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School information
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Leaders have improved the quality of the school building, increased resources for technology in
the primary school and provided dedicated reading areas across the school. Middle leaders in the
primary phase are not yet sufficiently skilled and knowledgeable on how best to effect
sustainable change. Senior leaders are passionate about improvement and work well with school
governors.
Students’ achievement
No judgements in attainment and progress
have improved since the previous inspection.
However, students' attainment in mathematics
and science remain good in the high school.
Students’ attainment and progress are
relatively better in the middle and high phases
due to the better quality of teaching and
teachers being subject specialists. This is not as
evident in the primary phases where teachers
are less knowledgeable on how younger
students learn best.

Students’ personal and social development,
and their innovation skills
Students' behaviour, attitudes, personal and
social development are a positive feature of
the school. They are caring and supportive
of each other and the relatively small
numbers of students across the school allow
them to know each other well. Their
innovation skills are underdeveloped as
they do have sufficient opportunities in the
curriculum to develop this consistently
across all grades.

Teaching and assessment

Curriculum

Teaching and assessment are
relatively better in the
middle and high phases,
where the use of open ended
and
critical
thinking
questions is more evident.
Although assessment is
acceptable, it is largely
limited to formal internal and
external exams. Data are not
used effectively to inform
modifications to teaching,
and improve learning in all
phases.

The school adheres to the
national curriculum of Iran,
but does not fully comply
with
the
statutory
requirements of the UAE
Ministry of Education in the
provision and teaching of
Islamic
education.
The
curriculum is not sufficiently
modified to meet the needs
of all groups of students,
particularly the more able.
Extra-curricular activities are
limited.

The protection, care,
guidance and support of
students
Students in the school are
well cared for, and their
well-being is a priority of
the leadership. The older
students receive
appropriate support and
guidance on careers and
university applications. The
school medical team and
counsellor are proactive and
provide good support and
guidance for students
across the school.
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Students’ attainment and progress in mathematics and science in the high school



Students behaviour, attitudes, personal and social development across all phases of the
school



The provision for students’ health and safety across the school



The involvement of the parent council and their participation in the life of the school



Comply with the United Arab Emirates Ministry of Education regulations for the teaching
and curriculum of Islamic Education.



Improve the quality of teaching by:







o

taking more account of students’ learning needs when planning activities, asking
questions and to provide challenge to all learners

o

providing more opportunities for students to think critically, solve problems and
engage in extended reasoning activities

o

increasing the range of teaching strategies and innovatively using resources in lessons,
including ICT

Improve the effectiveness of assessment by:
o

consistently analysing data in all subject skills and making better use of assessment
data to identify individual students’ strengths and weakness

o

effectively using assessment data to improve lesson planning in order to meet the
needs of all students

o

improving the quality of questioning and feedback, both oral and written, in order to
provide students with clear next steps in learning

Improve the middle leaders' understanding and impact of self-evaluation by:
o

implementing a more robust approach to lesson observations that includes a focus on
students’ attainment and progress and measurement of the impact of teaching on
developing students’ learning skills

o

regularly measuring the progress of the priorities identified in the action plan in
relation to expected outcomes

Across all subjects, provide opportunities in lessons for creative, extended writing based
on clear rubrics which are matched to curriculum standards.
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Acceptable
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5. The protection, care, guidance and support of students
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UAE moral education is taught discretely from grades one to nine, with sufficient time
being allocated on the timetable.



Appropriate teachers have been selected for the delivery of the curriculum. Most lessons
engage and challenge students by using a range of strategies, including drama and role
play.



Students are active participants in lessons and are keen to express their own opinions.
They demonstrate empathy with a range of situations related to a disability and people
who support the community.



Students’ learning is beginning to be assessed. Reporting to parents is planned as part of
the assessment of personal and social education.

The school's implementation of the UAE moral education programme is developing.



The school meets requirements and follows the UAE curriculum guidelines. The curriculum
identifies frequent links with Iranian culture, geography and history.



Teachers have secure subject knowledge. Students' higher order thinking skills are
developed in some social studies lessons by the use of drama, research and presentations.



Students work collaboratively in groups and are usually enthusiastic about their work. They
are able to make some connections between different areas of their learning.



UAE social studies is assessed mainly through formative tests which ensure that students
are making appropriate progress. Assessment information is used adequately to inform
teaching and curriculum planning.

The school's implementation of the UAE social studies programme is developing.
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Students have limited opportunities to develop independent learning skills. Research skills,
critical thinking and innovation are not evident across all phases and subjects. There are
too few student-initiated ideas and projects across the school.



The student council is more independent than previously, and students participate willingly
and passionately in school projects. However, there are limited opportunities for them to
be innovative and creative.



Teachers do not systematically plan opportunities to allow students to think critically and
to be creative.



The curriculum design does not focus on innovation skills. Extra-curricular activities are
limited and opportunities for entrepreneurial activities are underdeveloped.



School leaders have limited capacity to improve innovation in the school because of their
lack of understanding of what constitutes better provision and outcomes.

The school's promotion of a culture of innovation is underdeveloped.
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Most students’ attainment and progress in both phases are in-line with MoE standards. In
the upper grades students are more positive and enthusiastic learners demonstrated in
their verbal interactions and collaboration in lessons.



Students’ achievements in all four language skills remain the same since last inspection
despite an Increase in the number of Arabic books and regular reading competitions.



Students have limited opportunities to use technology independently for research
purposes and for generating new ideas to further develop their learning skills in Arabic.



Provide students with opportunities to engage in meaningful discussions in order to develop
their speaking and listening skills.



Provide writing rubrics with clear overall targets for each student.
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rimary and middle phases, students make steady progress in their speaking and
listening. Progress in the high school is better and by the end of that phase, students
communicate well orally and write relatively fluently.



Students in all phases are eager to communicate their learning and senior students
sometimes use technology effectively to present complex research projects.



Overall attainment and progress remains the same as at the previous inspection mainly
because students’ skills in reading and extended writing, and their use of technology to
stimulate learning, are undeveloped.



Ensure students in the primary and middle phases have more opportunities to practise and
master the four skills.



Ensure students have more opportunities for reading and extended writing.



Middle and high school students make good progress in investigation and research. These
are less well developed in the primary phase.



In primary, students use their numeracy skills to perform simple operations. At the end of
middle school, they are capable of solving complex equations. The majority of students in
high school can skilfully find the domain of a function and its inverse.



Students’ critical thinking, problem solving and extended reasoning skills are
underdeveloped, particularly in the primary phase. They do not routinely connect their
learning to real life applications and to other subject areas.



Accelerate progress, especially for more able students, by providing suitably challenging
activities and focused open-ended questions.
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In the middle and secondary phases the majority of students make strong gains in
knowledge, skills and understanding as measured against learning objectives. Scientific
skills are less well developed in the primary phase.



Students’ motivation and interest in science are robust in the middle and high phases but
less so in primary. Higher attaining students sustain their interest and ambition through
extended work, in-depth assignments, research and critical thinking.



Although students in all phases are developing their investigative skills to varying degrees,
the extension of this into critical thinking and problem solving is at an embryonic stage in
primary and at a more developmental stage in secondary.



Improve students' skills and knowledge in science through further developing the STEM
programme across all three phases.



There are opportunities for students to be engaged in, and to take responsibility for
learning in the middle and high school. However, teachers still tend to direct students more
than is needed, especially in the primary phase. Collaborative work also remains limited
for primary students.



Although primary students are mostly passive, they are keen learners. There are limited
opportunities for independent use of technology. Critical thinking, problem solving, inquiry
and research are not systematic features of students’ learning in all subjects.



Increase students’ opportunities to use resources, such as technology, independently to
develop their learning skills.



Increase opportunities for students to develop their critical thinking, inquiry skills, problemsolving skills and research; particularly in primary.
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Across the school students demonstrate positive and responsible attitudes to learning and
to their wider school life. Bullying is rare and relationships among students and with staff
are respectful and considerate. They are self-disciplined and courteous towards adults and
other students.



Across the school students are developing a clear understanding of safe and healthy living,
especially in upper grades. They know how to keep themselves safe and are conscientious
about keeping fit and healthy.



The students’ sense of social and personal responsibility develops as they move through
the school almost all students arrive at school and to lessons on time. The attendance rate
is very high.



Students’ awareness of Islamic values and their own culture are strong throughout the
school. They talk proudly about the main features of their heritage. This is most evident in
the high school. Students’ understanding of worldwide cultures remains under-developed
across all phases.



Students' appreciation and respect of Islamic values and its impact on themselves and on
the modern life in Dubai is strongest. They demonstrate a solid understanding of their own
heritage, but their understanding and knowledge of other world cultures, particularly other
Arab cultures, remain underdeveloped.



Students continue to improve their understanding of their own culture, heritage and
traditions. However, their awareness of worldwide cultures is inconsistent across the
phases.
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Students are aware of, and understand their roles as members of the school community.
They are keen to participate in morning assemblies. While the student council is in the
early stages of making contributions to the school, students do not have sufficient
opportunities to develop their leadership and entrepreneurial skills.



Students show a positive work ethic and take responsibility to improve their learning and
work when given the opportunity. Secondary school students undertake some creative
initiatives, such as the environment wall. Their involvement as volunteers within their local
community is beneficial but irregular.



A majority of students demonstrate a secure understanding of environmental
sustainability. They participate in some activities related to the environment, but are
unable to articulate a deeper understanding of wider issues such as conservation.



Improve students' understanding of other world cultures, including a better understanding
of Arab cultures.



Provide more age-appropriate opportunities in the curriculum for students across the school
to be innovative and to undertake entrepreneurial activities.



Teachers' positive interactions with students ensure that students are willing learners.
Assessment information is not used rigorously enough to match tasks to students'
individual needs and they do not sufficiently challenge the more able learners.



In the best lessons in the middle and high school phases, teachers' questions promote
critical thinking and problem solving. This is inconsistent across the school. Opportunities
to develop these skills and to promote innovation are not routinely planned for, in lessons.



Teaching strategies are not modified sufficiently to meet the needs of all groups of
students especially in primary school. More imaginative teaching with a range of activities,
such as drama and role play, is more evident in non-core subjects such as moral education.
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Although assessment is acceptable in all phases, it lacks both rigour and consistency in
determining the next steps for learning. Oral and written feedback do not identify areas
for development or highlight students’ individual strengths and weaknesses.



In the best lessons assessment results are used to inform lesson planning and future
learning, but this is inconsistent and underdeveloped across most areas of the curriculum.
Questioning is mostly generic and is not sufficiently used to assess students’ progress and
critical thinking.



Although assessment processes include a focus on the results of Iranian national tests the
school has does not systematically use international assessments in key subjects to inform
curriculum modifications and adjustments to teaching.



Analyse students’ skills and the tracking of their progress to consistently and rigorously
modify teaching in order to improve students’ attainment and learning skills.



The school does not comply with the United Arab Emirates Ministry of Education
regulations for the Islamic education curriculum. Although the curriculum is mainly
knowledge-based it also develops some skills. It mostly provides continuity and
progression but in the primary phase, students are less well-prepared for transition to the
middle school section.



Curriculum review and development have facilitated the provision for moral education.
Curricular choice is only available to higher grades and limited in scope. Cross-curricular
links are planned but not embedded. As a result students do not consistently transfer
learning between different subjects.



Since the previous inspection a more flexible approach to curriculum delivery is developing
as a result of the introduction of moral education.
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Modification of the curriculum to meet the needs of all groups of students including those
with SEND and high attainers, is not consistent across the school. In the primary phase,
where teacher expectations are sometimes lower and there is a lack of challenge, the
needs of higher attainers are not met.



Opportunities for students to initiate and engage in activities that develop their innovation,
entrepreneurial and social contribution skills are inconsistent across phases and not fully
embedded in all subjects.



Since the previous inspection the school has increased the opportunities available to
students to develop their knowledge of the UAE's culture and society in all phases, within
subjects, in their school assemblies, and in the learning environment of the school.



Provide more curricular choices and cross curricular links across all phases to enhance
students' learning experience.



Systematically modify the curriculum across all subjects and phases to meet the needs of
all groups of students, including those with SEND and who are more able.



The protection, guidance and support of students is consistently effective throughout the
school. The proactive medical team provide good support for students to maintain healthy
lifestyles, such as monitoring those who have a high body mass index (BMI).



A strength of the school is the effective procedures in place to ensure the well-being of all
students, including child protection. The premises, although upgraded in a range of areas,
are not sufficiently modified to allow students with physical disabilities to access the upper
floor.



The school has installed ramps in the ground floor, provided a gym and improved the
quality of provision in the school canteen to ensure that students are supported in adopting
a healthy lifestyle whilst at school.
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Very positive relationships result in an atmosphere of mutual respect and co-operation
across the school. Procedures for managing students' behaviour are very successful and
known to all students. The school has rigorous systems to promote and monitor attendance
and punctuality, resulting in very high levels of attendance.



Students with special educational needs and disabilities (SEND) are identified effectively
but not all students in the primary phase who are gifted and talented are officially
recognised. Older students receive effective career guidance.



The overall quality of care and support has been maintained since the previous inspection
but there remains inconsistency in the quality of support provided in some lessons for
students with SEND. The school counsellor and nurse provide good individual support for
students' personal and physical well-being.



Review the suitability of the premises for all students with physical disabilities.



Improve the quality of support in lessons for students with SEND by ensuring individual
learning plans are consistently used when planning tasks.



Identify all students throughout the school who are gifted and talented and provide
activities in lessons to meet their individual needs.
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Senior leaders support and promote an ethos of inclusion within the current limitations of
the school premises. There is a new inclusion action team which includes the school
principal, counsellor and two experienced teachers.



There are appropriate procedures in place to identify students with special educational
needs and disabilities (SEND) including a range of assessment information and specialist
external advice. The new special needs coordinator has made a positive start with training
for teachers to support specific learning needs.



Parents interviewed are very appreciative of the help and support they receive from the
counsellor and the SEND team. They state that access and information have improved and
they value the partnership between home and school.



In some lessons, planning takes insufficient account of the needs of students with SEND.
All students are given the same task and so progress is restricted. Individual education
plans (IEPs) relate to specific needs and are shared with parents but require more focused
and measurable targets.



Overall, students make acceptable progress towards overcoming their barriers to learning.
Progress is better when lesson planning takes clear account of prior learning outcomes.
Few students who are gifted and talented have been identified.



Ensure all lesson planning takes account of the prior learning of students with SEND in-order
to provide tasks appropriate to their individual needs.



Review individual education plans to include clear guidelines for support and the
identification of measureable steps to improve learning outcomes.
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Senior leaders are committed to improvement and are developing aspects of the school
through a partnership with an outstanding school in Dubai. All leaders have very positive
and professional relationships with staff and morale is positive. Not all middle leaders are
clear about their leadership roles and do not consistently know how to hold teachers
accountable for high standards of teaching and learning.



The processes for self-evaluation are not consistently understood by all middle leaders.
The accuracy and effectiveness of their monitoring of teaching are variable. School leaders
have worked hard to address the recommendations from the previous inspection. The
impact is mainly evident in the school environment. However, leaders do not accurately
and systematically assess the impact of the school improvement plan targets on an
ongoing basis.



Parents play an important role in the life of the school. The parent council is involved in
providing suggestions for improvement and use their community connections to support
the school. Although parents are satisfied with the school reports and communication
systems, they continue to seek ways of developing this by extending the use of social
media.



The governors regularly seek the opinions of parents and stakeholders about different
aspects of the school’s performance, especially in relation to external Iranian exams. They
do not have an accurate picture of the performance of students against international
standards. Governors do not systematically and accurately address the weaknesses in
teaching, assessment and students’ progress, especially in the primary phase.



Systems and procedures are in place to ensure the smooth management of the school on
a day-to-day basis. A few staff are not appropriately deployed according to their strengths
and abilities. Professional development addresses general issues across the school but
does not systematically target the different needs of teachers.



Ensure that all middle leaders understand their leadership roles and can effect measurable
change within their departments.



Apply more rigour in the self-evaluation and monitoring processes.



Develop and implement more systematic and rigorous systems for governors to monitor
the school’s performance against international benchmarks in maths, English and science.



Provide appropriate and targeted training for all middle leaders in order to lead their
departments more effectively, especially in the primary phase.
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The views of parents, teachers and senior students



Students generally feel happy at the school, but a majority state that
they have few opportunities to participate in interesting activities. A
large minority of students feel that their teachers do not know their
strengths and areas for development.



Parents are generally satisfied with the quality of education at the
school. Their main concerns are with the limited range of extracurricular activities and the limited opportunities to develop
students' innovation and curiosity.



Most teachers are satisfied with the quality of education at their
school. Their main concerns are the limited impact of the
professional development provided and the small number of extracurricular activities provided to students. A minority do not feel the
provision and support for students with SEND is adequate.
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