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School information

General information

Location

Type of school
Opening year of school
Website

Telephone

Address

Principal

Language of instruction

Inspection dates

Al Garhoud

Private

1983
www.gemscis-dubai.com

04-2824646

PO Box 60835, Dubai, United Arab
Emirates

Craig Dennis Lamshed
English
23 to 26 November 2015

Students

Gender of students
Age range
Grades or year groups

Number of students on roll

Boys and girls

3-18

Foundation Stage 1 to Year 13
2,520

w Number of children in prekindergarten 124
Number of Emirati students 36
‘E = Number of students with SEND 130
Largest nationality group of students Indian
Teachers / Support staff | Number of teachers 132
Largest nationality group of teachers Indian
ﬂ m Number of teaching assistants 15
%5 ;*‘ Teacherstudent ratio 19
= Number of guidance counsellors 1
Teacher turnover 31%
Curriculum Educational permit / Licence UK
Main curriculum UK

External tests and examinations
Accreditation

National Agenda benchmark tests

IGSCE, IGCE, AS, A, CAT4, GL
None

GL Assessments
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Summary for parents and thecommunity

Cambridge International Schoalas inspected by DSIB fron23 to 26 November 2015 The overall quality of
education provided by the school was found to bgood.

In order to judge the overallquality of education provided by the school, inspectors considered six key standards

of performance. I nspectors | ooked at childrenc¢s att
their personal and social development. They judged howfective teaching and the assessment of learning were
across the school . I nspectors considered how well t

classrooms, met the educational needs of all children. They judged how well the schpodtected and supported
children. In addition inspectors judged the effectiveness of leadership and governance, including management,
staffing, facilities and resources.

The inspection judgements were drawn from evidence gathered by the inspection teamgluding observing
children learning in lessons, looking at their work, talking with children, meetings with the staff, parents and

governors, and reviewing the parentsc¢, teachersc¢ an
(3
KHDA
family

2015 - 2016

2014 - 2015 Good

2013 - 2014 Good

2012 - 2013 Good
2011 - 2012 Good
2010 - 2011 Good

2009 - 2010 i
2008 -2009 > Acceptable

Cambridge International Schoellnspection Report 20182016 3
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How well did the school perform oveall?

Overall, Cambridge International Schoptovided agood quality of education for its students.

1 Students' attainment and progress were strongest in the Foundation Stage, the secondary and {i6s
phases. Standards in English, mathematics and scienicethese parts of the school, were higher than ir
Arabic or Islamic education. Theual i ty of teaching and the de
followed the same pattern I n the Foundation Stage, where
was also very god. Qitical thinking, enquiry and research skills improved as students progressed throu
school and were strongest for the older students.

1 The behaviour and attitude of nearly all studentacross the schoolere outstanding.However, n a few
primary classes, where teachers were not skilled at managing behaviour effectively, boys did not sh
sufficient selfdiscipline. Most students had an wiepth, age appropriateunderstanding of Islam and
Emirati heritage. They had a strong awarenes$ environmental issues and took on many roles o
responsibility and leadership within their community.

1 The quality of teachersc¢ planning had been s
The ability of teachers to match tasks to differdrgroups of students was strongest in the Foundatio
Stage and in English, mathematics and science in the secondary and fdstphases. The school ha
established reliable systems to analyse data and students in the pek® phase had developed skillso
critically assess their own learning.

1 In the Foundation Stage, the integrated curriculum enabled children to make meaningful connection
their learning. Secondary students were offered a wide range of options, including Aralitthe post16
phase, thechoice of courses enabled students to choose pathways suiteml their abilities and learning
styles. The school provided an excellent range of opportunities for enterprise and community service.

1 There were detailed health and safety policies in place, accpanied by strong procedures, which ensure
the well-being of students. The premises and facilities were in good order and were well maintaine
However, the cramped conditions itlassrooms, especially in the primary phasenpeded learning. The
guality of careand support was good in the lower phases and outstanding in the higher phasé&xcellent
guidance was provided on higher education and careers.

1 Most leaders in the school were highly effective. They were well aware of the school's needs and targe
their improvement. However, leaders had more success with some improvements, for example t
development of the Foundation Stage, than with other lorgtanding weaknesses. Links with parent
were excellent, but governance had not fulfilled all their respsibilities this year. Management of the
school was effective and teachers were well qualified.

Cambridge International Schoellnspection Report 20182016 4
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What did the school do well?

9 Students, in most phases, took their personal responsibilities very conscientiously. Nearlysaldents
were involved in their communities to a large extent, had strong work ethics and engaged in initiative
that supported sustainability.

1 The high quality of teaching, the development of learning skills, assessment and curriculum des
modification had led to very good progress for students in the Foundation Stage, in all the core areas
the curriculum.

1 Students in the postl6 phase continued to attain and progress in English at the highest levels.

9 The school's partnership with parents remainedamx cel | ent exampl e of h
learning into the home.

1 The very high standards of safety, security and cangarticularly in the higher phasesenabled students
to focus on their learning in school.

What does the school needb do next?

1 Raise attainment and accelerate progress in Islamic education by:
0 applying the subject to real life
o] increasing opportunities for students to be more active in their learning.
1 Raise attainment and accelerate progress in Arabic to meet theeds of all studentsby improving:
0 the fluency of students' speaking and writing skills
o] teachers' regular use of assessments to inform planning.
9 Strengthen leadership in order to:
0 measurably improve teaching and learning in the primary phase
0 supportteachers in modifying learning activities to meet students' special needs.

1 The governing body must exercise its role of holding senior leaders to account, in relation to the progr
the school is making on the DSIB recommendations and its responsibitifyeducing the overcrowding in

classrooms.

Cambridge International Schoellnspection Report 20182016 5
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How well did the school provide for students with special educational needs and disabilities?

1 The school was rightly proud of its highly inclusive ethos and welcomatudents with a wide range of
difficulties including those with special educational needs and disabilities (SEND), but the school did
regularly review the effectiveness of the support it gave to students with SEND.

1 Staff was skilled in using a range ofassessment tools to identify students with SEND when they joine
the school. The school had addressed the recommendation from the last report on the early identifical
of Foundation Stage children with SEND.

1 The school kept parents well informed of thie children's achievements and parents valued the suppo
and guidance given by the achievement centre staff.

1 Specialist staff were skillful at planning activities in the achievement centte meet students' individual
needs. The quality of support for SHNin classrooms had improved since the last inspection. Howev:
some teachers, particularly in the primary phase, still lacked the ability to ensure activities we
challenging and helped students achieve their targets.

1 Overall, students with SEND made gqgress in line with their peers and their support plans. They mag
the best progress when they worked individually or in small groups with specialist staff.

Cambridge International Schoellnspection Report 20182016 6
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National Agenda Parameter

In 2014, H.H. Sheikh Mohammed Bin Rashid Al MaktouWicePresident and Prime
Minister of UAE, and Ruler of Dubai, launched the UAE National Agenda 2021,
education being a prime focus. The National Agenda includes two major objectiy
developed with the intent of placing the UAE among the most successtwuntries that
provide world-class education. By 2021, it is expected that the UAE will feature in the t

iﬁ_ twenty countries in the CProgramme for
>‘ in the top fifteen countsiasadi Scthace€]
: test.

I n response to this, each participating school

international assessments and in addition, they were provided with clear targets for improving thpegrformance.
This academic year, KHDA introduced the National Agenda Parameter, which is a method for measuring
monitoring schools¢ progress towards ac houghthe nsg of
external benchmarking assessmeant

Main points

1 The schoobpartially met the registration requirements of the National Agenda Parameter. No attainme
data from the National Agenda Parameter was available at this stage to make a judgement on the progr
towards meeting the National Agenda targets.

1 The school had promoted knolgdge and understanding about the National Agenda and National Agen
targets well to students, teachers, senior leaders and governors. It was at the early stages of promot
it to parents.

1 The school had reviewed its curriculum in light of internationtdsts. In English, there had been a sustaine
focus on reading comprehension. The mathematics curriculum had a strong emphasis on me
arithmetic, throughout the school as well as on algebraic skills, especially in secondary and fk&phases.
The sciace curriculum had been modified to further improve investigational processes.

T  I'n English, there had been a strong focus on
learning coaches and feedback from lesson observation. Teaching had beeswodified in science and
mathematics in the secondary and post 6 phases t o i mprove stu

investigation and reasoning skills.

1 Opportunities for students to research were restricted through the lack of learning technology resourc
The school was at an early stage of enabling students to bring their own devices. Recent investment
improved access to books that would support students in developing their critical thinking skills.

Cambridge International Schoellnspection Report 20182016 7
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Innovation in education

The UAE Visior2021 sets out the National Agenda for the UAE to be among the most

innovative nations in the world. The National Innovation Strategy sets the context for @(‘g B
Cinnovationé¢ and Cinnovative | eadershi pcfm j_LpAo
schools inorder to deliver a worldclass education for all children in the UAE.

Innovation is driven by a commitment to excellence and continuous improvement. Itis based = %?
on curiosity, the willingness to take risks, to experiment and to test assumptions as well as wl *1)

guestioning and challenging the status quo. Being innovative is about looking beyond what
we currently do well, identifying the great ideas of tomorrow and putting them into practice.

Promoting a culture of innovation:

1 The leadership team, teachers andesior students collaboratively promoted innovation. The school hg
identified capacity within its staff and was seeking to support it throughecruitment of an innovation and
curriculum leader. There were many activities and initiatives conducted to proradhnovation, such as
those in Clnnovation Week©¢, but | eaders had
through systematic and strategic planning. T
routinely provide studentsand teachers with an environment capable of incubating innovation. Schg
|l eaders and staff ensured initiatives and p
experiences and innovative skills, particularly in the podi6 phase.

Cambridge International Schoellnspection Report 20182016 8
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Overallschool performance

Good

1.St udent sé achievement

Foundation .
Stage Primary Secondary Post16
Islamic education
Attainment Not applicable Acceptable Acceptable Acceptable
'm' Progress Not applicable Acceptable Acceptable Acceptable
Arabic as a first
language Attainment Not applicable Acceptable’l' Acceptable Acceptable
= Progress Not applicable Acceptable" Acceptable Acceptable
Arabic as an
additional language | Attainment Not applicable Acceptable Acceptable Not applicable
— Progress Not applicable Acceptable Acceptable Not applicable
English
Attainment Good Acceptable Very good1|r Outstanding
Progress Very good"l Acceptable Very good“' Outstanding
Attainment Good Acceptable'l' Very good’f Good
Jx 8A8
+x
X Progress Very good"L Acceptable‘l’ Very good"L Very good"L
Science
.- Attainment Very good’l’ Acceptable Verygood"k Very good"’
42 Progress Very good"' Acceptable Very good"l Very good"l
Foundation .
Stage Primary Secondary Post16
Learning skills Very good"l Acceptable Good Good

Cambridge International Schoellnspection Report 20182016
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St ud e n &l Socig deveopment, land their innovation skills

Fo;?::;lon Primary Secondary Post16
Personal developme Outstanding Very goodr Outstanding Outstanding
0[S Al ll 0 O d d s All(
awareness o atand world Very good" Good Very good" Very good"l
ocial Tesponsibliity afd innove Outstanding Outstanding Outstanding Outstanding

3. Teaching and assessment

Foundation .
Stage Primary Secondary Post16
€3 g Tor effective learning Very good“k Acceptable Good Good
ASSE € Very good" Acceptable’l' Good Good

4. Curriculum

Foundation .
Stage Primary Secondary Post16
leme .: I Very good" Good Outstanding Outstanding
adaptatio Good Good Outstanding Outstanding

Foundation
Stage

Primary

Secondary

Post16

Outstanding

Good

Outstanding

Good

Outstanding

Outstanding

Outstanding

Outstanding

6. Leadership and management

All phases
The effectiveness of leadership Good
School selfevaluation and improvement planning Good

Parents and the community

Governance

Management,staffing, facilities and resources

Outstanding

Acceptable"'
Good

Cambridge International Schoellnspection Report 20182016
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A

Main inspection report

The Dubai Schools Inspection Bureau (DSIB) is responsible for inspecting and reporting on the standards
reached by students and the qualtyot ducati on provided in Dubaic¢s

Judgements are made on a sigoint scale

Using this scale, theVain inspection reportontains the judgements about the different aspects,
phases and subjects that form the work of the school.

It provides the reasons for the answers to the questions in th8ummary for parents and the
community.

1 How well did the school perform overall?
1 What did the school do well?
1 What does the school need to do next?

Cambridge International Schoellnspection Report 20182016 11
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1. Student sé achievement

Foundation Stage

Attainment Progress
Islamic education Not applicable Not applicable
Arabic as a first language Not applicable Not applicable
Arabic as an additional language Not applicable Not applicable
English Good Very good"
Mathematics Good Very good"
Science Very good" Very good“k

1 The majority of children demonstrated good knowledge, skills and understanding in all elements
English. Attainment was generally aboveager el at ed expectations and
points, these levels of attainment represented very good progress in lessons and over time. Informat
from assessment, such as the Cl ear ni ranfined thatthee
large majority of children were making better than expected progress in communication a
comprehension. This was an improvement from last year. Different groups of children were mak
similarly very good progress.

1 In mathematics, children made very good progress from their starting points and attained aboy
expectations for their age. Children had a firm understanding of fundamental mathematics. They worl
with numbers up to 20 confidently and could use models to compare and represent quiéies in a set. In
lessons, the large majority of children made significant gains in their mathematical knowledge in relati
to their starting points. This reflected an improvement over the previous year. Different groups ma
similar rates of progress.

{ Attainment in science was well above expectations because children demonstrated very good levels
understanding of scientific concepts. Enquiry skills such as investigating, skills in using scientific equipn
and grasp of simple scientific vocabulary we generally above curriculum expectations. Childre
investigated changes of matter and were familiar with basic scientific concepts such as sinking, float
and electrical circuits. Progress had accelerated this year with most groups making better thapeeted
progress over time in developing their scientific knowledge, skills and understanding.

Cambridge International Schoellnspection Report 20182016 12
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Attainment Progress
Islamic education Acceptable Acceptable
Arabic as a first language Acceptable‘l' Acceptable‘r
Arabic as an additional language Acceptable Acceptable
English Acceptable Acceptable
Mathematics Acceptable“ Acceptable"
Science Acceptable Acceptable

1 Inlslamic education, most students demonstrated levels of knowledge, skills and understanding that w
in line with national curriculum standards. Students had basic knowledge about the key principles of fz
and worship in Islam. They could explain th€ive Pillars of Islam and had detailed knowledge abot
fasting, prayers and zakat. Most showed appropriate knowledge of Seerah as they could relate storie
some prophets of Allah. Appropriate progress was being made in relation to relevant learningeaives.

However, students¢ progress in understanding
their own lives was less well developed.
§ Students¢ attainment | evels in Arabic as a #

GEMS schools assessments, were high and were improving yeatyear. However, in lessons, student:
did not demonstrate basic skills that matched those indicated by their tests results. In Year 1, m
students knew vowels and their positions in words, ah could identify high frequency words. In Year 3
students could talk about how people were employed in the UAE in the past and related it to the prese
Students made slower progress in developing their fluency in reading and extended writing skills.

§ Students¢ attainment |l evels in Arabic as an a
assessments. In the absence of externally benchmarked measures for national and internatic
comparisons, attainment was broadly in line with expeetl standards. In Year 1, most students cou
identify high frequency words. In Year 6, students could list their hobbies. Progress was broadly accepte
Listening and speaking were progressing well, but fluency in reading and writing skills were develuogp
at a slower pace. Girls and boys were showing similar progress.

1 Good levels of attainment were achieved in English in reading at the end of Key Stage 1; that is the ¢
of Year 2. National and international test results showed students performed waeill ieading. In Year 2|
higher attaining students were able to create their own fables using a high standard of descriptive writir
They could sequence it correctly using a storyboard. However, these good levels and skills were
sustained through to theend of the primary stage. Progress in writing was the slowest of all the element
of the subject across the phase.

1 Attainment was broadly in line with curriculum expectations in mathematics. By the end of the prima
phase, most students had a functionalnderstanding of number, shape and data handling. Their ability
solve problems was less developed. In the past few years, progress over time had declined in relatior
students' starting points, curriculum expectations and previous performance in intational tests. Students
made acceptable progress in lessons and this was similar for all groups of students.

{1 Attainment in science was acceptable, as in English and mathematids.students progressed through the
primary phase, they improved their understading of scientific phenomena. For example, students in Ye
6 had a good understanding of how to separate mixtures and how drugs had both positive and negat
attributes. Students€ progress to the eskilsneefled
to form opinions and to prove them, through appropriate investigations, were underdeveloped and tk
hampered attainment and progress from being good. Progress was similar for different groups of studel

Cambridge International Schoellnspection Report 20182016 13
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Secondary

Attainment Progress
Islamic education Acceptable Acceptable
Arabic as a first language Acceptable Acceptable
Arabic as an additional language Acceptable Acceptable
English Very good‘r Very good"
Mathematics Very good'f Very good*
Science Very good'f Very good'f

T In Islamic education, most students attained levels that were in line with curriculum ar
national standards. National tests and assessments confirmed acceptable attainment. Similarly, prog
was acceptable overall, both in lessons and over timeAlthough, students had a basic knowledge o
Islamic concepts, the linking of this knowledge to real lifand applying the Islamic values to their owr|
lives were limited. Students made expected progress with few variations in the rates of progress betwe|
the different groups.

§ Students¢ attainment |l evels in Arabic as a
assessments did not match students' actual standards in their language performance. Attainment |
progress were acceptable. Unsurprisinglgpeaking, listening and reading were more developed tha
writing. For example, most of the students in Year 10 were able to independently explain the meaning
a poem that they had readwhereas by the end of the secondary phase, most students could onlyite
short compositions. This limited their attainment and progress. Girls made better progress than boys.

1 Externally benchmarked tests were not avail
attainment as judged from internal assessmentswds i g h , but as in Arabic
performance in class was only of an acceptable standard. Most students used an acceptable rang
vocabulary in speaking and writing. They made acceptable progress in understanding the meaning
individual words and were developing their writing skills. However, the development of fluent writing
was lagging behind. Girls made better progress than boys.

1 Most students at the beginning of Key Stage 3 in Year 7 attained levels in line with curriculgtandards
in English through to the end of Key Stage in Year 9. By Year 11, results in IGCSE were outstanding
all students in English literature achieving A* to ABy then, most students had wide knowledge and ar
excellent understanding of the rangeof language techniques used to create effect and applied these |
their own creative writing. Students used rich and varied language in discussions and when sharing tl
learning with others. This represented very good progress. Broadly, different grougsstudents made
similar rates of progress from their starting points.

1 Students entered the secondary phase with acceptable attainment in mathematics. After consolidat
their basic skills in Years 7 and 8 they were achieving well by Year 9. Students maaleid and sustained
progress in lessons and over time in relation to their starting points. Knowledge and understanding
mathematical concepts and problem solving developed rapidly for all students, especially in number ¢
al gebr a. St u dimgrwassadittlewnattes in grababilitd. Examination results in Year 11 wer
very good. Boys' attainment and progress was significantly better than that of girls, especially in relati
to the application of skills and reasoning.

Cambridge International Schoellnspection Report 20182016 14
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1 Inscience, a large majoty of students were working above the expected ageelated levels when judged
by both the school curriculum standards and by external examinations. Attainment and progress w
better in the | ater years of t he seaneralyvdragogd. Thig
was illustrated, for example, in their understanding of chemical reactions and equations in the extractj
of iron, the structures and functions of enzymes and the role of resistors in electrical circuits. All group
students, ncluding those with SENDysed investigations to further improve their thinking anc
understanding of scientific processes. This had resulted in an improving trend of attainment and progt
in this phase over time.

Post16

_ Attainment Progress
Islamic education Acceptable Acceptable
Arabic as a first language Acceptable Acceptable
Arabic as an additional language Not applicable Not applicable
English Outstanding Outstanding
Mathematics Good Very good"‘
Science Very good‘lr Very good1‘

¢ In Islamic education, students attained levels that were in line with national curriculum standards. T
had a basic knowledge about the Prophet Mohammadife (PBUH), as the prophet before the revelatior
and also could recite the prophet ¢s sadvaniagegand
disadvantages of divorce and the meanings of Figh and ShariaGenerally students had appropriats
knowedge of | sl amCs etiquettes and values. Howe
could be applied to their daily livesMost groups of students made expected progress as measured agai
|l esson objectives. St ud eadqidtsedHolywQuriah weteiessslevelopedme

f Attainment in Arabic as a first language continued to be acceptable throughthepds6 p has e.
skills in speaking, listening and reading were developing at a steady pace. This was confirmed by
results of national tests. Students had an appropriate range of vocabulary, which they could use in c|
discussions. They knew basic grammatical rules. However, opportunities for writing were mainly limi
to copying from the textbook or from the white board.The progress of most students was in line witk
curriculum standards and was similar for the different groups.

1 Most groups of students, achieved at a high level in English, including in external examinations. Studé
effectively used their debating skillto develop the merits of different characters and potential plots. The
were eloquent and could effectively articulate their point of view to others. They could effectively emplc
a range of literary techniques to create a sense of imagery and empathytimeir writing. For example, in
Year 13, students shared their critical commentary of Othello using a blog and tweets in order to pror
discussion and develop ideas. Progress was similarly outstanding. A large minority of the students star
advanced couses came from other schools.

71 Students reached high standards in almost all aspects of mathematics. This was reflected in an upv
trend in external examination results. Students were able to successfully build on previous learning,
example in their understanding of the transformation of graphs. Girls, whilst making rapid progress, ¢
not make quite as much progress as boys in lessons and over time. In particular, a minority of girls fou
the application of mathematics difficult, especially in meamnics. Nevertheless, the progress again;
curriculum standards of a significant proportion of students was very good.

Cambridge International Schoellnspection Report 20182016 15
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71 Inscience, attainment and progress were very good by the end of Year 1Bhis maintained a trend where
the large majority of students &hieved results that were above national and international examinatio
expectations. Students had developed very good knowledge and investigative skills in physics when ti
used formula to calculate values in alternating currents and in biology when conmjpey structures of blood
vessels and their roles in the circulatory system. They displayed similar attributes in chemistry when tk
analysed the temperatures and volumes of gases and displayed their interrelationships using formula

graphs.
Foundation o S q Post16
Stage rimary econdary
Learning skills Very good‘f Acceptable Good Good

1 Throughout the school, students had positive attitudes to learning and worked hard. Older stude
showed a very mature approachwhich led to successful learning. In Foundation Stage, secondary ¢
post-16 phases, students took responsibility for improving their work, those in primary less so. Stude
in the post-16 phase had weHdeveloped skills in sefassessment and understootiow they could improve
their learning further.

1 Collaboration in lessons between students was strong in most parts of the school, but especially in
core areas of English, mathematics and science between Years 9 and 13, where insightful and refle(
dialogue extended learning. It was weaker in the primary phase and in Arabic and Islamic educat
because students were less involved in the learning and had insufficient opportunities to work togethe

1 Students made very good links between their learningnd their real lives, for example in science
where investigations were linked to industry. In the primary phase they occasionally linked their learnil
across subjects, for example when measuring in mathematics and science; and in Arabic, where lear
was linked to the study of the UAE, but this was not common.

7 Children in the Foundation Stage made very good use of the available technology; working independe
on mobile devices and confidently with interactive whiteboards. The development of criticaliriking,
enquiry and research was limited in the primary phase; there were few examples of students routine
using information technology as a learning tool. As students progressed through school these s
improved significantly.

St u dsemaltarsd&ocipl davelopment, and their innovation skills

Foundation Bri = d PoSt16
Stage rimary econdary
Personal development Outstanding Very good-lr Outstanding Outstanding

1 Students had verypositive and responsibleattitudes even in the less effective lessons. Students wer
keen to learn and were proud of their achievements, seeking out visitors so that they could share wt
they and the school had accomplished. Theyemonstrated strong selreliance and thrived oncritical
feedback.

Cambridge International Schoellnspection Report 20182016 16
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1 Studentswere consistentlyself-disciplined andrespond very well toothers. They resolved difficulties ir
mature ways. The Cseni or student |l eadership teamé W
across the schoolHowever,in a few lessons, when classroom management was not appropriate, a sm
number of primary students showed insufficient seldiscipline.

1 Students were sensitiveand empathetic to theneeds and differences obthers, supporting each other in
lessons. Manyexamples were observed of students choosing to support those needing help. As a res
relationships amongsttudents and with staff werevery respectful andconsiderate.

71 Students demonstrated amxcellent understandingf healthy living. They consistentt made wise choices
about what to eat and frequently initiated andparticipated in activities thatpromoted healthylifestyles.
Many projects related to healthy life were conducted with the Clean Energy Busin€ssuncil.

1 Studentswere punctual to school athe beginning of the day and attendancevas excellent. There were
some instances of lateness to lessons during the school day, which interrupted and reduced learning.

Foundation Bri = p PoSt16
Stage rimary econdary
Understanding of Islamivalues and
awareness of Emirati and world Very good‘f Good Very good"‘ Very good"‘

cultures

7 Children across the Foundation Stage recognised the roldsiém in the society of Dubai and could sin
the National Anthem, use Islamic greetings and identify the purposes of a mosque. Students gener
had a clear understanding of how Islamic valuesflnenced contemporary society. They were able t
provide examples of how they appreciated the friendship, fairness and respect promoted by Islam.

7 Children in the Foundation Stage werable to talk about many features of the UAE. They could identi
the flag, give names for the common Arabic dress and describe which animals were important to 1
region. The knowledge of students in the primary phase was, by contrast, less detail€édlder students
could explained local traditions and heritage and compare the with practices and enterprise in
contemporary Dubai.

1 Students, at their ageappropriate level, had a clear appreciation of their own culturend the variety and
range of different cultures from around the world. An exception was that some students had a le
developed understanding of the local Arabic culter Students were respectful towards students ¢
different nationalities, languages and religions.

Foundation Bri = d Post16
Stage rimary econdary
Social responsibility and innovation ) _ _ ]
Outstanding Outstanding Outstanding Outstanding

skills

1 Students had excellent work ethic. Some led other®nfidently and had creative and very practical idea:
For example, Year 12 students gave support to Year 10 students weekly in mathematics and science-
planned projects andenterprise activitieshad significant social impact. The older students made informe
economicdecisions and as a result, changes were made to the quality of food in the canteen.
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1 Students were responsible and contributed actively to the lifef the schooland wider communities.
Responsibilities were accepted and events wel
organised the International Day celebration. Students had a very positive effect on the schaad wider
community through thedifferent schools committees, such as the environmental club.

1 Students showed an insightful understanding of environmentaustainability. They actively looked foi
ways to care for and toimprove their school environment andvere successful inprojects s« h  a s
Litter and Energy Conser ve.ccdnservatiorybeyiomd ischdolafor examph
conducting workshops and presentations to other schools, and understood that economhécisions
affected the sustainability of the environment

3. Teaching and assessment

Foundation B S q Post16
Stage rimary econdary
Teaching for effective learning Very good Acceptable Good Goaod

1 Most teachers used their subject knowledge effectively to inspire and encourage students, particularl
the secondary and postl6é phases. Strategies used were well suited to the developmental needs of tt
students. This was a considerable strength of tekers in the Foundations Stage, who skillfully integrate
different subjects into holistic themes. In some lessons in the primary phase, teachers had insuffici
strategies to manage student engagement.

1 There was a high level of consistency in planningceoss classes and phases. Most teachers incluo
measurable learning objectives and an outline of the expected learning actions. In some instanc
teachers were trying to include each and every element from the planning format rather than making «
informed judgement about what was most effective. The use of teaching assistants in the Foundat
Stage was very effective.

1 The quality of questioning in the primary phase was too variable; often purpose was limited to recall a
checking understanding. In be#ér lessons, teachers acted as facilitators of learning, using higher orc
questioning to probe and develop students' skills in analysing and evaluating. For example, in a Yea
English lesson, the teacher skillfully engaged students in critical dialogalkout a role play produced by
them.

1T Teachers¢ abilities to plan activities that 1]
This was a current focus of training. Teachers were generally less effective in Islamic education and ir
primary phase. However, in the Foundation Stage teachers personalised learning activities accurate
order to match these to childrenc¢s |l earning n

1 Students' critical thinking and problem solving were encouraged through a range of planned opportiesit
For example, in 'Innovation Week', students designed a programming code for new computer ganm
Opportunities for students to develop these skills were less frequent in the primary phase. Projects t
required Internet research and enquiry were oftefeatures of homework as there were limited resource:
available in school.

1 The quality of teaching in Arabic was inconsistent due to teachers being less secure in their knowledg;
the subject, planning activities that did not match needs of groups ofiglents and being less than effective
with their time management.
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