
and exercise;
quality of support – how good the relationships are between staff and students, how well
they handle student behaviour and the quality of the advice and guidance they provide.
Inspectors assess how well schools keep a check on the welfare and academic progress
of individual students.

QI 6 Leadership and management
This quality indicator covers five areas:
•
•

•

•
•

leadership and management capacity – how committed the leaders are to improving the school
and whether they have the vision and skills to bring about that improvement;
self-evaluation and improvement planning – how well the leaders know the school’s strengths
and weaknesses, and how effectively they plan to develop and improve the quality of the
education it provides;
links with parents – how well the school keeps parents informed and involved in their children’s
education. Inspectors also consider what the school does to link with the local and wider
community in order to support students’ development;
the role of the governing body – where such a body exists, inspectors consider its influence on
the school and how well it supports the school’s leaders;
staffing, facilities and resources – the quality of the school’s environment for learning, how well
it uses the facilities is has, the quality of its human resources and how well they are deployed
to provide the best possible education for students.

QI 7 The school’s overall performance
•

149

Inspectors made a judgment of the school’s overall performance, concentrating on how well it
was delivering its promises to the parents and its capacity to improve further in the future.
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Appendix 6
An Example of a School Action Plan
Context
Inspection identified the poor quality of students’ writing in this public, Cycle 1 boy’s school. Students
were observed to write single word responses to closed questions in the text book and a only a few
students could write short phrases and sentences such as ‘I like football’. Students understood the
grammatical structure of a sentence and could recognise the ‘subject’ in a sentence but had few
opportunities to write independently and were not exposed to a sufficiently wide range of texts.
Teachers recognised the need to develop students’ writing and the curriculum leader had begun
a process of monitoring literacy lessons. There were a few examples of good teaching observed
during the inspection, which developed the writing process more effectively through open-ended
tasks, but these were rare because the teachers were concerned about covering the prescribed
curriculum.
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Area for
Action
Development

Analyse the existing standards of attainment in writing using all data
available.
Identify individuals, grades and groups who are not making expected
progress and plot onto simple progress trackers.

Responsibility

Literacy
Co-ordinator

Collect and discuss samples of writing and level according to expectation
for each age group.
Agree what constitutes good writing and compile a portfolio of
levelled samples.
Agree school benchmarks for attainment.
Raise
standards
of writing
across the
school

All teachers
Discuss what good writing looks like with students and display and
celebrate good examples.
Set individual student targets and share them with parents.
Introduce writing awards during celebration assembly.
Star Writers read their writing aloud.
Star Writers’ work displayed prominently in shared areas.

Review and revise the curriculum to ensure there are planned and
regular opportunities to write in a range of genres for a purpose.

151

Curriculum
Co-ordinators

Monitor existing practice in teaching writing
Classroom observation – focus on writing process to identify good
practice – cross reference to data analysis

Literacy
Coordinator
Principal

Engage consultant to deliver CPD on writing process especially
development of drafting, editing and annotation of text plus feedback
process of ‘3 Stars and a Wish’

Literacy
Co-ordinator
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Resources

Non-contact time
2 days

Time scale

Week
1-2

Success Criteria

Clear picture of student
attainment in writing.
Underachieving groups of
students identified.

Monitoring & Review
Literacy Co-ordinator to monitor
progress charts half-termly and
feedback to teachers.
SEN Co-ordinator to determine
intervention needed for
individuals.
Data analysed termly by teachers
in each grade to judge impact and
revise teaching
Portfolio is updated each term by
year group leaders.

Staff meeting time.
3 sessions.

Individual non-contact
time plus sharing
meeting – 2 hours
Observations to span
2 weeks and cover all
classes
2 hours CPD time after
school
Cost: 5,000 AED

Week
1-2

A portfolio of levelled
writing is created and is
annotated for moderation
purposes.

Students’ understanding is
checked during lessons through
open question sessions.

Teachers have a clear idea
of what constitutes ‘good’
writing.

Principal to monitor learning
environment in relation to the
celebration of writing by students

Students have a clear idea
of what constitutes ‘good’
writing.
Display of ‘best’ writing
changed weekly.

Teachers to monitor progress
towards achieving student targets.
End of year review with Principal.
Teachers discuss progress made
by individual students against
benchmarks.

Week 1

Identified writing tasks in all Co-ordinator to monitor planning
curriculum areas covering all to ensure opportunities are given
genres.
as agreed.

Week 2

Clear picture of existing
‘Spot check’ monitoring by
teaching practice and
Principal and co-ordinator to
identification of best practice
identify best practice and share.
for peer observations.

Week 3

Shared understanding
Teachers to annotate their plans to
of writing process and
show impact of CPD. Feedback at
incorporation of drafting and
staff meetings.
editing into school policy.
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Area for
Action
Development

Responsibility

Brainstorm key features of all genres to create criteria for writing.

Introduce “ writing response” partner system in all classes which
enable students to analyse each others’ writing against given criteria
using ‘3 Stars and a Wish’ technique.

Raise
standards
of writing
across the
school

All teachers led
by Literacy
Co-ordinator

Implement a writing week to concentrate on the writing process and
introduce editing tools eg orange and green proofing pencils
or highlighters.

Literacy
Co-ordinator

Review marking and feedback policy to ensure clear guidance for
improving writing – incorporate 3 stars and a wish policy for all written
work and response partners review system.

Assessment
Co-ordinator

Introduce teachers to the process of text annotation related to key
genres through model lessons/writing workshops

Key members of
staff identified
through lesson
monitoring

Involvement of Parents
1. Parent workshops on writing process and the benefit of text
annotation.
2. Introduction of home-school target setting process.
3. Revision of homework to include fortnightly written task in journals.

Literacy
Co-ordinator to
lead.

Review Process
1. All students to complete unaided writing task for assessment
purposes against targets.
2. Review progress made by identified students and overall progress
using portfolio of levelled work.

Literacy
Co-ordinator to
lead.

3. Identify areas of success and plan areas for further development.
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Resources

Time scale

Success Criteria
Key features of each genre
displayed in relevant
classrooms.

Staff Meeting time 2
hours

Writing journals for all
students Cost implication
5,000 AED

Non-contact time and
staff meeting time

Release time for
teachers 1day

Evening and after school
session

Staff Meeting

Week 3

Students fully aware of
genres they are learning
about and fully involved
in the process of writing
and evaluation of own and
other’s writing.

Monitoring & Review

Student survey on response
partner process analysed and
discussed by staff during focused
staff meetings.
Assessment co-ordinator to
sample peer evaluations.

Week 4

Whole school focus on
writing leading to class
books for display and shared
Reading sessions, as
appropriate.

Feedback from students/
teachers/parents.
Scrutiny of journal samples by
teaching teams.

Week 4

All teachers and students
using 3 stars and a wish to
evaluate own and others
writing

Principal to monitor journals for
policy adherence to ensure it is
embedded in the process.

Week 5

Teachers using text
annotation whenever new
genre is introduced or to
consolidate understanding
of genre features.

Classroom observations by
Literacy co-ordinator to ensure
text annotation is a feature of the
learning environment.

Week 6

Parents understanding
process and more involved
in student learning via
home-school contact books.

Parents’ feedback on workshop.
Teachers
to monitor home-school contact
books.

1.Targets reached by
majority of students

Literacy Co-ordinator
to monitor action plan.

2. Work levelled and
assessment recorded.

Leadership to monitor whole
school progress in writing
and involve all teachers in
identification
of vulnerable groups.

Week 6

3.Success apparent
Action Plan devised.
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Appendix 7
Examination Results
Schools provided information to their inspection teams about their senior students’ performance
in examinations. The variety of curricula on offer in Dubai schools makes it difficult to compare
the results attained by students in different schools. In addition, some examinations are assessed
locally, which may make the data inconsistent from one school to another. The need for schools’
results to be verified by the responsible examination board is a further complication.
For this year’s Annual Report, the following table provides information about the examination results
of students at a selection of private schools in Dubai. The table lists only the results from some of
the private schools that offer a UK curriculum. The table has been collated from data provided by
schools and has been verified with the relevant examination boards in the UK.
The table refers to the results achieved by students in the June 2008 round of IGCSE examinations.
Students in Years 10 and 11 take IGCSE courses, which, for many, lead on to either A Level or
International Baccalaureate studies in Years 12 and 13.
Care needs to be taken when comparing the results achieved in different schools. Schools teach
different subjects for IGCSE, not all of which are directly comparable. Some schools enter students
for examination in several subjects, whereas others may enter them for only a few subjects. In
addition, some schools select only high attaining students, identified by means of rigorous entrance
tests, while others operate a more open admissions policy.

Explanation of the Table
The table shows the total number of examination entries at each school. Some students may have
taken examinations in seven or eight subjects, while others may have entered for only one or two.
Three percentages are listed:
•
•
•

the proportion of examination results at Grades A* and A (the two highest grades);
the proportion of examination results at Grades A*, A, B and C (the grades that are often used
as the standard for progressing to A Level);
the proportion of results at any pass grade from A* to G.

The number of subjects in which students were examined is also listed, along with a list of the
subjects in which the most students were entered for examination at each school.
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IGCSE (Cambridge) Examination Results - June 2008
IGCSE
School

Number
of
Entries

%
A*-A

%
A*-C

%A*-G
Pass
Rate

Number
of
Subjects

Main subjects

Al Diyafah High School

268

39.6% 92.9% 100.0%

15

English, Mathematics,
and Computer Studies

Arab Unity School

1825

36.9% 81.5%

99.7%

15

English, Mathematics, IT and
Environmental Management

Cambridge International
School

1316

28.4% 72.9%

99.1%

19

English, Mathematics,
Business Studies and IT

Deira International School

288

25.3% 64.6%

99.3%

20

English, Mathematics,
IT and English Literature

Dubai Carmel School

149

0.7%

87.9%

10

English, Mathematics,
and Computer Studies

Dubai Gem Private School

583

57.8% 94.7% 100.0%

18

English, Mathematics and IT

International School of
Choueifat, Dubai

520

65.6% 94.6% 100.0%

14

Mathematics, Physics,
Chemistry and
Business Studies

Pristine Private School

142

38.0% 78.9%

99.3%

10

English, Mathematics, IT and
Environmental Management

Queen International School

176

69.9% 95.5% 100.0%

12

English, Mathematics
and Biology

The Oxford School

764

28.1% 71.7%

98.6%

15

English, Mathematics and
Environmental Management

The School Of Research
Science

158

24.7% 69.6%

94.3%

6

English, Mathematics,
IT and English Literature

The Sheffield Private School

323

18.9% 59.4%

99.7%

15

English, Mathematics,
IT and English Literature

The Westminster School

2273

36.6% 82.5%

99.8%

13

English, Mathematics and
Environmental Management

The Winchester School Dubai

436

10.1% 53.0%

97.9%

17

English, Mathematics,
Business Studies and IT

Wellington International
School

193

16.1% 68.9%

97.9%

6

English and
English Literature

26.2%
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Appendix 8
Reading the Charts
When reading the Annual Report and considering the outcomes of the inspections it is important
to recognise that the proportions stated are those of judgements made by inspectors rather than
of schools.
Each school was inspected once in this cycle, but that inspection may result in more than one
judgement for each Quality Indicator. For example, where a school covers both the primary and
secondary age groups it is usually appropriate to assess them separately and provide distinct
judgements. Therefore, the number of judgements represented on each of the charts will not equal
the number of schools inspected.
The following example shows how this might work for eight schools. The eight schools each have
between one and three inspection judgements for a specific Quality Indicator, as below.
School

Cycle

Attitudes and behaviour

Primary

Good

Secondary

Good

Kindergarten

Outstanding

Primary

Outstanding

Secondary

Outstanding

Kindergarten

Good

Primary

Acceptable

Secondary

Acceptable

Primary

Good

Secondary

Good

Kindergarten

Outstanding

Primary

Good

Secondary

Unsatisfactory

School A

School B

School C

School D

School E
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School

School F

School G

School H

Cycle

Attitudes and behaviour

Kindergarten

Acceptable

Primary

Good

Secondary

Good

Kindergarten

Outstanding

Primary

Outstanding

Secondary

Outstanding

Secondary

Unsatisfactory

These judgements are summarised as below, to provide the overall picture of inspection outcomes
for the Quality Indicator in these eight schools.
Unsatisfactory

Acceptable

Good

Outstanding

2

3

8

7

10%

15%

40%

35%
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Contact Us
Knowledge and Human Development Authority
Dubai Schools Inspection Bureau
Dubai, U.A.E.
Telephone +971 4 3640000
Fax +971 4 3640001
Email inspection@khda.gov.ae

www.khda.gov.ae
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Our mission

To contribute to the improvement of
educational outcomes and parental choice
by providing independent, comprehensive,
authoritative assessment of education
quality in Dubai.

