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School information
General information

Students

Teachers / Support staff

Curriculum

Location

Academic City

Type of school

Private

Opening year of school

2012

Website

www.dpsacademy.ae

Telephone

04-3265556

Address

Al Rawyah

Principal

Mrs Ambika Gulati

Language of instruction

English

Inspection dates

14 to 16 December 2015

Gender of students

Boys and girls

Age range

4-14

Grades or year groups

Kindergarten 1 to Grade 8

Number of students on roll

426

Number of children in pre-kindergarten

0

Number of Emirati students

0

Number of students with SEND

20

Largest nationality group of students

Indian

Number of teachers

44

Largest nationality group of teachers

Indian

Number of teaching assistants

14

Teacher-student ratio

1:9 Kindergarten; 1:15 Primary; 1:7
Middle

Number of guidance counsellors

1

Teacher turnover

57%

Educational permit / Licence

Indian

Main curriculum

CISCE

External tests and examinations

None

Accreditation

CISCE

National Agenda benchmark tests

IBT
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Summary for parents and the community

Summary for parents and the community

Delhi Private School Academy was inspected by DSIB from 14 to 16 December 2015. The overall quality of education
provided by the school was found to be acceptable.
In order to judge the overall quality of education provided by the school, inspectors considered six key standards
of performance. Inspectors looked at children’s attainment and progress in key subjects, their learning skills and
their personal and social development. They judged how effective teaching and the assessment of learning were
across the school. Inspectors considered how well the school’s curriculum, including activities inside and outside
classrooms, met the educational needs of all children. They judged how well the school protected and supported
children. In addition inspectors judged the effectiveness of leadership and governance, including management,
staffing, facilities and resources.
The inspection judgements were drawn from evidence gathered by the inspection team, including observing
children learning in lessons, looking at their work, talking with children, meetings with the staff, parents and
governors, and reviewing the parents’, teachers’ and senior students’ surveys.
family
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How well did the school perform overall?
Overall, Delhi Private School Academy provided an acceptable quality of education for its students.


Children's attainment and progress in all key subjects was generally acceptable. Science attainment and
progress in the kindergarten, attainment in science in primary, and in Arabic in the middle phase, were
weak. Most students were enthusiastic learners but the use of technology by students to support their
learning was very limited.



Students' personal and social development showed in their respect and consideration for others. They had
high standards of behaviour and positive attitudes to learning. Most students had a good understanding
of Islamic values, appreciated the culture of the UAE and showed an adequate awareness of world cultures.
Students were responsible members of the school community but only showed an acceptable awareness
of the importance of environmental issues.



The quality of teaching varied across the school. A number of teachers planned interesting lessons.
However, some teachers did not have sufficiently high expectations, particularly for the most able
students. The schools' assessment systems for tracking students' attainment and progress were
underdeveloped and not well linked to the curriculum standards. In each phase, teachers did not
consistently use assessment knowledge to provide more effective learning for all students.



Overall, the curriculum was sufficiently broad and balanced. The quality of the curriculum provided in the
kindergarten did not include sufficient opportunities for choice and enrichment. The curriculum included
some development of students’ critical thinking skills, but enrichment opportunities varied across lessons.
In some lessons, across the school, the curriculum was modified to meet the individual learning needs of
students.



The school provided a secure level of protection and support for students. Staff understood the child
protection procedures; students’ awareness of cyber-bullying was raised. The school premises were wellmaintained and security had been upgraded. The quality of care, and support for the whole development
of children, was strong. Respectful and caring relationships between teachers and students helped to
promote students’ physical, emotional and social well-being.



Leaders were committed and well-intentioned. The new principal, in her short time at the school, had set
a clear vision and direction for its further development. There were productive links with parents and a
developing parental involvement in the school. To date the school had not had the benefit of effective
governance.

What did the school do well?


The good level of students’ personal and social development, including their understanding of Islamic
values, Emirati and world cultures across the school



The commitment of the new Principal and staff to provide improved educational opportunities for students
in the school



The strong relationships between staff, students and parents
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What does the school need to do next?


Improve teaching and raise students’ attainment and progress across all phases by:
o

making effective use of assessment information in lesson planning so that the needs of all learners
are met

o

developing and implementing strategies to improve students’ research, critical thinking and
independent learning skills

o

ensuring that internal school assessments are accurately aligned with international benchmarks

o

developing the curriculum to promote appropriate levels of challenge for students of all ability
levels.



Provide the training necessary for senior and middle leaders to monitor and evaluate teaching and learning
more effectively so that school self-evaluation and school governors are informed by accurate information.



The governing board, together with senior leaders, should implement a process of strategic planning,
based on rigorous self-evaluation to determine short, medium and long-term improvement priorities. In
doing so, governance must also determine and provide the appropriate human resources to support such
development.

How well did the school provide for students with special educational needs and disabilities?


The newly created specialist team provided effective support to parents of children with special
educational needs and disabilities (SEND). This was sensitively and skillfully applied, and reflected the
specific challenges of the children and their families.



The school used a range of indicators to identify students with SEND. Systems were improving and the
school had a greater understanding of the challenges experienced by students, and therefore, what actions
to take to ensure their effective progress.



Information exchanged between home and school was mostly appropriate and informative. Overall, most
parents were generally pleased with the support and provision the school provided for their children. They
were encouraged to work with the school and to be involved in their child’s education, although they
were not always as fully involved in the design, implementation and review of the specific programmes
for their children as they could have been.



The curriculum was starting to be modified to suit the needs of the different groups of learners, particularly
those with SEND. However, there was inadequate support in lessons for students with lower ability and
lack of challenge for those with higher ability and those with gifts and talents.



The school ensured that parents of students with SEND were provided with sufficient information so that
they knew how well their children were progressing. This included information about progress in subject
areas as well as progress against individual targets.
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National Agenda Parameter
In 2014, H.H. Sheikh Mohammed Bin Rashid Al Maktoum, Vice-President and Prime
Minister of UAE, and Ruler of Dubai, launched the UAE National Agenda 2021, with
education being a prime focus. The National Agenda includes two major objectives
developed with the intent of placing the UAE among the most successful countries that
provide world-class education. By 2021, it is expected that the UAE will feature in the top
twenty countries in the ‘Programme for International Student Assessment’ (PISA) test and
in the top fifteen countries in the ‘Trends in Mathematics and Science Studies’ (TIMSS)
test.
In response to this, each participating school was issued a report on their students’ performance in these
international assessments and in addition, they were provided with clear targets for improving their performance.
This academic year, KHDA introduced the National Agenda Parameter, which is a method for measuring and
monitoring schools’ progress towards achieving their individual National Agenda targets through the use of
external benchmarking assessments.

Main points:


The school met the registration requirements of the National Agenda Parameter. No attainment data from
the National Agenda Parameter was available at this stage to make a judgement on the progress towards
meeting the National Agenda targets.



The newly-appointed principal had a good understanding of the National Agenda and was supportive of
it. The senior leadership team had ensured that all stakeholders had been informed about the National
Agenda.



Subject leaders had taken preliminary steps to build the required content and skills into mathematics and
science as well as into reading and comprehension. However, there was still more work to be done to
ensure that the core subjects integrated the ideals of the National Agenda into curriculum development
and delivery.



In science, there was little critical thinking, inquiry or investigation in any phase. In mathematics and
English, critical thinking and inquiry were not yet embedded in lesson planning and delivery, although in
Grade 6 to 8 mathematics, the teachers were attempting more skilful questioning to encourage these
skills. In English some tasks included extraction of information from texts for analysis.



There were very few resources available to support research and inquiry skills across all subject areas. The
major resource in use was textbooks. Computers were not available to students in class. When resources
were available many students lacked effective skills to support analysis, synthesis and to complete
research projects.
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Innovation in education
The UAE Vision 2021 sets out the National Agenda for the UAE to be among the most
innovative nations in the world. The National Innovation Strategy sets the context for
‘innovation’ and ‘innovative leadership’. It provides a basis for evaluating public and private
schools in order to deliver a world-class education for all children in the UAE.
Innovation is driven by a commitment to excellence and continuous improvement. It is based
on curiosity, the willingness to take risks, to experiment and to test assumptions as well as
questioning and challenging the status quo. Being innovative is about looking beyond what
we currently do well, identifying the great ideas of tomorrow and putting them into practice.

Promoting a culture of innovation:


School leaders, including the newly-appointed principal, understood the importance of innovation as a
national priority, but had not yet articulated a strategic response for how it will promote a school culture
of innovation. The school’s resources were beginning to be used to support innovation. Professional
development opportunities focused on promoting teaching strategies that encouraged innovation skills
development. The school’s infrastructure was equipped with essential learning tools but with insufficient
technology. Staff was on a journey of exploring how best to enrich student learning. Curriculum design
included a focus on science, technology, engineering and mathematics, with interdisciplinary links. The
school planned to promote more innovative methods of teaching and learning.
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Overall school performance

Acceptable
1. Students’ achievement

Islamic education

Arabic as a first
language
ب

Primary

Middle

Attainment

Not applicable

Acceptable

Acceptable

Progress

Not applicable

Acceptable

Acceptable

Attainment

Not applicable

Not applicable

Not applicable

Progress

Not applicable

Not applicable

Not applicable

Attainment

Not applicable

Acceptable

Weak

Progress

Not applicable

Acceptable

Acceptable

Attainment

Acceptable

Acceptable

Acceptable

Progress

Acceptable

Acceptable

Acceptable

Attainment

Acceptable

Acceptable

Acceptable

Progress

Acceptable

Acceptable

Acceptable

Attainment

Weak

Weak

Acceptable

Progress

Weak

Acceptable

Acceptable

KG

Primary

Middle

Acceptable

Acceptable

Acceptable

أ

Arabic as an
additional language
ب

KG

أ

English

Mathematics

Science

Learning skills
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2. Students’ personal and social development, and their innovation skills
KG

Primary

Middle

Good

Good

Good

Good

Good

Good

Good

Acceptable

Acceptable

KG

Primary

Middle

Acceptable

Acceptable

Acceptable

Weak

Weak

Weak

KG

Primary

Middle

Curriculum design and
implementation

Acceptable

Acceptable

Acceptable

Curriculum adaptation

Acceptable

Acceptable

Acceptable

Personal development
Understanding of Islamic values and
awareness of Emirati and world
cultures
Social responsibility and innovation
skills

3. Teaching and assessment

Teaching for effective learning
Assessment

4. Curriculum

5. The protection, care, guidance and support of students
KG

Primary

Middle

Health and safety, including
arrangements for child protection /
safeguarding

Acceptable

Acceptable

Acceptable

Care and support

Acceptable

Acceptable

Acceptable

6. Leadership and management
All phases
The effectiveness of leadership

Acceptable

School self-evaluation and improvement planning

Acceptable

Parents and the community

Acceptable

Governance
Management, staffing, facilities and resources
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Main inspection report

Main inspection report

The Dubai Schools Inspection Bureau (DSIB) is responsible for inspecting and reporting on the standards
reached by students and the quality of education provided in Dubai’s private schools.

Judgements are made on a six-point scale
Very weak

Weak

Accepable

Good

Very good

Outstanding

Using this scale, the Main inspection report contains the judgements about the different aspects,
phases and subjects that form the work of the school.
It provides the reasons for the answers to the questions in the Summary for parents and the
community:




How well did the school perform overall?
What did the school do well?
What does the school need to do next?
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1. Students’ achievement

KG
Subjects

Attainment

Progress

Islamic education

Not applicable

Not applicable

Arabic as a first language

Not applicable

Not applicable

Arabic as an additional language

Not applicable

Not applicable

English

Acceptable

Acceptable

Mathematics

Acceptable

Acceptable

Weak

Weak

Science


In English, most children made acceptable progress from their individual starting points. Children spoke
with growing confidence, could answer questions in whole sentences and retell a familiar story. Phonics
skills were developing well and children had an expanding vocabulary in line with age-related
expectations. They could read and write simple words and a few were beginning to express themselves
in writing.



In mathematics, children reached the expected standards and made acceptable progress. The youngest
children were secure in counting up to ten, could name a variety of two-dimensional shapes and could
distinguish between long and short objects. Older children could add and subtract within 10 and solve
basic number problems. They were developing an appropriate range of mathematical vocabulary and were
starting to use a range of symbols with confidence.



Most children were making less than the expected progress in science. In Kindergarten 1 they could talk
about some of the different jobs carried out by people in the community. By the end of Kindergarten they
understood the difference between endangered and extinct animals. Acquisition of basic factual
knowledge slowly increased but scientific skills and problem solving were underdeveloped.
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Primary
Subjects

Attainment

Progress

Islamic education

Acceptable

Acceptable

Not applicable

Not applicable

Arabic as an additional language

Acceptable

Acceptable

English

Acceptable

Acceptable

Mathematics

Acceptable

Acceptable

Weak

Acceptable

Arabic as a first language

Science


In Islamic education, most students attained levels that were in line with the curriculum standards. Most
had an acceptable knowledge of the pillars of Islam and the Prophet Mohammad’s (PBUH) stories. Their
recent work indicated that their understanding of Islamic morals and values were adequate. Recitation
skills, however were weak although most students made steady progress in their knowledge,
understanding and skills in relation to the learning objectives in lessons. Student progress in understanding
Islamic concepts, prayer and the Seerah was acceptable. The progress of different groups of students,
including students with SEND, was inconsistent. External assessment was not used for benchmarking and
the school analysis of the assessment information of attainment and progress was still in the early stages
of development.



In Arabic as an additional language, most students attained levels that were in line with expectations, as
well as against lesson objectives. In lessons, most students demonstrated an acceptable level of
competency in listening, understanding and in reading familiar words. However, speaking skills were
limited to repetition and writing was also restricted to the simple copying of words. Assessment data of
student achievement was not totally reliable, due to grade inflation, and which led to a lack of
comprehensive understanding of individual strengths and weaknesses of each student. Overall, most
students made acceptable progress with girls making better progress in all skills than boys.



In English, progress was acceptable, and, despite a slight dip in 2014, most students attained broadly in
line with ICSE curriculum standards. In Grade 1 most students developed secure reading skills, although
the less able lacked the knowledge to build new words by using the sounds of letters. Throughout the
primary years, students learned appropriate writing skills, including structuring a paragraph and creating
different types of poem. By the end of Primary, most students competently read age-appropriate texts,
the most able reading fluently and with secure comprehension. Those with special educational needs and
disabilities made similar acceptable progress. The school awaited the results of external tests to support
their knowledge and understanding further.



Most students recognised equivalence between fractions, percentages and decimals. They were able to
use all four operations to solve two-step problems related to money, time, length, weight or capacity.
They recognised all lines of symmetry in a shape and could sketch a reflective pattern. Most could use a
range of mental methods of computation with the four operations. They used efficient written methods
of addition and subtraction and of short multiplication and division. They recognised approximate
proportions of a whole and used fractions and decimals to describe these.
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In science, attainment was below expectations, with less than three quarters of students attaining levels
in line with expectations. Progress was not as strong in lower primary where classroom management was
weaker. In lessons most students demonstrated age appropriate levels of scientific knowledge and
understanding although their application of scientific knowledge was less secure. The systematic method
and scientific skill development were rarely featured in primary science and this weakened both
attainment and progress. In a few stronger lessons, students were involved in inquiry and
enjoyed meaningful practical activities. Only a few students were confident in communicating their
knowledge using correct scientific vocabulary. The provision for students with SEND was acceptable but
there was insufficient challenge for the most able students.

Middle
Subjects

Attainment

Progress

Islamic education

Acceptable

Acceptable

Not applicable

Not applicable

Weak

Acceptable

English

Acceptable

Acceptable

Mathematics

Acceptable

Acceptable

Science

Acceptable

Acceptable

Arabic as a first language
Arabic as an additional language



Most students in the middle phase demonstrated levels of knowledge in line with curriculum standards in
Islamic education. Most were able to read the Holy Qur’an, but without the skills of recitation. During class
discussions, they were able to reflect on their learning positively, linking Islamic values within their daily
lives and attitudes. Acceptable progress was made by most students with respect to their understanding
and awareness of worship and their reflection in practical practices. Through discussions, students reflected
an appreciation for the diversity and differentiation in their community, linking with the concepts that they
had learnt.



In Arabic as an additional language, less than three quarters of students attained levels in line with
expectations. In internal examinations a minority of students exceeded expectations but only with familiar
exercises. Without external benchmark tests, expected standards were achieved in listening,
understanding and in reading familiar passages aloud in class. Speaking was more restricted to repeating
phrases, and written work was limited to basic copying in almost all cases. Acceptable progress was made
by most but not all groups of students in this subject.



In English, attainment and progress were acceptable, with most students attaining in line with ICSE
curriculum standards, despite a slight dip in 2014. In Grade 6 most students could identify incorrect
grammar in a poem and correct it using standard English. Most Grade 7 students understood the term
'personification' and used the concept to write a story from the perspective of an object. By the time
students were studying in Grade 8, most demonstrated acceptable speaking and listening skills,
appropriately presenting their ideas and relating them to the real world. The quality of their writing, while
acceptable overall, varied, a few showing more limited ability to write creative passages. Those with SEND
made similar acceptable progress.
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In mathematics, most students made steady progress in the use of addition, subtraction, multiplication
and division to solve problems. They were able to calculate irregular shapes and interpret data presented
in simple graphs and tables. Most were able to add and subtract fractions and decimals. They were
developing a secure understanding of Pythagoras’ theorem, and were able to apply this in, for example,
calculating the height of a mountain. A minority were able to add and subtract negative numbers in context
and construct and use formulae involving one or more operations.



Attainment and progress in science were acceptable. Students enjoyed opportunities for inquiry and
practical work when it was planned for in the better lessons. Practical investigations, using the scientific
method were not a common feature of most lessons, so skill development was less well developed.
Internal assessment over the last three years indicated that most students achieved levels in line with the
curriculum standards. Science attainment and progress were strengthened when the science was related
to real life contexts and linked to the other areas of learning. Students were able to communicate concepts
confidently using accurate scientific language. Students with special educational needs and disabilities
made acceptable progress but the high achievers were insufficiently challenged to make optimum
progress.

Learning skills

KG

Primary

Middle

Acceptable

Acceptable

Acceptable



Most students had positive attitudes towards learning. They demonstrated that they were able to work
without close teacher supervision and were keen to show what they had learned and what they could
do. This was most often seen in lessons in the middle phase. Despite students willingly taking
responsibility, they were not given enough opportunities to do this and develop independence in learning.



In the best lessons, students worked collaboratively, sharing their thoughts and learning from each other
as well as from the teacher. Nevertheless this was not a feature of many lessons. Learning was often
overly teacher directed and there were too few opportunities for students to find things out for themselves
while working collaboratively in pairs or small groups.



In lessons where teachers linked what was being taught to the real world, learning was consolidated
because students could see the relevance of the topic to their everyday lives. In mathematics, for example,
students used Pythagoras’s theorem to calculate the height of a mountain. However, students generally
found it difficult to make connections between areas of learning and real life situations because such links
were not often made.



The development of enquiry, research and critical thinking skills were not common features of many
lessons. Technology was used to stimulate interest and support learning in many lessons, but not always
to the best effect.
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2. Students’ personal and social development, and their innovation skills

Personal development

KG

Primary

Middle

Good

Good

Good



Most students had a strong sense of personal responsibility and self-reliance. Their attitudes toward
learning were generally positive. Most understood how to be responsible for themselves and their
peers. However, they were not given sufficient opportunities to respond in a mature manner to critical
feedback.



Behaviour in almost all sections of the school was good. Students were generally self-disciplined,
showed courtesy, respect and consideration to each other and to adults. Most were developing their
self-confidence to a good level.



Relationships between students and staff were considerate and respectful. The improvements seen in
the kindergarten and primary sections were less evident in the Middle school.



Students showed good knowledge of how to stay healthy, including the value of exercise and of eating
healthy foods. The changes to the food available in the canteen had enabled students to put their
knowledge into practice.



Student attendance had improved and was now very good.

Understanding of Islamic values and
awareness of Emirati and world
cultures

KG

Primary

Good

Good

Middle
Good



Students’ understanding of Islamic values and how they affect modern society in Dubai was still
developing.



Students' understanding and appreciation of Emirati heritage and culture was good across all phases of
the school. They showed a high level of appreciation of celebrations, heritage and traditions.



The majority of students had a strong awareness of their own culture and a few other cultures from around
the world. Most were able to make connections and comparisons between them. However, knowledge
of other civilisations, folklores, arts, traditions, and popular historical monuments was not a strong feature
of the school.
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KG
Social responsibility and innovation
skills

Good

Primary

Middle

Acceptable

Acceptable



Students appreciated being given responsibilities in lessons and across the school. The recently-formed
student council provided a few opportunities for students to express their views, although they wanted
to have more direct involvement with leaders to influence aspects of school life. Most students enjoyed
the limited opportunities for involvement in the wider community that the school provided and
encouraged.



Most students worked diligently in lessons and were highly motivated to acquire new knowledge and
skills. While students were eager to participate in new projects and activities when offered, few showed
the confidence to initiate activities or be creative by developing projects of their own.



Children in the kindergarten showed some awareness of environmental issues and made links between
animals, plants and human activity. This awareness was still developing in the other phases of the school.
There was scope to improve care for the environment in school through recycling initiatives, initiated and
managed by students.

3. Teaching and assessment

Teaching for effective learning

KG

Primary

Middle

Acceptable

Acceptable

Acceptable



Most teachers had good knowledge of the subjects they taught. In some lessons teachers used this
knowledge to ensure that the work was presented in the most effective ways for students. This was seen,
for example, in the best lessons in English, mathematics and social studies. In a minority of lessons, there
were weaknesses in teachers’ knowledge of the most appropriate methods for teaching their subjects.



Good lesson planning that underpinned well-structured teaching and learning was seen in the better
lessons. In these lessons, time was used well and resources, including learning technologies and video
recordings, were used effectively to support learning.



In other lessons the pace of learning was too slow and the work was not sufficiently challenging,
particularly for the more able students. This resulted in some students occasionally becoming passive and
disengaged. In a few subjects, for instance in science, too much use was made of worksheets.



In the best lessons, the challenge and support provided for different groups of students allowed all to
make good progress. But in many lessons, not enough use was made of assessment information to plan
work that matched students’ ability and attainment levels. Expectations were too low and the work was
too easy for some students.



The development of enquiry, research and critical thinking skills was not a feature of many lessons.
Attention to the development of these skills was seen in a few subjects, for example in mathematics in
the middle school. However, teachers did not make the most of the students’ enthusiasm for learning and
their capacity to learn independently and to think for themselves.
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Teachers of Arabic had a secure knowledge of their subjects. Lesson plans included clear learning
objectives. Teaching strategies were appropriate and effective use was made of resources. However, the
expectations of the progress students could make were often too low and the learning environments were
not always suitably encouraging. Positive relationships between adults and students ensured that students
were always very willing learners.

Assessment

KG

Primary

Middle

Weak

Weak

Weak



Internal assessment processes were inconsistent across the three phases. Test results did not provide
reliable or accurate measures of students' progress in key subjects and they were not linked to the school's
curriculum standards.



The school had begun benchmarking its students’ attainment against external national and international
test results such as the TIMSS and IBT. The results were yet to be received and analysed by the school.



Teachers did not use assessment data for planning and monitoring students’ progress in lessons.
Assessment information was not used adequately to plan modifications in the curriculum to meet the
learning needs of different groups of learners.



Most teachers had adequate knowledge of their students' strengths and weaknesses but they were unable
to adapt the curriculum to suit the needs of their students. Feedback to students was too generic and most
teachers did not specify what students needed to do to improve.



Assessment data was not analysed rigorously enough by the senior leadership team and the school staff.
Therefore, the school was not fully aware of the progress of different groups of students and were unable
to track their students' progress.

4. Curriculum

Curriculum design and
implementation

KG

Primary

Middle

Acceptable

Acceptable

Acceptable



The school’s curriculum complied with the requirements of the ICSE Board and the UAE Ministry of
Education. It provided a fair balance and promoted learning of knowledge, skills and understanding. In
English, the focus was on developing the four language skills although listening skills were still
underdeveloped. In mathematics the curriculum aimed to develop knowledge and skills; in science the
focus on application and investigative skills was weak.



The curriculum provided progression in key subjects and few modifications were made to meet the needs
of a large majority of students. However, progression was insufficient in lower primary science.



Students had fewer opportunities to develop their talents and interests as access to Art and Music was
limited. Some choice was offered to grade 1 students and they could choose either Hindi or French
language as an option.



Cross-curricular links were not well integrated into the curriculum. Links were made in the English lesson
plans but were not implemented. Some mathematics and social studies lessons provided opportunities
for students to relate them what they were learning to real life experiences.
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The curriculum had been reviewed at the beginning of the academic year and few modifications were
made to ensure that it met the needs of the majority of its students. A few additional topics that were
added to the UAE Social Studies enabled students to appreciate the values and culture of the UAE.



The UAE social studies elements were implemented within the Kindergarten curriculum and its activities.
From Grades one to eight, it was taught in allocated lessons based on the UAE Ministry of Education
curriculum. A broad, interesting social studies curriculum enabled students to appreciate the values and
culture of UAE.

Curriculum adaptation

KG

Primary

Middle

Acceptable

Acceptable

Acceptable



The curriculum was starting to be modified to suit the needs of the different groups of learners, particularly
those with SEND. However, there was inadequate support in lessons for students with lower ability and a
lack of challenge for those with higher ability and those with gifts and talents.



Curriculum enhancement was achieved in key subjects through interventions, for instance the inclusion of
planned reading time for primary students. The well-equipped library promoted the development of
reading among older students. Although, there was a focus on enhancing science, technology, engineering
and mathematics, this failed to enrich the curriculum in mathematics and science.



The curriculum for UAE Social studies was well planned and integrated into the curriculum. The additional
knowledge promoted and enriched students' understanding and appreciation of the UAE culture, values
and society.



The curriculum offered one weekly session in Arabic in the kindergarten, designed for non-Arabic speakers.
The focus was on listening and speaking and prepared them for learning Arabic in the primary phase.

5. The protection, care, guidance and support of students

Health and safety, including
arrangements for child protection /
safeguarding

KG

Primary

Middle

Acceptable

Acceptable

Acceptable



The school had appropriate procedures in place to safeguard students. The child protection policy was
known by staff, and parents had been made aware of it. The school had recently put in place plans to
ensure that all students were aware of how to stay safe from abuse and to protect themselves from all
forms of bullying, including on the internet and social media. These initiatives had yet to impact fully
across all groups of students.



The school provided good levels of supervision for students including on school buses, where students
wore seat belts. Checks on the premises, in the past, had been mainly to do with maintaining the building
and premises, but they were increasingly focused on checking for any hazards to students’ physical wellbeing and on acting on any cause for concern. There were plans for checks of the site to become
increasingly more rigorous.
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The buildings and equipment were well maintained. Records of incidents were recorded, such as when
student behaviour was involved, though a central means of retaining and analysing these incidents had
yet to be devised.



The school premises, equipment and resources, were suitable for the range of students, and provided a
safe, inclusive environment. The school had been proactive in responding to health and safety advice by
providing ramps for those who are disabled and by covering sharp corners in the outdoor area.



The school had a wide range of strategies to promote healthy living. The clinic staff played a regular role
in promoting safe and healthy living, and parents were involved through newsletters and competitions.
Although the school provided regular opportunities for exercise, there were sometimes too many students
who did not participate in swimming lessons. Appropriate measures were taken to provide reasonable
protection from the sun, including sun caps when playing on the field and ready access to fresh drinking
water.

Care and support

KG

Primary

Middle

Acceptable

Acceptable

Acceptable



Teachers generally knew their students well, and were aware of their social, physical, emotional and
intellectual needs. They fostered positive relationships, and showed them respect. As a result, most
students wanted to learn and respected their teachers in return. In the majority of lessons teachers
managed students' behaviour appropriately.



The school's successful approach to promoting very good attendance included sharing its attendance policy
with parents and other stakeholders, addressing any concerns regarding students' late arrival, and by
encouraging students' responsibility towards attendance and punctuality during assemblies and class
discussions. Monthly certificates for one hundred percent attendance contributed further.



The school had recently developed its procedures for identifying students with SEND, following the
appointment of specially designated staff who had been key to innovation in this area. Systems were now
appropriate, continuing to develop and were becoming embedded through the school. The staff leading
the identification process ably led staff training, although more remained to be done so that all teachers
had a good understanding of students with specific learning needs.



The school's support for students with SEND was appropriately managed and was improving. Students had
their own education plans, of which parents were aware. Key staff visited classrooms to ensure that
teachers were taking account of the plans when organising learning. Such arrangements were relatively
new, but were enabling students with SEND to make acceptable progress.



Students' concerns were usually dealt with efficiently, and when appropriate, in confidence by members
of staff including the school nurse, the counsellor and the special educator. Most students felt confident
to talk to a range of staff if they had a question or worry.
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Provision for students with special educational needs and disabilities (SEND)
The overall effectiveness of provision for students with special
educational needs and disabilities

Acceptable



The recently-appointed principal and appropriately-qualified leader of SEND had increased the school’s
capacity to improve the quality of provision provided for students with SEND. Their recent evaluation of
the quality of provision was accurate and their strategy for improvement appropriate for further
development. Senior leaders and governors were now aware of the need to ensure that their actions
enabled the pace of recent improvement to be sustained over time.



The school utilised a range of indicators to identify students with SEND. Systems were improving, and the
school had a greater understanding of the challenges experienced by students, and the actions necessary
to ensure their effective progress. They recognised that further work was required to ensure that this
information and training was reflected in the strategies and modifications used by teachers in the
classrooms.



Parents were mostly pleased with what the school provided for their children. The specialist team provided
valued and effective support to parents of children with SEND. This was sensitively and skillfully applied
and reflected the specific challenges of the children and their families. However, parents were not always
fully involved as they should be in the design, implementation and review of the specific programmes for
their children.



Support provided by the specialist team was appropriate and promoted improved learning and progress.
Support in the classroom was less effective. Basic modifications, such as simplified worksheets, were
evident in most lessons. However, learning activities and curriculum content, rarely promoted good
progress and sometimes limited the level of relevance and meaning that students gained from their work.



Despite the careful and targeted support provided by the team for students with SEND, the inconsistent
quality of provision in classroom limited the academic progress and personal development of these
students. Individual plans were used to promote the progress of some students, however, these required
further development to ensure that progress was more effective.

6. Leadership and management
The effectiveness of leadership

Acceptable



The new principal, supported by senior leaders and the governing body, had redefined the vision, mission
and core values of the school. There was now a clearer vision and direction detailing the school’s obligation
for further development of key areas and support of the National Agenda, with a clear intent to meet UAE
National Agenda Targets. However, further clarity with delegated lines of responsibility was required to
ensure maximum success.



A majority of leaders demonstrated secure knowledge of the curriculum, a commitment to raising
students' achievement, and to developing an inclusive school. They also shared a firm commitment that
their immediate priority for success would be to improve the quality of teaching and learning across the
school. They worked to meet the needs of all learners and raise academic outcomes for all students.

Delhi Private School Academy - Inspection Report 2015-2016

20



Relationships and communication among all leaders were professional. However, the Principal had
recognised that an immediate priority was to establish a more defined communication plan, with
delineated roles and responsibilities to ensure clarity and progress.



The school's capacity for improvement and innovation under the new Principal was positive. However,
more professional development was required to improve teaching and learning and better systems for
the monitoring and evaluation of classroom practice with feedback and target setting.



There had been some signs of improvement in teaching training and in leadership following the visit from
DSIB prior to the full inspection visit. These improvements were, however in the very early stages of
development.

School self-evaluation and improvement planning

Acceptable



The previous principal, senior leaders and the governing body had been involved in the process of selfevaluation. The quality and analysis of academic data was varied and did not provide accurate and valuable
evidence to support improvement planning, to sustain quality teaching or to improve student
achievement. Consequently, not all school leaders had a fully realistic view of the school’s strengths or
the key priorities for development.



Performance management arrangements were in place but they did not sufficiently inform professional
development or improvements for students. Information had yet to be used by the new leadership team
to give leaders a clear indication of where to direct the school's energies.



Evidence for self-evaluation was gathered from a range of sources, including parental surveys and staff
reviews, but systematic processes for identifying all key areas for improvement were still weak. As a
result, the school’s self-evaluation documentation lacked evaluative analysis in almost all areas.



The school improvement plan had relevant targets but these were based on an inaccurate self-evaluation
and were not sharply focused on all areas that needed improvement. It did not show an effective use of
internal and external data that was strongly linked to improved student outcomes.

Partnerships with parents and the community

Acceptable



Parents and other community stakeholders had an acceptable level of involvement within the school.
Parents were knowledgeable about their children’s school and why it suited them well. They made their
views known to the school through a variety of means such as surveys and parent teachers meetings. The
new leadership team had already met with parents to share the new vision and direction of the school
and the importance of parents in this direction.



There was effective two-way communication between parents and the school. This kept parents informed
and engaged with the school. Electronic means of communication via the website and through SMS were
in place.



Reporting on students’ progress was regular, with written reports and grade sheets, as well as parentteacher conferences. However, reports did not always emphasise the next steps in learning for each
student. Most, but not all parents were satisfied with these arrangements.
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The school had a number of productive links with the local community, including their sister schools,
businesses, and with associations such as, DAR al Ber (to enhance Islamic Awareness) and the Alliance
Française. The new Principal had already started to enable new links with India and the United Kingdom,
to enhance the further development of the school.

Governance

Weak



The Board of Governors now included a broader representation of stakeholders. It listened to the views of
all stakeholders. However, at the time of the inspection it still had an insufficient knowledge of the school;
there was still a lack of breadth and detail about the provision for students and their educational outcomes,
in all key subjects.



The governing board had held the school to account for its performance and quality, including the
academic performance of students in all key subjects. Although they had been briefed on student
performance, it had not been at an accurate level to inform their strategic decision making. As a result,
their involvement in setting the school's priorities was limited as was their influence on school
performance.



The governing board had responded quickly to issues of concern after a pre-inspection visit by DSIB to the
school. In view of this feedback they had acted promptly to address some of the key issues such as health
and safety, amending the self-evaluation for greater accuracy and attempting to benchmark the school’s
standards against those of the sister school.



The school did not yet fully benefit from effective governance.

Management, staffing, facilities and resources

Acceptable



The school ran smoothly. Systems and routines were organised and provided sufficient learning time for
students. However, the school timetable did not provide enough time for students to take a break to
ensure that they continue to learn effectively.



The school was appropriately staffed with qualified class and specialist teachers. Most of the Islamic
education and Arabic language teachers were approved by KHDA. A significant proportion of staff were
new to the school this year. The staff benefitted from some professional development sessions provided
by the school. However, this was not always linked well to the school's priorities, and to the individual
development needs of leaders and teachers.



The premises provided a suitable learning environment with specialist facilities for science, information
technology and sports. Staff used display spaces appropriately to celebrate students’ work and
achievement.



The classrooms were adequately resourced, especially in the kindergarten. There was a reasonable range
of specialist rooms and outdoor facilities, including two swimming pools and large playing field. Although
the library had a big number of books and learning materials to support learning, the available books in
Arabic and Islamic education were limited. Classrooms were not adequately equipped with learning
technologies available for students to use
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The views of the parents, teachers and students
Before the inspection, the views of the parents, teachers and senior secondary students were surveyed. Key
messages from each group were considered during the inspection and these helped to form inspection
judgements. A summary of the survey statistics and comments from those who responded to the survey follows:
Responses to the surveys

Responses received
Parents*

Number
2015-2016

0

2014-2015

5

Teachers
5
Students
12
*The number of responses from parents is based on the number of families.



A minority of parents but only a few teachers responded to their surveys. Almost all parents who
responded to the survey were very positive about the school.



Almost all parents reported that their child enjoyed school, was safe in school on the school buses and
had opportunities to become aware of other cultures as well as learn about the community and
environment in Dubai. Most were pleased with the support their child received from the school.



Almost all parents reported that their child made good progress in English, mathematics and science. A
majority were satisfied that their child made good progress in Islamic education and Arabic.



Almost all parents considered that their child made good progress with the development of their learning
skills and that the quality of teaching, and teacher assessment, supported their child’s development
further.



Most parents were satisfied with the range of resources including learning technologies, although a few
noted that more exposure to this was needed especially for the older students.



A majority agreed that the school provided a good range of subjects which prepared them for the next
stages in their education. A minority disagreed with the range of extra-curricular activities the school
offered.



A large majority of parents that responded to the survey agreed that their child was being protected
from cyber bullying and most identified that personnel dealt swiftly with any instances of bullying within
the school, should it happen.



Of the four teachers who completed the survey all were satisfied with education at the school but stated
that they were not given sufficient time to prepare and mark student work. Most agreed that students
made good progress in key subjects.

If you have a concern or wish to comment on any aspect of this report, you should contact
inspection@khda.gov.ae
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